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FOREWORD

The Center for the Study of Evaluation (CSE) is pleased to
join with the Early Childhood Research Center (ECRC) in pub-
lishing the CSE-ECRC Preschool/Xindergarten Test Evaluations.
This book represents the second in a series of test evaluation com-
pendia which began with the publication of the CSE Elementary
School Test Evaluations® in 1970. Both books are products of CSE’s
Cchool Evaluation Project which is directed by Ralph Hoepfner.

Dr. Hoepfner and his colleagues became concerned with test
evaluation as they grappled with the problem of selecting instru-
ments to be used in needs assessment evaluations. While the original
intention was not to engage in an extensive assessment of published
tests, the pressing need for a reliable guide to such materials was
painfully apparent. However, before embarking on the formidable
task of evaluating hundreds of tests, many of which had achieved
a sanctified status over years of unquestioned use, an objective set
cf criteria had to be developed. The MEAN procedure, described in
detail in the introduction to this volume, provides a simple and
systematic approach to test evaluation. It offers reviewers, selectors,
and users of tests the following five advantages:

1. Conciseness, by furnishing an easy-to-use reference to aid
in test selection;

2. Currency, by bringing together in one reference all the tests

which were available from publishers at the time this volume

v7ent to press;

3. Educational relevance, by relating individual subtests to
specific educational goals and objectives as expressed by
both specialicts and teachers;

4, Objectivity, by utilizing the explicit MEAN criteria and
purchasing all test materials;

5. Consistency, by evaluating all tests against a single set of
criteria.
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By presenting a clearer picture of what a particular tzst actu-
ally measures, as compared to what its title or creator says it
measures, this book provides the potential test user with a basis
for selecting the rnost appropriate instrument for a specific measure-
ment objective, within the normal school context.

Itis quite likely that the ratings reported here will be extremely
disappointing to those who expect a list of ready-made tests to
answer all of their evaluation questions. Unfortunately, the state
of the art cannot yet offer any panaceas. However, balancing the
rather dismal picture presented by the bulk of the published tests,
it should be noted that there is tremendous ferment in the field of
assessment of young children. Many measurement specialists, sup-
ported by large grants from public and private sources, are ener-
getically engaged in the development of more precise tools to assess
the outcomes of various types of intervention programs. Hopefully
this book will be useful not only to the directors, principals, and
counselors concerned with young children, but also will assist our
research colleagues and test publishers by identifying the large
number of important areas where no adequate instrumentation
exists, and by providing specific criteria for constructing better
and more useful assessment measures.

Richard Seligman, Acting Director* *
Center for the Study of Evaluation

Carolyn Stern, Director
Early Childhood Research Center

*CSE Elementary School Test Evaluations. Edited by Ralph Hoepfner, as-
sisted by Guy Strickland, Gretchen Stangel, Patrice Jansen, and Marianne
Patalino Center for the Study of Evaluation, UCLA Graduate School of
Education, Los Angeles, California.

**Marvin C. Alkin, the director of CSE was on leave during the production of

this book.
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ST e R N Y e ety

ACCOUNTABILITY 1IN EARLY
CHILDHOOD EDUCATION

During the decade of the sixties, an unprecedented and wide-
spread concern witls the growth and development of disadvantaged
preschool children cilminated in the crystallization of two diver-
gent approaches to the education of young children. The pioneering
work of Froebel, Pestalozzi, and Dewey had ied to the rejection of
the ho...unculus concept, of the young child, and the beginning of
the twentieth century saw the development of the nursery school.
Here the emphasis was on providing a nurturing environment which
would facilitate the fullest emergence of the inherent nature of
each child. Instead of a rigorous curriculum of structured rote
learning modeled on that of older children, these programs usually
stressed socialization, large muscle activities, and creative self-
expression through a variety of art media. For over thirty years the
nursery schecol settings met the needs of their middle-class patrons,
while at the same time a parallel system of institutionalized day
care was provided for the protected custody of children from broken
homes or those from poor, over-burdened, incompetent, or other-
wise disadvantaged families.

In the late fifties, these disparate provisions for young children
came under attack from two unrelated sources. The degree to which
the American educational system lagged behind that of the Rus-
sians, especially in the areas of science and mathematics, led many
middle-class parents to protest at the inadequate academic diet
provided in the early years of schooling. Quite ironically, many
middle-class parents were attracted by the didactic, content-ori-
ented programs developed by Maria Montessori for disadvantaged
young Italian children. The subsequent establishment of American
Montessori preschools presented the first major departure from the
almost solidly child-development approach which had characterized
the early nursery school movernent.

At about the same time, the consistently low levels of academic
performance of children from poor homes came under political and

educational criticism. A nunber of investigators explored tlie effects

of experimental interventions modeled after the prevalent nursery
schools, with special focus on vroviding various types of “enrich-
ment” experiences, such as trips to zoos, museums, airports, etc.
Although the children in the compensatory preschools compared
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favorably with peers from the same type of economic environment,
when they entered elementary school they were still far below their
middle-cl= . counterparts.

To many concerned with the educational problems of young
children from poor families, it seemed quite clear that these chil-
dren needed a curriculum which would place greater stress on the
acquisition of preacademic skills. At the University of Illinois,
Bereiter and Engelmann reported dramatic success using a highly-
structured verbal bombardment technique to present an academic
program. Other researchers had explored different types of cogni-
tively-oriented approaches. McCandless, Hodges & Spicker at
Indiana University, Sprigle in Florida, Stern & Keislar at UCLA
and Weikart in Vpsilanti, are but a few of the investigators who
were engaged in the development of academically-oriented cur-
ricula before Project Head Start, the most revolutionary educa-
tional enterprise since the advent of the public school, burst into
national prominence in the summer of 1965.

Having caught the imagination of all segments of the popula-
tion, the program was over-subscribed from its inception, with the
number of children enrolled far greater than the most optimistic
enthusiasts had anticipated. Even before the end of the summer,
the overwhelming demand for a continuation of Head Start as a
full-year program was politically irresistible.

Through default or design, administrative and curricular deci-
sions were delegated to local Head Start agencies, permitting a
tremendous amount of variation within broad general guidelines.
Highly-structured acaden:ic, chiid-centered developmental, laissez-
faire baby-sitting, and all the gradations between, went under the
rubric of “Head Start!’ In spite of the wide range of permissible
orientations, the legislation authorizing the federal appropriations
included a requirement for evaluation of program effectiveness.
The press for performance criteria may be attributed to Senator
Robert Kennedy, who, while disclaiming any expertise in either
education or measurement, demanded that an evaluation com-
ponent be built into every federally-funded educational program.
While this position found few ardent supporters among educators,
government economists made it quite clear that continued funding
would be dependent upon the demonstration of “cost-benefits” in
terms of measurable increments in 1.Q. points or gains on standard

10
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achievement tests. This expectation was doubly bizarre. In the

first place, although grade level norms and subject achievement

tests have been customary in the elementary and high schools,
never before had the universal, American institution of free public
education been faced with the necessity of meeting performance
criteria in order to be eligible for funding. Furthermore, the entire
notion of achievement testing for young children was vigcrously
opposed by almost all early childhood experts, especially since the
only available measures were inadequate and inappropriate for
this population. Of even greater concern, however, was the fact that
these tests assessed the acquisition of specific knowledge or skills
and did not cover what were considered the most important be-
haviors in the area of affective and emotional development.

This early application of the doctrine of accountakility, which
is now permeating the entire system of public education, prevailed,
and stalwart attempts were made to cope with the reality situation.
To meet the requirement for evaluation of the summer program,
in the spring of 1965 Bettye Caldwell had been assigned the task
of developing a measure capable of assessing changes in children as
a result of an intervention preschool experience. Against all odds,
an instrument was put together and made available within a few
weeks after most of the programs were under way. Because the
supply of trained preschool teachers was completely inadequate to
meet the needs of the national program, many of the people em-
ployed as Head Start teachers had little notion of what content,
activities, or learnings would be appropriate for their young charges.
Thus, when the first version of the Caldwell Preschool Inventory
arrived, many of these well-meaning paraprofessionals based their
curricula on the test items. This practice, frowned upon by many
educators as “teaching for the test)’ may be considered an early
example of a criterion-referenced orientation.

Although, fortunately, the funding of the full-year Head Start
program was not made contingent upon the results of the first
abortive evaluation attempts, evidence of program effectiveness
remained an essential prerequisite for future appropriations, and a
network of national evaluation centers was established. Under the
organizational structure which completely separated the respon-
sibility for evaluation from that of program administration and
teacher training, there was little likelihood that the opposition of
teachers to testing would be ameliorated. On the contrary, the
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antagonisim was further aggravated by the attempt to maintain an
experimental evaluation design in which interaction between
testers and program personnel wou’d be held to a minimum.

From a measuremert poin. ¢ i vi=v, an even more 3erious prc b-
lem, related to the separation <t jjrogrzam from assessnent, was tae
great disparity between what =ezchers valued and taught and tae
conte=t of the tests used to estirmate the success of the program.
In th= first year of the national F:ad Start evaluation, teachers
were asked to indicate what they comceived to be the major gozls
or objectives of the Head Start program. With very few exceptions,
their emphasis was directed toward personality variables, e.g.
rositive self-concept and social interactions, which are subsumed
under the affective domain. Second in order of priority were the
psychomotor skills, including both large and small muscle develop-
ment as well as perceptual discrimination in the various sensory
modalities. The lowest priorities were given to the acquisition of
specific academic skills. The anomalous situation of programs con-
ceived with one set of objectives being assessed in terms of quite
different criteria has contributed considerably to a popular dis-
illusionment in the degree to which Head Start has been able to
meet the high hopes with which the program had been launched.
No premature blowout of a missile intended for outer space ever
received such extensive news coverage, nor was a broad program
ever indicted on such irrelevant evidence.

Exploding the notion that anything called “Head Start” could
be expected to produce magical and global increments in a wide
variety of unrelated abilities in all kinds of children did have some
positive repercussions. It resulted in a much more meaningful
approach to accountability evaluation with this young age group.
The Educational Testing Service in its Longitudinal Study with
Head Start children, and the Stanford Research Institute which is
responsible for the evaluation of the Head Start Planned Variations
experiment as well as the Follow Through program, have consis-
tently attempted to tailor their measures to reflect the expressed
goals of the particular program. Unfortunately, instruments cannot
be developed, field tested, and adequately normed, under the time
constraints of funding contracts. In many cases it is more expedient
to use published and standard tests which have become established
through years of acceptance in the field, but it is not always easy
to look critically at such measures.

12



Taxonomy of Farly Childhood Educ. :thon <-oals

The purpose of this book is to extend the use of the M. AN
test evaluation system, originally developed by =2 Cermter i 5. the
Study of Evaluation and applied to the assessmes— o alemeL_ary
school tests in a previous publication, to commexcizliy avaiizble
tests for preschool and kmdergarben children. Howesr=r, berruse
the stance adopted here is both pragmatic and obje- mve rzher
than theoretical, the first step has been to interview a wide =dec-
trum of practitioners, including teachers, superviscrs. and uarly
childhood specialists, as well as to conduct an exhausri~e sea=ch of
the program and research literature, to obtain as cor-zrehensive a
statement as possible of the professed objectives «f rreschoo: and
kindergarten education. No goals were eliminated merely because
they seemed inappropriate in terms of the 1de010ry or philosophy
of any member of the staff employed in the preparazion of the book.
All these goals were translated into operational definitions of the
desired behaviors, and these descriptors were then grouped together
so as to form the logical taxonomy which follows.

Taxonomy of Goals of Preschool-Kindergarten Education
THE AFFECTIVE DOMAIN
1. Development of Personé.lity
A. Shyness-Boldness

Is not excessively modest, seclusive, or reserved; does not
avoid or withdraw from personal contact; is not overly domi-
nant or boisterous; avoids excessive exhibition or ascendance;
can be a good leader and a good follower; has social poise.

B. Neuroticism-Adjustment

Feels gererally happy; tolerates variety and frustration; is
not overly moody, irritable, timid, sensitive, or somber; is not
excessively anxious, apprehensive, fearful, or emotional.

C. General Activity-Lethargy

Maintains a healthy level of activity and curiosity; is not
excessively apathetic, lethargic, fatigued, or listless; has a
healthy amount of stamina, endurance, and energy.

D. Dependence-Independence

Becomes increasingly self-responsible, sel-sufficient, and
autonomous; has a healthy need for aflizison, friendship,
and love; does not have an excessive neec for zttention,
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acceptance, approval, security, or succorance.

E. Self-Esteem
Develops 2 healthy self-concept, self-esteem, and self-con-
fidence; develops a sense of personal worth, self understand-
ing, and security; develops an ability to present self to others
with confidence.

Development of Social Skills

A. Hostility-Friendliness

Strives to be considerate of others, forgiving, friendly, affec-
tionate, and cooperative; begins to be aware of needs, feel-
ings, and wishes of others; is interested in people; makes and
keeps friends; begins to develop positive affective means for
emotional release; has a sense of humor; is not excessively
angry, aggressive, hostile, aloof, or defensive; is not selfish
or self-centered.

B. Sccialization-Rebelliousness

Knows when to conform and the worth of obedience; avoids
excessive rebelliousness; does not reject authority or dis-
respect his country; is not persistently disorganized, sloppy,
or reckless; develops a reasonable and consistent code of be-
havior; is capable of self discipline, is courteous, polite,
respectful, and hospitable; expects no special privileges or
advantages; respects public and private property; shares
things willingly,

C. Moral Belief and Practice

Applies moral precepts to everyday life; understands moral
doctrines of honesty, fairness, respect, and integrity; knows
right from wrong.

Development of Motivation for Learning

A. School Orientation

Develops a favorabie attitude toward attending school,
teachers, school administrators, learning, and an interest in
acadeinic subjects.

B. Need Achievement

Is reasonably ambitious, persistent, and competitive; de-
velops reasonable aspirations; continues direction in spite of
frustration, handicaps, failures, and difficulties; has a reason-
able need for superiority; dces his best; recognizes his best
efforts; appreciates the achievements of others; sets stand-
ards for himself,

14



C. Interest Areas

Begins to develop a wide variety of interests; engages in

various indoor and outdoor recreational activities; enjoys

many school subjects and activities; begins to develop potan- 6. Cre
tial career interests. )

4. Development of Aesthetic Appreciation

A. Appreciation of Art

Responds emotionally to moods and feelings in art; enjoys
non-directed self expression through the various art media; B.
expresses satisfaction and pride in creativity and self expres-
sion; makes judgments about art work, includirig his own.

B. Music Appreciation

Likes different types of music; develops interest in music as

a part of school and life experiences; appreciates beauty as

expressed through song and dance; develops enjoyment of 7. Me
music; uses music and dance as a means for self expression. '

THE INTELLECTUAL DOMAIN .
5. Cognitive Functioning
A. Spatial Reasoning C. -

Develops and uses skills in spatial visualization and orienta-
tion; is able to identify directions, such as up, down, over,
under, with or without own body as reference. D.

B. Classificatory Reasoning

Recognizes and produces superordinate-subordinate rela-
tionships or class membership based on common properties;
uses classification schemes consistently; evaluates classifica-
tion schemes.

C. Relational-Implicational Reasoning
Recognizes and produces syllogism, analogies, syllogistic,
and analogic reasoning; recognizes and produces inferential 8. Phs
solutions to problems. A.
D. Systematic Reasoning

Recognizes, produces, and evaluates complex rules and rela-
tions, including ordering tasks; uses the analytic-deductive B
conceptual style; solves complex problems. )

E. Attention Span
Xit Develops selective attention; increases overall time of con-

15
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6.

centration; attends to a wider variety of stimuli; can easily
shift attention as needed.

Creativity
A, Fluency

Develops fluent production and processing of familiar infor-
mation; fiuently produces and elaborates upon information;
fluently produces original information.

B. Flexikility

Recognizes the identity of an object or process seen from
different viewpeints; produces reinterpretations and redefini-
tions of known information; learns basic conservation prin-
ciples, e.g., conservation of volume.

Memory

A. Span and Serial Memory
Memorizes series, sequences, and lists by rote.

B. Meaningful Memory

Remembers meaningful ideas and information, non rote.
C. Visual Memory

Remembers what things looked like, how they were shaped.
D. Auditory Memory

Repeats spoken series; listens for specific details; imitates
sounds and patterns; repeats oral selections; repeats varia-
tions in pitch, stress, and punctuation; associates letter
sounds and forms.

THE PSYCHOMOTOR DOMAIN
Physical Ceordination

A. Eye-Hand Coordination

Is able to draw a line; can copy and trace basic forms; learns
to use manipuliative toys; aims and throws accurately.

B. Small Muscle Coordination

Is able to hold a pencil in a position for writing; open a book
and turn its pages; screw nuts on and off bolts; is able to use
scissors proficiently; can color within boundaries of lines.
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C. Large Muscle and Motor Coordination
Lea:ns to move his body at varying speeds and with varying
means of locomotion; is able to control balance during body
movements; holds and carries objects carefully, responds to
rhythm with body movements; shows controlled walking,
running, skipping, jumping, and other fundamental actions.

THE SUBJECT ACHIEVEMENT DOMAIN

9. Arts and Crafts

A. Arts and Crafts Comprehension

Makes discriminations in types of art; recognizes the various
media; gains awareness of the many things that can be made
out of common materials; develops knowledge of art termi-
nology, vocabulary and concepts.

B. Expressive and Representational Skill in Arts and Crafts

Explores, experiments, and produces expressive and represen-
tational works in various media; shows creativity and origi-
nality, communicates ideas and feelings.

10. Foreign Language
A. Oral Comprehension of a Foreign Language
Responds to basic and idiomatic foreign language.
B. Spesking Fluency in a Foreign Language

Speaks basic and idiomatic language in an acceptable man-
ner; develops spontaneous expressiveness; speaks with good
pronunciation.

C. Interest in and Application of a Foreign Language

Participants in foreign language activities in class and inde-
pendently.

D. Cultural Insight Through a Foreign Language

Understands another culture; accepts another culture due to
study of the language.

11. Function and Structure of the Human Body

A. Identification of Body Parts and Positions

Knows and can identify various external body parts; manip-
ulates them on command; identifies right and left body parts.
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B. Growth and Development

Begins to understand the process of growing up; understands
the value of rest and sleep and the value of exercise.

C. Knowledge of Emotional Health

Understands his emotions; knows how the environment,
events, and physical well-being can affect the feelings, emo-
tions and behaviors; is aware of how people may act when
sad, angry, disappointed, hungry, tired, etc.

D. Identification of Self and Surroundings

Has realistic mental image of his own body; understands his
relationship to the immediate environment.

Health

A. Knowledge of Personal Hygiene and Grooming

Develops knowledge of cleanliness in relation to health,
learns table manners; understands care of teeth and the
function of food in building and maintaining the teeth.

B. Practicing Personal Hygiene and Grooming

Keeps hands and fingernails clean; learns toilet training;
dresses self; cares for hair; keeps clothes neat and clean;
practices dental health; cares for eyes, ears, and nose; de-
velops good posture habits.

C. Knowledge of Food and Nutrition
Learns the importance of drinking water; realizes the value
of milk and dairy products in the diet; learns the importance
of eating regular meals.

D. Practicing Food and Nutrition
Eats balanced meals; drinks proper amount of water.

E. Knowledge of Prevention and Control of Disease

Learns detection of symptoms of disease; unerstands the
relationship between cleanliness and health; learns simple
first-aid procedures; understands the purpose of immuniza-
tion.

F. Praciicing Prevention and Control of Disease

Treats and avoids colds; uses simple first-aid procedures;
sleeps enough; gets proper amount of exercise and activity.
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14.
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Mathematics

A. Counting and Operations with Integers
Recites numbers correctly and in order; relates counted num-
bers to numerosity of things; adds and subtracts whole num-
bers; checks answers.

B. Comprehension of Sets in Mathematics
Recognizes sets and understands set membership; performs
basic set operations.

C. Comprehension of Numbers in Mathematics

Identifies and discriminates numbers and numerals; knows
cardinal and ordinal numbers and the number line; knows
odd and even numbers.

D. Comprehension of Equality and Inequality in Mathematics

Understands basic ideas of numerical equality and inequal-
ity; understands ideas of parts of “"1ings and how they relate
to the whole; familiarity with fractional terminology.

E. Arithmetic Problem Solving

Solves simple problems of everyday life; learns names of coins
and value relationships; develops an interest in problem
solving.

F. Measurement Reading and Making

Understands concepts of length, volume, weight, time, and
temperature, and how to measure them.

G. Geometric Vocabulary and Recognition

Recognizes, names, basic geometric shapes and components;
understands the concept of closed figures, curved and
straight; makes basic comparisons among geometric shapes.

Music

A. Aural Identification and Music Knowledge
Recognizes melodies of familier songs; recognizes obvious
changes in tempo, dynamics, rhythm, and harmony; learns
to listen to identify sounds; identifies simple musical instru-
ments.

B. Singing
Sings in tune and with good tone quality; begins to sing
rhythmically; develops happy, spontaneous group singing.
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C. Instrument Playing

Bxplores the sounds of percussion instruments and various
ways to play them; learns to play simple patterns of tone
and rthythm.

D. Rhythmic Response (Dance)

Keeps time with music; develops ability to respond to music
through large body movements; expresses himself freely in
dance; imitates rhythmic movements; learns simple dances.

Oral Language Skills
A. Oral Semantic Skills

Utilizes a spoken vocabulary relevant te needs and emotiors,
to home and family, to school activities, to community and
environment.

B. Oral Phonology Skills
Produces initial, medial, and final consonant sounds; con-
sonant blends, and digraph sounds, and long and short vowel
sounds in spoken words.

C. Oral Syntactic Skills

Uses complete sentences; uses determiners, auxiliary words,
and verb tenses correctly; constructs substitutes or parts of
speech and transformations.

D. Oral Morphology Skills

Forms plurals of parts of speech; constructs and uses com-
pounds and contractions; uses possessives correctly; con-
structs and uses prefixes and suffixes correctly.

Readiness Skills
A. General Readiness Skills

Recognizes spoken word meanings; understands pictorial

representations of meanings; translates between auditory

and pictorial representations of meanings; follows directions.
B. Visual Discrimihation and Recognition

DNistinguishes and names colors, shapes, sizes, and letter
forms rapidly and accurately; reads from left to right; has
good figure-ground distinction; develops mental imagery.
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C. Auditory Discrimination and Recognition
Differentiates among sounds; identifies gross sounds and
common environmental scunds; differentiates directions of
sources of sounds; distinguishes among sound characteristics;
identifies the number of words in a sentence and the number
of syllables in a word; identifies accented syllables.

D. Kinesthetic and Tactile Perception

Kinesthetic and tactile recognition and perception.

17. Reading and Writing
A. Recognition of Word Meanings

Has growing reading vocabulary; recognizes word meanings
through context; recognizes synonyms and opposites.

B. Understanding Ideational Complexes

Grasps the thought of short written sentences and para-
graphs; recognizes main ideas of longer written communica-
tions.

C. Oral Reading

Reads aloud with smoothness, emphasis, and intonations;
phrases reading correctly by attending to punctuation marks.

D. Writing
Independently writes name and basic words.

E. Familiarity with Standard Children’s Literature
Is acquainted with a variety o children’s classics.

18. Religion

A. Religious Belief and Practice

Applies religious precepts to everyday life: understands basic
religious doctrines; participates in religious activities and
believes in his religion.

19. Safety

A. Understanding Safety Principles

Understanding reasons for practicing safety; knows common
causes of accidents; has knowledge of safety principles to help
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prevent accidents; knows what to do in case of an accident
_or other emergency.

- B. Practicing Safety Principles

Puts into practice his safety knowledge to avoid accidents
and maximize safety.

20. Science

A. Observation and Exploration

Observes and explores the world around him, including the
earth, matter, environment, and living things.

B. Knowledge of Scientific Facts

Develops basic science vocabulary; knows of important scien-
tists and their discoveries or inventions.

C. Appreciation of the Scientific Approach

Develeps a scientific attitude toward the unknown; develops
an appreciation of nature; acquires techniques of scientific
procedure; appreciates science’s benefits to man.

D. Development and Application of Scientific Attitude

Develops scientific interests as leisure time activities; uses
science as a means of problem solving by making observa-
tions, asking questions, gathering evidence, and evaluating
conclusions.

21. Social Studies

A. Community Health and Safety

Learns about community helpers who protect our health
and safety; knows how children can help to maintain com-
munity health and safety.

B. Cultural-Economic Geography

Becomes aware of people in other countries and appreciates
their contributions; understands relationships of home, fam- .
ily, and community; knows roles and values of various types
of workers, communications, and travel.
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C. Democratic Practices

Knows about citizenship, national holidays, basic rights, and
freedoms (flag and other patriotic symbols); knows about
our government; relates democratic practices to his own
environment.

D. Physical Geography
Knows about nature and the environment; learns way to and
from school; knows his neighborhood; learns simple geo-
graphic concepts; understands simple maps; learns concepts
of distance and direction.

E. History

Develops a sense of the past; acquires simple historical facts;
understands the meaning of some holidays; begins inter-
preting current events and developing an interest in them.

The MEAN Evaluation System

In addition to the development of a comprehensive objec-
tives-based classification of goals for early-childhood education, the
Center for the Study of Evaluation (CSE) and the Early Child-
hood Research Center (ECRC) adapted the critical MEAN test
evaluation procedure to apply to measurement devices in all of the
goal areas.

Preparatory to the test evaluation, a thorough canvass of test
catalogs and test publishers was undertaken, and all tests suitable
for this population, except clinical or projective measures, were
ordered. The regular list price was paid for all materials so as to
avoid any implication of bias. When approximately half of the tests
ordered had been received, the review process was initiated. Unfor-
tunately, not all of the tests arrived promptly and a cut-off date had
to be set so that the book could be completed. The final compilation
covers approximately 120 tests, including over 630 subtests with
separately normed scores. Each test was categorized as a preschool
(30 to 59 months) measure and/or a kindergarten (60 to 72 months)
measure according to the publishers’ claims. The tests were then
evaluated in order to identify and endorse those measures most
appropriate, effective, and useful in assessing schools or students.

MEAN is an acronym reflecting four critical areas of concern
to test users: Measurement validity, Examinee appropriateness,
xvi  Administrative usability, and Normed technical excellence.
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Measurement Validity

Criterta. Although empirical meastrements of construct, con-
tent, and predictive validities were also used, the primary consider-
ation was in terms of face validity, i.e., How well does the test
measure the specific goal behavior? Members of the review team
were instructed in the use of the taxonomy of educational goals and
each test was judged according to its capacity to assess that par-
ticular objective which seemed most appropriate to it. Judgments
were made in terms of the extent to which the items assessed the
whole range of behavior or content subsumed under the particular
goal, and the number of items within the scale which were actually
focused on this goal behavior.

Frequently the independent judgment of several reviewers was
that a test did not measure the construct indicated in its title. In
such cases, the test was assigned to the goal area which the evalu-
ators agreed was more appropriate to it. Usually this was not too
difficult a judgment to make since most tests did seem to have a
recognizable focus; however, there were several measures with very
narrow or specific goals which did not fit into any of the larger cate-
gories of the taxonomy, or else failed to cover even a very limited
goal in an acceptable fashion. In the former case, the test was
assigned to the educational goal to which it appeared to be most
relevant. In the latter case, the test was considered to be a measure
of the goal that the plurality of its items (and presumably then the
plurality of its variance) appeared to reflect. The underlying guide-
line for the assignment of a measure to a goal area was to place it
where it would receive the maximum score on the Measurement
validity criterion.

Two exanples can be cited to illustrate the “forced” fitting of
tests to goals. Although most tests of the “draw-a-man” type are
designed as measures of intelligence, and do correlate moderately
with some aspects of intellectual functioning, careful study of the
scoring manuals led the evaluators to agree that two separate skills
are differentially reflected in the scores obtained. When drawing
tests are scored solely on the basis of an enumeration of the rec-
ognizable characteristics included in the drawing, the test was
assigned to goal category 6A, Fluency, an aspect of intellectual
functioning. Yowever, when the scoring was complicated by judg-
ments either of positioning of drawn characteristics or the repre-
sentational accuracy of the drawing, the test was assigned to
category 9B, Expressive and Representational Skiil in Arts and

24



Crafts. While either type of scoring might be seen as an assessment
of goal 7C, Visual Memory, the lack of controlled presentation-
reproduction formats argued against assignment to this goal.

A second example concerns the (Raven) Coloured Progressive
Matrices, which i= commonly used to assess general intellectual
development among language-different populations. :Zrer careful
consideration of the tasks involved, however, it seesmzd that the
appropriate goal descriptors would be either 5A, Spati:. “2asoning,
or 5D, Systematic Reasoning. The evaluators agreed =zt the chil-
dren’s form of the test with which they were concerm¢-f, would be
best placed in the latter category.

It appeared that situatiors where tesis were foresd nwillingly
into foreign goal categories were not toc cammon and, _1iact, that
very few tests for educational output are based upon any explicit
model of education or evaluation at all. With the furii:zsr supposi-
tion that evaluation cannot logicall, proceed on a gionz level, but
that concepts must be refined and analyzed into reasonably small
units in order for them to have much meaning in any evaluation
program, it was felt that perhaps less injustice would be forced upen
the tests through this evaluation procedure than the tests them-
selves might be forcing upon unsuspecting young children and their
schools.

Point Assignment. (0 to 15 points for grade)

a. How well does the test appear to measure the specific edu-
cational objective? Examination of instructions and items
with psychological (content) insight, and consideration of
reported construct-validation research led to a subjective
rating from 0 to 10 points.

b. How much direct or indirect evidence for predictive or
concurrent validity is there? Examination of technical and
administration manuals for supportive research on the test
led to a subjective judgment on a scale from 0 to 5 points.
No attempt was made to comb the research literature for
additional or moie recent supportive findings.

Examinee Appropriateness

Criteria. The second criterion of the MEAN evaluation system
is that of appropriateness of the test materials, including content
of the stimuli and mode of response, relative to the age and grade
level of the examinees. All tests were classified by age level prior to
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the review process. Because of the rapid changes which are taking
place in these early years, a format, or illustration, or response
method that is wholly inappropriate for the preschooler may offer
the kindergarten child much less of a challenge..

Evaluation of the appropriateness of a test's level of compre-
hension took into consideration the test’s content and instructions.
Specifically, evaluation of content centered upon the difficulty of
the behavioral, pictorial, semantic, or numerical items and also upon
the relevance or interest-arousing aspects of the items. At the pre-
school and khdclganen ievels tests frequently have item content
that is inappropriate in comprehension for that level. The evalua-
tion of the test’s instructions focused on clarity and comprehensior.
Again, the comprehension level of the instructions was ofr=n fornd
to be inappropriate. There is a noticeable lack of informa. .on avail-
able to the authors of test instructions on the concepts and syntax
appropriate to the young child. This state of affairs is particularly
worrisome, because no matter how intriguing the test items may be,
if the child does not know exactly what to do with them, the test
score will probably not reflect the desired behavior.

The second major area where appropriateness is felt to be
important is that of test format, both visual and auditory, and the
test’s timing and pacing. Experience in test administration has high-
lighted the fact that young children are often confused by formats
that appear simple to adults. The visual principles employed in test-
page layout were evaluated in terms of effective usage of Gestalt
visual principles. Instruments with closely packed items are clearly
inappropriate for young children. The evaluation looked for specific
format features such as sufficiency of white space between items,
visual coherence of item stems and alternatives, and effective use
of color as an aid in segregatiug items.

Going beyond the whole-page format, the evaluation also con-
sidered the quality of illustrations and typography. Pictorial and
geometric item material was evaluated according to the print clarity,
representational meaningfulness, and ease of decoding for young
children. Similarly, evaluations of typography were made in terms
of clarity, size, and type-face, at all times considering the perceptual
limitations of the examinees. Since many tests for the preschool and
kindergarten levels have an auditory component, test format was
also evaluated for the standardization of the auditory presentation.

The psychometric problem of speed vs. power tests also found
its place in the evaluationi of examinee appropriateness. Published
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statements _zgarding the speededness of tests were corroborated,
when possil. e, by consulting item difficuity indexes and score distri-
butions. Fc - each scale, pacing or time limits were judged for their
appropriateness for the subject matter and for the examinees. In
almost all cases, power was preferred to speed as an attribute o
tests of edvational output.

The las : aspect of appropriateness considered was the mode of
response recording. Simple and direct :onnectjons between the itexn
stem and © e recording of a response were evaluated more favor-
ably than complicated conversions from item steruos to alternatives.
Among t-: especially easy response modes were pointing, orzl
responses, or marking directly over printed alternatives.

The various aspects of the criterion of Examinee Appropriate-~
ness could not be applied to assessment devices in the forms of
rating scales, rating schedules, and observation schedules, where the
examinee (the child being assessed) is not actively involved in
responding to specific demands of the assessment device, but is
merely behaving in his own manner. In the cases where the instru-
ment demanded no active response from the examinee, the instru~
ment was not evaluated according to the second MEAN criterion,
and its overall evalution indicates a void for the second evaluation.
It was felt that a void, that is no evaluation, was preferable to any
alternate arbitrary decision on how examinee appropriateness could
be judged for instruments not impinging upon the examinee.

Point Assignment. (0 to 15 points for grade)

a. How appropriate is the comprehension level for the age
and educational level to which the test is directed? Exami-~
_nation of the instrument that the examinee sees or hears
in terms of comprehension, both of items and instructions
led to two subjective judgments of 0 to 4 points each.

b. How well is the test printed and organizud for ease of the
examinees, or is taking the test a test in itself? Examina-
tion of test-page format in terms of effective usage of
Gestalt visual principles resulted in a subjective rating
from 0 to 2 points, quality of print or illustrations in a
rating from 0 to 2 points, standardization of auditory pres-
entation a rating from 0 to 1 point, and appropriateness
of pacing in a rating from 0 to 1 point.

c. Is the response recording procedure simple and direct for
the examinee? The rating was from 0 to I point.
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Administrative usability

Criieria. After asking such questlons zs “What will i - meas-
ure?” and “Is it designed for my students?; the next question was
concerned with how usable the test is in terms of adminisrration,
scoring, interpretation, and decision making. These aspects of utiliza-
tion comprised the third evaluation criterion of the MEAN svstem.

For general assessment of educational output, a test tnat can
be administered to a large group is desirable. Small-group (9 stu-
dents or less) and individually administered instruments, although
having their unique advantages, are not efficient for educational
evaluation. It should be noted that all individually administered
tests therefore suffer from this evaluative decision, and conse-
quently their ratings indicate less usability. It cannot be stressed
too strongly, however, that this limitation of usability is relevant
only to evaluation of educational programs and systems, and not
to in-depth individual placement, diagnosis, or prognosis.

A second variable strongly affecting a test’s utility is the train-
ing necessary to administer the test properly. Since few schools
have resident psychometrists, developmental psychologists, audi-

ologists, or speech therapists, a test was deemed to have greater -

utility if it can be administered by the school staff, preferably the
students’ teacher or a paraprofessional. The time necessary for test
administration also affects its utility. Under the assumption that
the average attention span of young children is no more than about
20 minutes, tests were credited if they fit into one such time unit,
but were not credited if theirlengths necessitated special scheduling.

The utility of a test is further affected by the scoring procedure
it requires. Simple and objective hand or machine scoring of tests
was considered optimal for utility, while difficult and subjective
scoring received respectively less credit. Although the general use-
fulness of tests is not much altered by slight variations in scoring
difficulty, tests scored on a purely subjective basis cannot be con-
sidered as reasonable candidates for educational evaluation instru-
ments. For this reason, no projective measures were reviewed.

From a pragmatic viewpoint, while ease of administration and
scoring are desirable, a much more basic consideration is that the
scores obtained be susceptible to meaningful interpretation. Scores
can only be interpreted normatively through some method of score
standardization or convarsion. If the score conversion is to main-
tain the interval or ordinal properties of the test instrument as
much as possible, it must be based on data obtained under standard
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conditions witi 2 broad normative sample.

The samplie: atilized ir: test norming were evaluated according
to two criteria—rraadth and representativeness. A broad normative
sample is one which includes a wider age group than the one for
which the test = constructed. For example, an instrument for kin-
dergarten studeis, should include in its norm sample some stu-
dents from the -reschool as well as the first and second grades so
that both low and high performers at the kindergarten level can
be assessed ncrmatively.

After the test has been administered to its normative sample,
the raw scores f-om that sample are isomorphically mapped into
some standardizew conversion system, the most common of which
include centiles, standard scores, stanines, grade equivalents,
T scores, and mental ages. There are many other such conversion
systems used by different test publishers, but these are either
uncommon or statistically naive. :

The normative score conversions were evaluated according to
three criteria. If the derived scale is common and generally under-
stood, the test was given credit. 1f the conversion to the derived,
normed scores is clear, with unambiguous tables presented and
described, the test earned credit over those with complicated, multi-
stage conversions. These two aspects of the derived scores deter-
mines in part who is able to interpret them. Tests yielding scores
interpretable by the school staff are preferred to those demanding
the skills of a psychometrist or other specialist.

In additior to the breadth of the sample, the norm group should
also be representative of the variety of subgroups that comprise
the national population. While a test normed on a restricted sample
may be quite adequate for purely local needs, the trend in educa-
tional evaluation is not in that direction. With national questions
being asked, federal support for education and related research, and
national problems to be solved, a representative national normative
sample becomes a most desirable quality of educational tests. To
be considered good, the sample was expected to meet the criteria of
recency, representation of geographic areas, ages, racial and ethnic
origin, and types of schools. It might be important to note that few
test publishers have done their normative sampling very well, and
that the technical manuals abound with obfuscatory «nd quasi-
scientific, if not downright misleading sampling techniques.

The final pragmatic consideration of a test’s utility rested on
whether or not decisions, either individual or group, could be made.
Tests with manuals that clearly describe both score interpretaticn
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and subsequent prescriptive decisions that might be made, were
evaluated as better than those with doubtful decision-making utility.
Point Assignment. (0 to 15 points for grade)

a. Is the test easily and conveniently administered? Admin-

istration of the test from individual situations to small
groups to large groups resulted in credit of 0 to 2 points.
The need for training of the test administrators was cred-
ited with 1 point if school staff were sufficient and 0 points
if a psychometrist or specialist were needed. Tests needing
more than 20 minutes were credited 0 points; tests need-
ing less time, 1 point.

b.Can the test be easily and reliably scored? Simple, objec-

tive scoring that can be done by the administrator or a
scoring service received 2 points, while more difficult but
objective scoring earned 1 point and subjective scoring
received 0 points. A test having a mixture of scoring pro-
cedures was evaluated on the basis of its least reliably
scored items.

. I's the score interpretation simple, through use of clear and

adequate norms and descriptions? If the norm range is
broad, 1 point was credited; if restricted, 0 points. Com-
mon and simple interpreted scoring systems received
1 point, while uncommon or abstruse systems received
0 points. If conversion from raw to normed scores is clear
and simple with graphs or tab! s, 2 pcints were credited.
Simple, but not well presented conversions received 1 point
and complicated conversions received 0 points. One point
was credited for current, national, and well-sampled norm-
ative groups and 0 points were credited for normative sam-
ples that are local, outdated, or poorly sampled.

d. What qualifications must the score interpreter have? If

school staff can interpret the scores accurately, 1 point
was earned; if a psychometrist or specialist is neccessary
for accurate interpretation, 0 points were credited.

. Can decisions be made on the basis of the scores? Tests

with manuals providing tables or charts for prescriptive
educational decision making were credited with 3 points.
If the claim is made and appeors to be reasonable that
decisions can be made, 2 points were earned. The possi-
bility or implication of decision aiding earned a test 1 point,
while the doubtful nature of a test in decision-making
potential earned it 0 points.
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Normed technical excellence

Criteria. The last major criterion of the MEAN evaluation pro-
cedure was concerned with the reliability, replicability, and refine-
ment of measurement of the tests. Three types of reliability esti-
mates were considered in this aspect of the MEAN evaluation:
(1) test-retest reliability, appropriate for assessing a measure’s
(and examinee’s) long-range stability; (2) internal consistency
reliability, useful in determining how cohercntly the test items
assess some dimension of behavior; and (3) alternate-form reli-
ability, desirable when treatment effects are to be evaluated with
alternate forms of z test.

Since all three types of reliability estimates are more or less
relevant to questions of educational achievement assessment to an
equal degree, they were all included as aspects of the MEAN evalu-
ation procedure. This tactic was necessitated by the fact that selec-
tion of any one of the estimates with omission of the remaining two
would do violence to the fourth-criterion rating for many of the test
instruments.

Closely related to the concept of test reliability is that of repli-
cability of procedures to obtain the normed scores. If procedures
described in test manuals are complicated, non-specific or based
upon abnormal samples, the test is clearly not replicable in its find-
ings and therefore is less useful for the educator.

The range of coverage is also an important aspect of a test’s
technical excellence. A restricted range of assessment limits the
test’s interpretability. A test which is appropriate for one level of
assessment but can also be applied to students from one to two
years above and below that level, has obvious advantages because
both advanced and retarded students can be compared with the
normative sample.

Related to the range problem is the refinement or graduation
of the inter-individual comparison scores. Tests yielding scores
transformed into centiles or grade placements were rated as well
graduated and standard; deciles, stanines, and similar scales were
rated as either poor or uncommou; pass-fail, quartiles, and novel
scales were rated as both poor and uncommon.

Poin: Assignment. (9 to 15 points for grade)

a. How reliable is the test? Three reliability ratings were
made; one each for stability (test-retest ), internal-consist-
ency (Kuder-Richardson, alpha, split-half, or odd-even),
and alternate-form reliabilities. Points were assigned
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according to the size of the reported reliability coefficients,
computed from a specific, limited age group. An appro-
priate coefficient of .90 or more earned 3 points; .80 to .90
earned 2 points; .70 to .80 earned 1 point; and less than
.70 earned 0 points.

b. Are normed scores obtained under replicable conditions?
If so, 1 point was earned; if not, 0 points were earned.

c. Does the test have an adequate range of coverage? Test
score distributions with more than adequate ranges re-
ceived 3 points, and distributions with adequate floor and
ceiling (or tests for which ceilings were predetermined by
the rature of the subject matter) for the specific group
received 2 points. Whenever examinees appeared to have
reached the floor or ceiling, or there was evidence of score
truncation, 1 point was assigned. If no information was

" given to make an evaluation, or even to extrapolate one
from centile conversion tables, 0 points were assigned.

d. Are the scores standard, well-graduated inter-individual
comparison scores? Scores that are well graduated received
2 points. Scores that are well graduated, but perhaps not
easily understood, or poorly graduated but commonly uti-
lized were credited with 1 point. Scores that are poorly
graduated and difficult to understand were given 0 points.

Implementation of the MEAN Evaluation System

The team of test evaluators consisted of a graduate assistant
with a masters degree in psychological measurement, one with a
masters degree in educational and developmental psychology, two
experienced preschool teachers at the baccalaureate level, and an
experienced nursery school director. This team brought relevant
competencies to all of the many varieties of tests within the pur-
view of the evaluation program. The several categories of evaluation
were assigned to those members of the team with appropriate exper-
tise in that area. Each test was independently rated according to
the MEAN system by at least two raters woiking without access
to the other raters. For each subscale to be evaluated, each reviewer
used a standard rating procedure (see Figure 1). The raters inde-
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pendently assigned each test or subtest, and in many cases indi-
vidual items, to one of the goal categories. The final adjudication
for both test assignment to goal area as well as the ratings on each
of the four evaluation criteria, was carried out by Ralph Hoepfner,
fcllowed by review and discussion with Carolyn Stern and Susan
Nummedal.

The primary concerns in the application of the MEAN system
were the objectivity and consistency of the evaluations. To maxi-
mize both the objectivity for any one test evaluator and the consist-

Within any.
based on the pc
computed. The
determinant of

“G” (Gooc
well. Little imp
zation. CSE an
it in their ownm

ency across evaluators, the above specific guidelines for evaluation “F” (Fair;
of each aspect of each criterion and the following lettergrade assign- better tests avz
ment were adopted.
Test Name — Form
Evaluation Criteria
1. Measurement Validiti f
a. E:ntent t:::d éolnsltrisct 0 (only in name) 2 (afew) 4 (som
b. Cencurrent and Predictive 0 (none reported) 1 (very little) 2 (sorr
2. Examince Appropriateness inappropriate doubtful r;
a. Comprehension: content 0 1
instructions 0 1
b. Format .
1. Visual: organization 0 (complicated) :
quality of print/illustrations 0 (not good)
2. Auditory: presentation principles 0 probably appropriate
3. Time and pacing 0 (bad)

FIGURE 1 ¢. Recording answers

0 (complicated)

3. Admiristrative Usability
a. Administration
1. Test administration

{sm-

0 (individual)

2. Training of administrators

0 (psychometrist or specialist)

MEAN TEST 3. Administration Time

0 (21 minutes)

b. Scoring

0 (subjective) l

EVALUATIOBT FORM ¢. Interpretation

1. Norms
a. Norm range

0 (restricted)

b. Szore interpretation

0 (unusual, abstruse)

c. Score conversion

0 (coﬁmlicnted) l

d. Norm groups

0 (local, outdated, or poorly sampled)

d. Score Interpreter

0 (psychometsist or specialist)

e. Can Decisions Be Made 0 doubtful 1 possible
4. Normed Technical Excellence not reported or less than .70 .70 to .80

a. Stiability (Test-Retest) 0 1

b. Internal Consistency 0 1

c. Aiternate form 0 1

d. Replicability of 0

Administrative Conditions
. Range of Coverage 0 no information I 1 floor or ceiling ra

f. Converted Scores

0 puorly gradusted and uncommor. ] 1 poor
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Within any one of the four evaluative categories, a letter grade,

based on the points assigned to each aspect of each criterion, was
computed. The sum of the points, ranging from 0 tc 15, was the
determinant of the letter grades in the following manner:

“G” (Good; 11-15 points). The test meets the criterion very
well. Little improvement appears necessary for its immediate utili-

zation. CSE and ECRC would endorse such a measure or employ
it in their own assessment efforts.

“F” (Fair; 6-10 points). The instrument is probably among the

better tests available, but it does not completely meet the criteria.

ne Form Rater Date
on Criteria Rating (circle one number in each row)
rement d"g‘ﬂ‘;‘;:'risc . 0 (only in name) 2 (a few) 4 (some) 6 (fair job) 8 (good) 10 (it o [M Total |
current and Predictive 0 (none reported) 1 (very little) 2 (sume) 3 (not enough) 4 (considerable) 5 (exhaustive) IGrade l
nee Appropriateness inappropriate doubtful possibly appropriate | probably appropriate exactly right
1prehension: content 0 1 2 3 4
instructions 0 1 2 H 3 4
mat .
Visual: organization 0 (complicated) 1 (probably good) 2 (outstanding aids)
quality of print/illustrations 0 (not good) 1 (o 'zlul) 2 (excellent)
- Auditory: preseniiation principles 0 probably appropriate 1 (mechanically standardized)
Time and pacing 0 (bad) 1 (appropriate for broad range)
ording answers 0 (complicated) 1 (standard-easy)
ni.st!'ative. Usabiiity {small group less than 10) (large groups 10 or more)
ministration
Test administration 0 (individual) 1 2 (large groups)
 Training of administrators 0 (psychometrist or specialist) 1 (school staff ot par:vrofessional)
 Administration Time 0 (21 minutes) 1 (20 miriutes or less)
ring ¢ (subjective) | 1 (difficult) [ 2 (simple)
rrpretation
Norms
a.Norm range 0 (restricted) 1 (broad)
b. Scote interpretation 0 (uausual, abstruse) 1 (clear, obvious)
oisina 0 (complicated) [ 1 (simple) 1 2 (clear, tables)
~1ps 0 (local, outdatedl, or poorly sampled) 1 (national, well sampled) A Total
be Interpreies 0 (psychometrist or specialist) 1 (school s*ff)
n Decizions Be Made 0 doubtful 1 possible 2 vague guidelines 3 yes—spelled out Grade
;ed Technical Excellence vot reported or less than .70 .70 t0 .80 .80 to .90 .90+
bility (Test-Rctest) 0 1 2 3
ernal Consistency 0 1 2 3
ernate form 0 1 2 3

rlicability of
ministrative Conditions

0

1

IN Total

nge of Coverage

0 no information I 1 floor or ceiling reached

2 adequate-ceiling built-in l 3 mare than adequate

Grade |

werted Scores
kb

0 poorly graduated and uncommon J

1 poorly graduated or uncoinmon 1

2 well graduated and stundard

Q
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Alterations would probably render the test a candidate for “/3”
status. If no better qualified measure were available, the Centers
would employ an “F” measure, but would interpret results more
cautiously.

“P”(Poor; 0-5 points ). The instrument does not meet the cri-
terion; it is clearly unsatisfactory in that area. Rather than employ
such a measure for assessment, it would be better to seek an alter-
nate device or attempt to develop one.

Each test then earned four letter grades by the MEAN system.
.he four-letter combination serves as ve Centers’ official evalua-
ticn of the test. For exampie: Acme Readiness Test (GFPF). It
should be nontzd that not only are the MEAN criteria in the order
of suggested importance to the sponsoring Centers, but that the
points possibie for each aspect of any criterion reflect the impor-
tance placed on that aspect. Should the goals of the reader not
coincide with those of the Centers, then the MEAN evaluations
should be interpreted with different emphasis.

Utilizing the evaluation procedure described above and the
MEAN evaluation forms, all published tests that are generally
available to educators and psychometrists (aboui 631 scales and
subscales) were evaluated and adjudicated. The evaluations appear
in the body of this book.
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The MEAN Test Evaluations

In the following sections, all of the evaluative judgments for
all available tests are presented. The tabular format is designed to
provide a maximum of useful information in an organized and read-
able manner. The colurans on all the following pages follow the
rating criteria in the same order as they have been discussed above.
The numbers in the shaded section of each table indicate the range
of points in which the judgments could be made, and are supplied
on each table merely for reference.

As an additional aid to the reader, the tests are further coded
according to whether they are individually administered (° in left
column) or ars rating instruments {* in the left column). Group
tests are unmarked. :

Consistent with the stroi:z commitment. of both Centers to
objectives—referenced measurement, each of the two evaluation
sections (one section for preschool tests and one for kindergarten
tests) is organiz: 4 ase:vding to the hierarchy of educational goals
outlined in the Taxeasmy above. To aid the reader, both goal and
test name indexes are supplied at the end of this book. All test
riames are given as they appear on the tests themselves, and not
necessarily as they appear in catalogs or common parlance
(although such names are referenced in the Test Name Index).
Parenthesized letters are publishers abbreviations. Index C lists all

L]

the pertinent publishers with their most recent addresses.
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EDUCATIONAL OBJECTIVE 223 | £=3 2 |
. z 7 B2 o = c<lz Ierlosly 22232 7
TEST NAME 2|25 | 8|2 |5F|Ee|FE|EF(5EFE5815E |8
- 8 3 g 2 sE|lggysz'82 188 N ES
- 3 £ 5 F 8¢ Rzl 2. 12§ 21 A
= Z | £ SalEe: RIRE 2| &= z
ilF |E2|§ =l o2lE=| 2
E] g Bl |8 3
< 3 3
WECHSLER PRESCHNOL AND PRIMARY SCALE OF INTELLIGENCE
Performance Score ee) 4 0 2 2 1 1 0 1 1 0 0 0 1
B. (Classificatory Reasoning
COLUMBIA MENTAL MATURITY SCALE
Total (6B ) 6 2 3 3 2 2 0 1 1 1] M 1 2
ILLINOIS 12ST OF PSYCHOLINGUISTIC ABILITIES
Visual ncsociation (UIP) 6 0 2 z 1 1 0 1 1 0 1 1 1
PARENT READINESS EVALUATION OF PRESCHOOLERS
Concepts (PI7) 3 0 i 2 ] 0 0 i 1 0 1 1 2
PLRENT READPINESS EVALUATION OF PRESCHOOLERS
Peiformance Total (PII) 4 ¥ i 2 i s} 0 i 1 0 1 0 2
PARENT READINESS EVALUATION OF PRESCHOOLERS
Visual Interpretation (PII) 3 [} 1 2 1 0 0 ] 1 0 1 1 2
PARENT READINESS EVALUATION OF PRESCHOOLERS
Vioual-Motor Association (PII) 4 0 1 2 ] 1 0 1 1 0 ] 1 2
! PITORIAL TEST OF INPELGIGENCE
- Similarities (HMC) 8 1 2 3 2 4 0 1 1 0 ] 1 2
WECHSLER PRESCHOOL AJD PRIMARY SCALE OF INTELLIGENCE
Similarities (pC) 6 0 3 3 2 2 o} 1 1 0 0 1 ]
C. Relational - Implicational Reasoning
ILLINOIS TEST OF PSYCHOLINGUISTIC ABILITIES
Auditory Aseociation (UIP) 6 0 2 2 2 2 0 1 1 0 1 1 1
PARENT READINESS EVALUATION OF PAISCHOOLERS
Opposites 'PII) 5 0 2 3 2 2 Q ] 1 0 1 1 g
- PARENT READINESS EVALUATION OF PRESCHOOLERS
Verbat Association (PII) 5 0 2 2 2 2 0 ] 1 9 1 1 2
: WECHSLER PRESCHOQL AND PRIMARY SCALE OF INTELLIGENCE
& Comprehenaion pe) 5 0 2 3 2 2 0 1 1 0 0 i '
I D. Systematic Reasoning
48
i ARTHUR POINT SCALE OF PERFORMANCE TESTS
i Healy Picture Completion Teat II (pc) 5 0 2 | 0 0 0 1 1 0 0 1 1
, E. Attention Span
i
P 6. CREATIVITY
:’ PARENT READINESS EVALUATION OF PRESCHOOLERS
Verbal Total (r11) 2 0 1 1 1 0 0 1 i 0 i 0 2
A. Fiuency
ABC INVENTORY
Total (ESD) 4 1 1 1 1 1 0 1 1 0 1 1 1
DETROIT TESTS OF LEARNING APTITUDE
Free Association 6§ 0 3 3 2 2 0 1 1 0 0 1 2
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MEASUREMENT EXAMINEE T1ar
VALIDITY APPROPRIATENESS ADMINIS
azo ~ E:::po:' Farmat Administration
EDUCATIONAL OBJECTIVE EEE Z = 3
A - B <) T o= = = = 2 ke
TEST NAME g 2 2 H 2 |5z E 2.5 2 g Z
- - 3 g |sEj5z< 5z E Z Ed
CO - B Y- Rl B %
= B =3-8 0 ] z
] = R =12z 3
z ) 73 2
7 ] &3 2
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Raire§ o0 05 Jot Joafoz]oz]or]oa | o1 J o2 ] o1 Jor |oe
ILLINOIS TEST OF PSYCHOLINGUISTIC ASBILITIES
Manual Frpression (UIP) 5 Q 3 3 2 2 0 1 1 0 1 1 0
TLLINOIS TESY OF PSYCBOLINSUISTIC ABILITIES
Verbal Expression wre) 8 Q 3 3 1 1 0 1 1 0 1 1 0
PLRENT READINESS EVALUATICN OF PRESCHOJLERS
verbal Deseription (F11) 4 Q 2 3 2 2 0 1 1 0 1 1 2
RILEY PRESCIOQL DEVELCGPMENTAL SCREENING INVEITORY
ke a Boy (Girl) (WFS) 5 Q 3 2 2 2 0 1 1 0 0 1 0
STREERING TEST OF ACALEMIC READINESS
Himan Figure Draving (PI) 5 0 2 2 ?2 2 0 1 1 2 1 1 0
B. Flexibility
CONCEPT ASSESSMENT KIT-CONSERVATION
Fecrm A or B (EITS) 8 1 3 3 2 2 0 1 1 0 1 1 0
CONCEPT ASSESSMERI RIT-CONSERVATION
. Form C (EITS) 8 1 2 3 2 2 0 1 i 0 1 1 0
: PRESCHIOL AT1..INMENT RECORD
Cr 2ativity (AGS) 4 0 0 1 1 0
7. MEMORY
; SCREENING TEST FOR THE ASSIGRNENT OF REMEDIAL TREATMENTS
t Total (PI) 4 1 1 1 i) 1 0 0 1 2 1 1 1
I
: A, Span and Serial Memory
{
ARTHUR POINT SCALE OF FERFORMANCE TESTS
. Knox Cube Test (Arthur Revision) () 5 0 2 2 1 1 1} 1 1 0 1} 1 2
}
({v DETROIT TESTS OF LEARNING APTITUDE
§ Vieual Attention Span for Objects (BMC) [ 0 2 3 aQ 0 aQ 1 1 0 0 1 2
; ILLINOIS TEST OF PSYCHOLINGUISTIC ABILITIES
Visual Sequential Memory (UIP) 7 0 2 2 1 1 0 1 1 ] 1 1 1
i WECHSLER PRESCHOOL AND PRIMARY SCALE OF INTELLIGENCE
{ Antmal House re) 6 0 2 2 1 2 0 1 1 0 0 1 1
2
! B. Meaningfu® Memory
DETRGIT TESTS OF LEARNING APTITUDE
Gral Commisstons (BMC} 5 0 3 3 2 2 0 1 1 0 0 1 2
ILLINOIS TESI' OF PSYCHOLINGUISTIC ABILITIES
. Viaual Reception (UIP) 6 0 2 3 1 1 0 1 1 0 1 1 1
i
: PREPKIIARY PROFILE
Previous Experience (SRA) 2 0 0 1 1 0
C. Visual Memory
PAREN? READINESS EVALUATION OF PRESCHOOLERS
Vigual Memory (PII) 5 0 2 2 0 0 0 0 1 0 1 1 2
PICTORIAL TEST OF INTELLIGENCE
Irmediate Recall (HMC) 2 0 1 1 0 1 1 2
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EDUCATIONAL OBJECTIVE g22g 1Eg S
TEST NAME sz |2 E e |7 (85|85 |Fels8 |57 |7k 2z | % |F%
g R = z FE|E=|22:28 |25 1% 2 ERE] 2 1235
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SCREENING TEST FOR THE ASSIGNMENT OF REMEDIAL TREATMENTS
Visual Memory (PII) 8 1 0 1 Q 1 1 0
SCREENII: TEST OF ACADEZIC RELDINESS
Picture Curpletion (PII) 5 9 0 1 0 1 1 0
0. Auditory Memorv
DETROIT TESTS OF LEARNING APTITUDE
Auditory Attention Span for Related Syllables (BMC) 7 0 2 2 Q 1 1 0
DETROIT TESTS OF LEARNING APTITUDE
Auditory Attention Span for Unrelated Words (BMC) 5 0 2 2 0 1 2 0
ILLINOIS TEST OF PSYCH LINGUISTIC ABILITIES ~
Auditory Sequential Mewory (TP} 8 v 2 2 Q 1 1 1
PARENT READINESS EVALUATION OF PRESCHOOLERS
Auditory Memory (PII} 5 0 1 0 0 1 2 0
: PARENT READINESS EVALUATION OF PRESCHOOLEHS
. Listening (PII) 6 0 2 2 0 1 2 0
SCRECNTWS TEST FOR THE ..SSIGNMENT OF RE(EDIAL TREATMENTS
Auditory MHemory (FPIT) 4 1 0 0 0 1 1 0
VALETT DEVETOPMENTAL SURVEY OF BASIC LLARNING ABILITIES
Audi tory Diserimination (CEP) 3 0 1 1 0 0 0 0
WECHSLER PRESCHOOL AND PRIMARY SCALE OF INTELLIGENCE
Sentences [¢)] 2 0 2 2 0 1 1 0
THE PSYCHOIMOTOR DOMAIN
8. Physical Coordinatio
GESELL DEVELOPMENTAL SCHEDULES :
Motor (pc) 4 o 1 0 1
< TSKEY-NEBRASKA TEST OF LEARNING APTITULY
Total (MSH )} 4 0 1 1 0 0 0 0
MERRILL-PALMER SCALE OF MENTAL TESTS
Total (CHS) 6 2 1 1 0 0 Q 1
OSERETSKY TESTS OF MOTOR PROFICIENCY
Total {AGS) 5 0 2 2 0 1 1 0
PRESCHOOL ATTAINMENT RECORD
Total (AGS) 4 o} H 0 0
QUICK SCREERNING SCALE OF MENTAL DEVELOPMENT
Total o) q 0 1 2 1
i RING AND PEG TESTS OF BEHAVIOR DEVELOFMENT
: Total (PA) 4 2 2 2 0 1 0 1
SCHOOL READINESS CHECKLIST
B Total (RC) 3 3 1 0 0
VALETT DEVELOPMENTAL SURVEY OF BASIC LEARNING ABILITIES
v Motor Integration and Physical Development (CPP) 6 0 2 2 [ 0 0 0

A. Ewe-Hznd Ceuardination
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ARTHUR POINT SCALE OF PERFOKMANCE TESTS
Seguin Form Board (Arthur Revision) (F2) 5 0 3 3 1 1 0 1 1 0 0 1 2
BENDER VISUAL MOTOR GESTALT TEST
Total {A04) 7 2 2 2 1 1 0 1 1 0 0 1 0
CANADIARN INTELLIGENCE TEST ) 7
Total (RP) 4 0 2 2 1 H s} 1 1 0 1 0 0
DETROIT TESTS OF LEARNING APTITUDE
Memory for Degigne (2K) 4 0 2 2 2 2 0 1 1 0 0 1 0
DEVELOPMENTAL TEST OF VISUAL-MOTOR INTEGRATION
Total (FEC) 6 2 3 3 1 1 0 1 1 H 1 0 0
GESELL DEVELOPMENTAL SCHEDULES
Adaptive (pC) 3 0 0o 0 1 0

MARIANNE FROSTIG DEVELOPMENTAL TEST OF VISUAL PERCEPTION
Eye=totor Coordination (CPS) 7 0 3

~n
=1
—
-
-
o
—

MARIANNE FROSTIG DEVELOPMENTAL TEST CF VISUAL PERCEPTION
Spatial Relationshipe (CPS) 6 0 2 2 1 1 0 1 1 1 0 1 1

OORE EYE-HAND COORDINATION TEST
Total (JiA) 4 1 3 2 1 2 0 1 1 0 1 1 2

PARENT READINESS EVALUATION OF PRESCHOOLERS
Motor Coordinat” » (PII) 3 0 1 2 1 1 0 1 1 0 1 1 2

RILEY PRESCHOOL Di,zIOPMENTAL SCREENING INVENTORY
Degigns (WPS) 5 0 3 3 2 2 0 1 1 0 0 1 0

RUTGERS DRAWING TEST
Total (A8S) 6 3 2 3 1 2 0 1 1 0 1 1 0

SCREENING TEST FOR THE ASSIGNMFNT OF REMEDIAL TREATHMENTS
Visual Copying (PII) 7 1 1 3 0 1 0 0 ' 2 1 1 1

SCREENING TEST OF ACADEMIC is:  [NESS
Copying (PII) 6 0 2 2 1 1 0 1 1 2 1 1 0

SLOSSON DRAWING COORDINATION TEST
Total (SEP) 8 1 2 1 1 0 Q 1 1 2 1 1 0

SOUTHERN CALIFORNIA MOTOR ACCURACY TEST
Total (WE3) 7 2 3 3 2 2 o 1 0 0 0 1 1

e e e A ST Ao, "y 2 i £

VALETT DEVELOPMENTAL SYRVEY OF BASIC LEARNING ABILITIES
Vieual-Motor Coordination (cPP) 8 0 3 3 1 1 0 1 1 0 1 0 0

WECHSLER PRESCHOOL AND PRIMARY SCALE OF INTELi TGENCE
Geometric Deaign (£C) 6 ] 3 3 2 2 0 1 1 0 0 1 0

B. Small Muscle Coordination

DETROXT TESTS OF LEARNING APTITUDE

Motor Speed and Precisicn (nar) 6 ] 2 2 1 0 0 1 1 [ 4] 1 1
; PRESCHOOL ATTAINMENT RECORD :;M' '
- Manipulation (ArS) 4 0 A 1 1 0

C. Large Muscle »nd Motor Coordination

PREPRIMARY PF “ILE

i Skill p- pment 0
i
;
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PRESCHOOL ATTAINMENT RECORD
Armbulation

(AGS)

SOUTEEAN CALIFORNIA PERCEPTUAL - MOTOR TESTS
Bi-Laterzl Motaor Coordination

(WES)

SCUTHEPN CALIFORNIA PERCEPTUAL - MOTOR TESTS

Cressing Mid-Line of Body

(WPS)

SOUTHERN CALIFORNIA PERCEPTUAL - MOTOR TESTE
Imitation of Postures

(WPS)

SOUTHERN CALIFORNIA PERCEFTUAL - MOTOR TESTS
Standing Balance: Eyes Closed

(WPS)

SOUTHERN CALIFORNIA PERCEPTAL - MOTOR TESTS
~ianding Balance: Ey.s Open

(WPS)

THE SUBJECT-ACHIEVEMENT DOMAIN

9. ARTS AND CRAFTS

A. Arts and Crafts Comprehension

B. Expressive and Representational
Skill in Arts and Crafts

GOODENOUGH-HARRIS DRAWING TESTS
Point Scale: Han

(HBJ)

GOODENOUGH-HARRIS DRAWING TESTS
Point Scale: Self

(HBT)

GOODENOUUH-HARRIS DRAWING TESTS
Point Scale: Homan

(nes)

GOODENCUGH-HARRIS DRAWING TESTS
Quality Scale: Mo

(HBJ).

GOODENOUGH-HARRIS DRAWING TESTS
Quality Scalte: Woman

(HET)

0. FOREIGN LANGUAGE

A. Oral Comprehension of a Foreign Language

B. Speaking Fluency in a Foreign .anguage

C. Interest in and Application of a
Foreign lLanguage

b, Cultural Insight Through & Foreign
L.anguage

13. FUNCTION AND STRUCTURE OF THE HUMAN BUOY

PRESCHOCL ! ORY
Perconui ~ Soetal Reup:

{118)

A. Identification of uy Parts and
Positions
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XA .
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Cumpre- Format Administration
Q20 « hension
EDYCATIONAL OBJECTIVE 2% g
TEST NAME ERE B £7 ! g5 £
z E R L z 3 3
- 8 § - A3 E
§
- Badng £ .10 o5 fRoa|os]oe l 02 ot Jox Jo2|or]or o2
) -
(WP§) 8 0 2 2 2 2 0 1 1 0 ol 1 1
B. Growt. ard Development
C. Knowledge of Emotional He 1th
D. Identification of Self and Surroundin:s
12. HEALTH
A. Knowledge of Personal Hy, “e
and Grooming
®. Practicing Personal Hygiene
and Grooming
PREPRIMARY PROFILE
Self Carc (SRA) 4 0 0 1 1 0
) PRESCHOOL ATTAINMENT RECORD .
i Responsibility (AGS) 3 0 0 1 1 0
i C. Knowledge of Food and Nutrition
g N. Practicing Foeu and.Nutrition
! -
H E. Knowledge of Preventicn and
H Contrel of Disease
F. Practicing Prevention and
Control of Disease
I 13, MATHCMATICS
i
: A. Counting and Operations with Integers
i DETROIT TESTS ¥ LEARNING APTITUDE
i Mumber Ability (BMC) 6 i 2 3 1 2 e 1 1 o 0 1 2
i PICTORIAL TEST OF INTELLIGENCE
¥ Size and Numher (mc) 4 1 2 3 2 2 0 1 1 0 1 1 2
’ PRESCIIOOL ATTAINMENT RECORD '
Ideation (AGS) 3 0 Q 1 1 0
PRESCHCOL INVENTORY
Conecpt Activation - iwnerical (ETS) 4 Y] 2 2 1 1 0 1 1 0 1 1 1
SCHOOL READINESS SURVEY
Msber Concepts (CPP) ¢ 2 i 0 1 0 i . 0 LI 2
CREENING TEST OF ACADEMIC READINESS
Numbers (PII) 4 0 2 2 1 1 0 1 1 2 1 1 1
VALETT DEVELOPMENTAL SURVEY OF BASIC LEARNING ABILITIEZ .
Conceptual Deve lopment (OPP) 3 9 3 3 1 1 o 1 1 0 1 0 o
WECHSLER PRESCHO  AND PRIMARY SCALE OF INTELLIGENCE
Arithmetic PC) 6 0 3
r o e
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B. Comprehension of Sets in Mathematics

C. Comprehersion of Numbers “n Mathemat'zs

D. Comprehension of Equality and Inequality
in Mathematics

[

Arithmetic Proutaem Solvirg

F. Measurement eading and Making

G. Geometric Voo Yulary and Recognition

4. WJSIC

A. Aural Identification and Music
Knowledge

g. Singing

C. Ingtrument Piaying

0, * Rhythmic Response (Oance)

15. ORAL LANGUAGE SKILLS

MINNESOTA PRESCHOOL SCALE

verbal (A 4 0 3 3 1 1 0 1 1 0 1 0 0

2. Ora) Semantic Skills

UETROIT TESTS OF LEARNING APTifUDE
Ortentation (8rC) 2 0 2 3 2

~
o
—
(=)
o
—

DETROIT TESTS OF LEARNING APTITUDE
rictorial Absurditico (BMC) 2 a 2 3 1 Q 0 1 1 0

GESELL DEVFSLOPMENTAL SCHFDULES

Largu:ge rc) 6 0 0 0 1 0

NOLBORN VOCABULARPY TEST F.'R YOUNG CHILDREN
Total [aae) 5 0 1 1 2 2 0 1 1 0 1 0 2

BOUSTON TEST FOR LANGUAGE DEVELOPMENT
Total (HTC) 4 9 2 2 1 1 0 1 1 4 0 a 0

PARENT REAUINESS EVALUATION (0 #BESCHODLERS
Gengral Information rrr;

PARENT READINESS EVALUATION OF PRESCHOOLERS
Language (pri)

PREPRTMARY PROFILF
Langusage Development (5#0) 4 0 0 1 1 s}

ATAINMENT RECORD

PRESCH.,
K micatt (AGS) 5 a 0 1 1 0

=
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REMENT
VALIDITY 3¢ ADM1
sgn <=5 ﬁ;’:&'ﬁ’ Format Admunistratiog,
EDUCATIONAL GBJECTIVE g2g | fag
TEST NAME 3 3 < é’ ¢ FE _,;a:
= RN - I 5 * 5
= I e %
N H E
3
ﬁ‘;ﬁ'gf 0-10 0-5 04 | 04 Jo2 62 ]or Jorfor foz|or|or ]
o
DRESCRODL ATTAINMENT RECCRD
Infernation (2GS 4 0 0 1 1
INVENTORY
Voeabulary (ETS. 6 0 2 2 2 <« 0 1 1 0 1 1
CEY
(s} 4 1 2 2 1 1 0 1 1 0 i 1
SCHOOL RESDINESS SURVEY
Ceneral Information (crr) 4 0 3 3 1 1 0 1 1 0 1 1
SCHOOL. EEADINESS SURVEY
Speaking Vocabulayy (CPP) 5 ] Z 3 1 1 ] 1 1 0 1 1
VAL:DT DEVELOPMENTAT SURVEY UF BASIC LEARNING ABILITIES '
Lguage Developmert aed Verbal Fluency (CPEJ 7 0 3 3 2 2 Y} 1 1 0 1 9
VERBAL LANGUAGE DEVELOFMENT SCALE
Total (4GS) 2 0 3 3 2 2 0 1 1 [] ) 1
WECHSIER PRESCHOOL 4LND PRIMARY SCALE OF INTELLIGE:ICE
Information (PC) 6 0 3 2 2 2 0 1 1 0 0 1
WE "HSLER PRESCHOOL AND PRIMARY SCALE OF INTELLIGENCE
Verbal Score (FC) 4 ] 2 2 2 2 0 1 1 0 ] ]
i WECHSLER PRESCHOOL AND FHRIM:RY SCALE OF INTELLIGENCE .
Vocabulary () 7 0 2 3 2 2 0 i 1 0 0 1
B. 0Oral Phonology Skills
ARIZONA ARTICULATION PROFICIENCY ALE
; Total WPS) B 0 3 3 1 1 0 1 1 4 0 1
E ARIZONA ARTICULATION PROFICIENCY SCALE - REVISED
} Total (WPS) 8 [] 3 3 2 1 0 1 1 [] 0 1
i
H LARADON ARTICULATION SCALE
Total (WPS) 7 0 3 3 1 1 0 1 0 [] 0 1
TEMPLIN-DARLEY TESTS OF ARTICULATION
: Congorant Clueters (BERS) 6 Q 4 3 1 1 o] 1 1 Q Q 1
' TEMPLIN~-DARLEY TESTS OF ARTICULATION
Dizgnostie Tesu (BERS) 8 2 4 3 1 1 0 1 1 0 0 0
TEMPLIN-D/RLEY TESTS OF ARTICUTATION
Grouping of Consonar: Singles (BERS) 6 0 4 3 1 1 Q 1 1 0 Q 1
§ TEMPLIN-DARLEY TESTS OF ARTICULATION
Groupings of Vowels and Dipthonge (BERS) 5 0 4 3 1 1 0 1 1 0 0 1
TEMPLIN-DARLEY TESTS OF ARTICULATION
Iova Presaure Ar'iculation Teat (BERS) 5 0 4 3 1 1. 0 1 1 0 0 1
TFMPLII-DARLEY Dry.. OF ARTICULATION
5 veening Test (BERS) 8 2 4 3 1 1 0 1 1 ] 0 1
i C. Oral Syntactic Skills
: 0. Oral Morphology 3kills
: ILLINIIS TEST OF PSYCHOLINGUISTIC ..iILITIES R
Grammatic Closure (UIp) 8 [} 2 2 1 1 0 1 ] ] 1 i
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VALIDITY APFROPRIATENESS ADMINISTRATIVE USABILITY EXCELLENCE
aso =2 A g::s]’: Format Administration Interpretadion 7 oxise o E
38 | 2% e R i 5 TOTAL
AN B B AR R A R e ol e AEHBEI B R R = GPADES
= CIE O IR A R R A R R 3 [53 |33 |23 (58[27 |8y E ?
ez 18 (ze2|E2i17a|iF Zlz3 = 2 1E | E Rz i
3 = E 3 5 ® T 2 =S E = = 3 g
. #1° £1¢8 ] %
ﬁ;“gg 010 05 fo4 fos oz ]o2 ot for o fozjoarfor oz ler ooz ar o1 |osfos)os]ea]u 03 | 0-2" BGood  Frir-Poorl§
(AGS) 4 o 0 1 1 0 0 1 1 0 1 1 0 0 0 0 0 1 P~FP
(ETS) 6 0 2 2 2 2 0 1 1 0 1 1 1 0 0 0 0 1 0 0 0 0 0 0 0 FFPP
(ETS) 4 1 2 2 1 1 0 1 1 0 ] 1 0 o 1 1 0 1 1 0 2 0 G 2 2 PFFF
(rPp) 4 0 3 3 1 1 0 1 1 0 1 1 2 0 1 H 0 1 3 0 0 9 0 1 1 PFGP
(CPP) 5 0 2 3 1 1 0 1 1 0 1 1 2 0 1 2 0 1 3 0 0 0 0 2 1 PFGP
ITIES
(ePP) 7 G 3 3 2 2 0 1 1 0 ] 0 0 0 0 0 0 i i 0 0 0 0 0 0 FGPP
AGS) 3 0 3 3 2 2 0 1 1 0 1 1 0 1 0 2 0 1 0 0 0 0 0 2 2 PGFP
I°E
(PC) 6 0 3 2 2 2 0 1 1 0 0 1 1 0 1 2 0 0 1 0 2 0 0 2 1 FGFP
CE
(PC) 4 0 2 2 2 2 0 1 1 0 0 0 1 0 1 2 0 0 1 0 3 0 0 2 2 PEPF
CE )
(ec) 7 0 2 3 2 2 0 ] 1 0 0 1 1 0 1 2 0 0 1 0 2 2 0 3 1 FGFF
(¥PS) 8 0 3 3 1 1 0 1 1 0 0 1 0 0 0 1 0 0 1 0 0 0 0 1 0 FFPP
(WeS) 8 0 3 3 2 1 0 1 1 0 0 1 0 0 1 1 0 0 1 0 0 b} 0 1 1 FFPP
(WS ) 7 0 3 3 ] 1 0 1 0 0 0 1 1 0 1 1 0 0 1 0 0 0 0 0 1 FFPP
(BERS) 6 0 4 3 1 1 0 1 1 0 0 1 0 0 1 2 0 0 1 0 0 0 0 2 1 FGFP
(BERS) 8 2 4 3 1 1 0 1 1 0 0 0 0 0 1 2 0 0 2 0 0 9 0 2 1 FGPP
(BERS) 6 0 4 3 1 1 0 1 1 0 0 1 0 0 1 2 0 0 1 0 0 0 0 2 FGPP
(BERS) 5 0 4 3 1 1 0 1 1 0 0 1 00 1 2 0 0 1 0 0 0 0 2 1 PGPP
(BERS) 5 0 4 3 1 1. 0 1 1 0 0 1 0 0 1 2 0 0 1 0 0 0 0 2 1 PGPP
(BERS) 8 2 4 3 1 1 0 ] 1 0 0 1 0 0 1 2 0 0 3 3 0 0 0 2 1 FGFF
Q
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VALIDITY APPROPRIATENESS ADMINISTRATIVE USABILITY
Compre- o : vt ati
oz o sso hension Format Adminjstration Interpretation
EDUCATIONAL OBIJECTIVE %;i ':‘__:_g - - - =
TEST NAME s31zs)94¢ Zl1PE)F 2 HEREHBAEH BB
e 2 g 2 =4 222 Q% E E 3 FREER EEREEL KR
* FELE | 2EEI AR R ERE R E A kI
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I
16. READINESS SKILLS
TLLINGIS TEST OF PSYCEOLINGUISTIC ABILITIES
Compost te (ure) 3 1 2 2 1 1 0 1 1 0 1 0 0 1 0 2 0 1
KAHN INTELLIGENCE TEST
Total (PTS) 4 3 3 3 1 1 0 1 0 0 1 1 1 0 1 1 0 1
PYCTORIAL TEST OF INTELLIGENCE
Fotal (HMC) 5 1 3 3 2 2 0 1 1 0 1 1 2 0 1 2 0 1
SCREENING TEST OF ACADEMIC READINESS
Total (PII) 4 1 2 2 1 Q 0 1 1 2 1 0 0 0 1 2 0 1
A. General Readiness Skills
ASSESSHENT OF CHILDREH'S LANGUAGE COMFREHENSION
Total (CPP) 5 0 3 2 1 1 0 1 1 0 1 1 2 0 1 2 0 1
DETROIT TESTS OF LEARNING APTITUDE
Pietorial Opposites (EMC) 4 0 3 2 1 0 0 1 1 0 0 1 2 0 1 2 0 0
FULL~-RANGE PICTURE VOCABULARY TEST
Total (PTS5) 7 1 2 3 1 0 0 1 1 ] 1 1 2 1 1 2 0 1
ILLINOIS TEST OF PSYCHOLINGUISTIC ABILITIES
Auditory Reception (UIP) 6 0 2 2 2 2 0 1 1 0 1 1 1 1 0 2 0 1
PARENT BEADINESS EVALUATION OF PRESCHOOLERS
Comprehenaion (PII) 2 0 1 2 2 - 0 1 1 0 1 1 2 0 ] 0 0 1
PARENT READINESS EVALUATION OF PRESCHOOLERS
Identification (e11) 4 0 1 2 1 2 0 1 1 0 1 « 1 2 0 1 0 0 1
PEABODY PICTURE VOCABULARY TEST
Total {AGS) 7 4 2 3 1 1 0 1 1 0 1 1 2 1 1 2 0 1
PICTORIAL TEST OF i’A’TE‘LLIGE.‘NCE
Information and Comprehenaion (HMC) 5 1 2 3 2 2 0 1 1 0 1 1 2 0 1 2 0 1
PICTORIAL TEST OF INTELLIGENCE .
Pieture Vocabulary (HMC) 7 1 2 3 2 2 0 1 1 0 1 1 2 0 1 2 0 1
QUICK TEST N
Form 1 (PT3) 4 1 2 2 1 0 0 i 1 0 1 1 2 1 1 2 0 1
QUICK TEST
Form 2 (PT3) 4 1 2 2 1 0 0 1 1 0 1 1 2 1 1 2 0 1
QUICK TEST
Form 3 (Pr5) q 1 2 2 1 0 0 1 1 0 1 1 2 1 1 2 0 1
QUICK TEST
Form 1 + 2 (PT3) 5 1 2 2 1 0 0 1 1 0 1 0 2 1 1 2 0 1
QUICK TEST
Form 1 + 3 (PrS) 5 1 2 2 1 0 0 1 1 0 1 0 2 1 1 2 0 1
QUICK TEST
Form 2 + 3 (PTS) 5 1 2 2 1 0 0 1 1 0 1 0 2 1 1 2 0 1
AYTCK TEST
Form 1+ 2+ 3 (PTS) 5 1 2 2 1 0 0 1 1 0 1 0 2 1 1 2 0 1
SCHOOL READINESS SURVEY .
(CPP) 5 0 4 2 1 1 0 1 1 0 1 1 2 0 1 2 0 1

Listening Voeabulary
VO e i N e e e
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MEASUREMENT EXAMINEE : I
VALIDITY APPROPRIATENESS ADMINISTRATIVE USABILI
oo . Eggﬁj‘:‘ Format Administration Interpr
EDUCATIONAL OBJECTIVE 228 | E3% Y 15 [ O e
TEST NAME RSN NN P e RN
- Z 2 2 ]e& 241283 = =4 z
2 = e = bl B =1 o = S
2 S 39 13 3 Y
S = w :‘5‘ 2 g 3
= 3 °
o1
e PR
SCREENING TEST OF ACADEMIC READINESS
Picture Degeripiion PI1) 4 0 3 3 1 1 0 1 1 2 1 1 1 0 1 2
SCREERING TEST OF ACADEMIC READINESS
Picture Vceabulary (PII) 6 0 2 3 0 0 0 1 1 2 1 1 1 0 1 2
SCREENING TEST OF ACAPEMIC READINESS
Relaticnehipe ’eI1) 4 0 2 2 0 0 0 1 1 2 1 1 1 0 1 2
| °  SLOSSON INTELLIGENCE TEST FOR CHILDREN AND ADULTS
Total (SEP) [ 3 ? 3 2 2 0 . 1 0 1 1 1 1 1 1
SERIGLE SCHOGL READINESS SCREENING TEST
Total (PCRC) 3 1 2 3 1 1 0 1 1 0 1 0 1 0 0 2
°  STANFORD-BINET INTELLIGENCE SCALE
Tota? (xme) 2 0 3 3 1 1 0 1 1 0 [\ 0 0 1 1 2
TESTS OF BASIC EXPERIENCES
. Level X ~ Ceneral Concepts Test (cTB) 6 0 2 2 1 1 0 1 1 2 1 0 2 0 12
; TESTS OF BASIC EXPERTENCES
: Level X ~ Language (crB) 5 0 2 3 1 1 1 1 2 1 0 2 0 1 2
; TESTS OF BASIC EXPERIENCES
: Level X ~ Hathematice (cTB) 5 0 2 3 1 1 1 1 2 1 0 2 0 1 2
H
! TESTS OF BASIC EXPERIENCES
: Level K - Soctal Studies fcr8) 5 0 2 2 1 1 1 1 2 i 0 2 0 1 2
; | ©  TESTS OF GENERAL ABILITY - INTER-AMERICAN SERIES
H Verbal-Mumerical (6T4) [ 1 2 3 1 1 1 1 0 1 0 2 0 1 1
: VAN ALSTYNE PICTURE VOCABULARY TEST
: Total (8RS ) 9 4 3 4 1 1 1 1 0 1 1 2 1 1 2
i
‘ B. Visual Discrimination and Recognition
! = I0LIM07S TEST OF PSYCHOLINGUISTIC ABILITIES
v visual Closvre (UIP) 5 0 2 2 0 ] 0 1 1 0 1 1 2 1 0 2
f LEITER INTERNATIONAL FERFORMANCE SCALE
i (Arthur Adaptation) Total (CHS) 6 0 3 3 2 2 0 1 1 0 0 0 2 0 1 1
I
z MARTANNE FROSTIC DEVELOPMENTAL TEST OF VISUAL PERCEPTION )
| Cengtancy of Shape (CPS) 4 0 1 1 1 1 0 1 1 1 0 1 1 0 il ?
£ MARTANNE FROSTIG DEVELOPMENTAL TEST OF VISUAL PERCEPTION
b Figure-Ground (cpPs) 5 0 3 2 1 1 0 1 1 1 0 1 1 0 0 2
i
; MARTANNE FROSTIC DEVELOPMENTAL TEST OF VISUAL PERGEPTION
; Pogition in Space (CPS) 4 0 2 1 1 1 0 1 1 1 0 1 2 0 0 2
MARIANNE FROSTIC DEVELOPMENTAL TEST OF VISUAL PERCEPTION
[ Total (cps) 4 0 1 1 1 1 0 1 1 1 0 1 1 [\ 0 2
MINNESOTA PRESCHOOL SCALE
Total (4cs) 4 0 3 3 1 1 0 1 1 0 1 0 0 1 1 1
PICTORIAL TEST OF INTELLIGENCE
Form Diserimination (HMC) 7 1 3 3 2 2 0 1 1 0 1 1 2 0 1 2
®  PRESCHOOL INVENTORY
Concept Activation-Sensory (ETS) 4 0 2 2 1 1 0 1 1 0 1 1 0 0 0 0
®  SCHOOL READINESS SURVEY
Color Naming

61
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MEAS INE
. VALIDITY APPROPRIATENESS ADMINISTRATIVE USABILITY
oso —zo g:r::i‘g:‘ Format Administration Interpretation
EDUCATIUNAL OBJECTIVE ; r_i i' H - >
TEST NAME R I I B E A e =) B B E- LA - PRl E A
AR - 21z |zcjiz|2a|2e s )%a|2zl8a| S 82)58% |22 53
2 52 jeRlestes®e ] E|EE) 22 [P (8 |°
2 Felz4d 21438 Zlze z 2 B
315 l3z|g s= ) ziEel § N E
= .E.-n g. 91 § g
2 §;§‘;§ w0 i Cose Joos fos] ot poz for foxit o g or Voa | oal oy [oiifos |oa
T OREEIIEY [ TR : = N N a
e SeHOOL READINESS SURVEY
Diserimination of Form (CPP) 5 0 2 1 0 1 0 1 1 0 1 1 2 0 1 ? 0
°  SCHOOL READINESS SURVEY
Symbol Matching {CPP) 4 0 2 2 0 1 0 1 1 0 1 1 2 0 1 2 0
°  SCHODL READINESS SURVEY
Total Survey (CPP) 4 0 A 2 ] 1 0 1 1 0 1 0 2 0 1 2 v
SCREEVING TEST FOR THE ASSIGNMENT OF REMEDIAL TRFATMENTS
Visual Discrimination (PIT) 6 1 2 2 0 1 0 1 1 2 1 1 1 0 1 2 0
SCREENING TEST OF ACADEMIC REAJINESS :
Letters (PII) 4 4] 1 3 0 0 0 1 1 2 1 1 1 ] 1 2 0
°  SOUTHERN CALIFORNIA FIGURE-GROUND VISUAL PERCEPTION TEST
Total (WPS) 5 2 2 2 2 1 0 1 1 0 1 1 1 0 1 2 0
VALETT DEVELOPMENTAL SURVEY OF BASIC LEARNING ABILITIES
Visual Diserimination (cPP) ] 0 3 3 1 1 0 1 1 0 ] 0 0 0 0 \] 0
q ° WECHSLER PRESCHOOL AND PRIMARY SCALE OF INTELLIGENCT
Picture Corpletion (BC) 4 0 3 K) R 2 0 1 1 0 0 1 1 0 1 2 0
C. Auditory Discrimination and Recognition .
oy
S GOLDMAN-FRISTOE-WOODCOCK TEST OF AUDITORY DISCRIMINATION
Noige Subtest (AGS) 6 2 2 3 2 w2 1 1 1 0 1 1 2 0 1 2 0
GOLDMAN-FRISTOE-WOODCOCK TEST OF AUDITORY DISCRIMINATION
Quiet Subtest (AGS) 6 2 2 3 2 2 1 1 1 0 1 1 2 0 1 2 0
° ILLINGIS TEST OF PSYCHOLINGUISTIC ABILITIES
Auditory Closure (UIP) 4 0 2 2 2 2 0 1 1 0 1 1 2 1 0 2 0
° ILLINOIS TEST COF PSYCHOLINGUISTIC ABILITIES
Sound Blending (VIP) 5 0 2 z 1 1 0 1 1 0 1 1 1 1 0 2 0
D. Kingsthetic and Tactile Perception
| ©  souTHERN CALIFORNIA KINESTHESIA & TACTILE PERCEPTION TESTS
Double Tactile Stimuli Perception (WPS) 6 1 2 3 2 H 0 1 1 0 0 1 1 0 1 2 0
° SOUTHERN CALIFORNIA KINESTHESIA & TACTILE PERCEPTION TESTS
Pinger Identification (WPS) 6 1 3 3 2 2 0 1 1 0 0 1 1 V] 1 2 0
°  SQUTHEBN CALIFORNIA KINESTHESTA & TACTILE PERCEPTION TESTS
Graphesthesia (WPS) 6 1 2 3 2 2 0 1 1 0 0 1 0 4] 1 2 0
@ SOUTHERN CALIFORNIA KINESTHESIA & TACTILE PERCEPTION TESTS
Kinesthesia (WPS) 7 1 3 2 2 Z 0 1 1 0 0 | 1 1] 1 2 0
& °  SOUTHERN CALTFORNIA XINESTHESTA & TACTILE PERCEPTION TESTS
Localization of Tactile Stimuli (WPS) 6 1 2 3 2 2 i} 1 1 0 0 1 1 0 1 2 0
°  SOUTHSRN CALIFORNIA KINESTHESIA & TACTILE PERCEPTION TESTS .
Manual Form Perception (HPS) 8 1 3 3 z 2 0 1 1 0 0 1 1 0 i Z 0
 ° VALETT DEVELOPMENTAL SURVEY CF BASIC LEARNING ABILITIES
Tacttle Discrimination (CPP) 7 0 3 3 1 1 0 1 1 0 1 0 0 0 0 Y 0

17.  READING AND WRITING

A. Recognition of Word Meanings
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B. Understanding Ideational Complexes

C. Oral Reading

D. Writing

E. Familiarity with Standard Zhildren's
Literature

13. RELIGION

A. Religious Belief and Practice

19, SAFETY

A. Understanding Safety Principles

B. Practicing Safety Principles

20. SCIENCE

A. Observation and Exploration

8. Knowledge of Scientific Facts

Appreciation of the Scientific
Approach

@

D. Oevelopment and Application of
Scientific Attitude

21. SOCIAL STUDIES

A. Community Healt!, and Safety

DETROIT TESTS OF LEARNING APTITUDE
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ADMINISTRATIVE USABIL

VALIDITY APPROPRIATENESS
050 950 E:;’{ﬁ' Format Administration . Interp
EDUCATIONAL OBJECTIVE §a3 323 =
TEST NAME A - A ) A Ee R el E A rlgg|Eg |98
8 H 2 =4 slizfgza|se a 2 2 R
= N ERERF A EE A L R T A R A R L L £°
= = | B ce{ga g2les ElEé L7 2 g
5 = 8 =3 2@ S|5s = El H
g1 |2% 18 s12a] & I
-
KINDERGARTEN
THE AFFECTIVE DOMAIN
1. OEVELOPMENT UF PERSONALITY
CALIFORNIA TEST OF PERSONALITY
Personal Adjustment (crs) 8 0 2 2 1 1 a 1 1 1 ] 0 ] 0 1 2
CALIFORNIA TEST OF PERSONALITY
Total (CTB) 4 0 2 2 1 1 0 1 1 1 1 0 1 0 1 2
CASSEL DEVELOPMENTAL RECORD
Total Development (PEP) 2 Q 0 1 1 0 1 1 2
CHILD BEHAVIOR HATING SCALE
Total-Adjusment (WPS} 3 2 0 1 1 2 0 0 2
A. Shyness - Boldness
BRISTOL SOCTAL-ADJUSTMENT ¢ JES
Unforthcomingneas (EITS) 5 1 0 1 1 0 0 H 2
8. Neuroticism - Adjustment
BRISTOL SOCIAI-ADJUSTMENT GUIDES !
Wi thdrawal (EITS) 6 1 0 1 1 0 1 1 2
CALIFORNIA TEST OF PERSONALITY
Withdrawing Tendencies (cr8) 5 0 2 2 1 1 0 1 1 ] ] ] 1 0 ] 2
CHILD BEHAVIOR RATING SCALE
Salf-Adjustment (WPS) 6 1 0 1 1 2 0 0 2
PROCESS FOR IN-SCHOOL SCREENING OF CRILDREN -
WITH TIONAL HANDICAFS
R Predure Cane (ETS) 4 3 1 0 1 0 0 1 1 0 1 1 0 0 0 2
C. General Activity - Lethargy
BRISTOL SOCIAL-ADJUSTMENT CUIDES
Depression (EITS) 6 1 0 1 1 0 0 1 z
BRISTOL SOCIAL-ADJUSTMENT GUIDES
Restlessness (EITS) 5 1 0 1 1 0 0 1 2
CALIFORNIA TEST OF PERSONALITY
Nervous Symptons (CTB) 6 0 2 2 1 1 0 1 1 1 ] 1 1 0 1 z
D. Oependence - Independence
BRISTOL SOCIAL-ADJUSTMENT GUIDES
Anxiety Toward Adults (EITS) 6 1 0 ] 1 0 0 1 z
CAIN-LEVINE SOCTAL COMPETENCY SCALE
Initiative (CPP) 3 1 0 1 1 0 0 1 =
CALIFORNIA PRESCHOOL SOCIAL COMPETENCY SCALE
Potal 0 1 1 0 1 1 E
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2 KINDERGARTEN TEST EVALUATIONS

MEASUREMENT EXAMINEE v
VALIDITY APPROPRIATENESS . ADMINISTRATIVE USABIL.
050 " E::;s;:- Format Administration Intery
EDUCATIONAL OBJECTIVE 525 S > -
s 2 o <= o=l = = = n [l el e
TEST NAME g 2 & S EA B B BB E £ |88(5%|¢
3 E] SE|25|EF |z |25 )" 2 z 5 |53137% |z
-~ = 50T = s = = = " -
g EX-N g 31z & z <3 £
= g = RS 5 = E
5 2313 2 53 =
= g g g
: " Rating : , 1301 Vor b os S0z o1 | 01t o2
: . " Range 04 ) 02 J 02 &1 4 0% J:0%: § 02 0-2-1.0:1 | 01 ¢ 02
R
CALIFCRNIA TEST OF PERSONALITY
Self-Reliance (CTB) 5 0 2 2 1 1 ¢ 1 1 1 1 1 1 0 1 2
CALIFORI'LA (EST OF PERSONALITY
Sense of Personal Freedom (CTB) 5 9 2 2 1 1 0 1 1 1 1 1 t 0 1 2
* CHILD BEHAVIOR RATING SCALE
Home-Adiustmens (WPS) 2 1 0 1 1 2 0 0 2
* GESELL DEVELOPMENTAL SCHEDULES
Peraonal-Social (PC) 5 0 0 0 1 0 0 1 2
PEIMARY A7 \DEMIC SENTIMNENT SCALE
Dependency (PII) 4 2 1 1 0 0 0 1 1 2 1 0 2 0 0 2
* VINELAND SOCIAL MATURITY SCALZ
Total (AGS) 3 0 0 1 0 0 1 1 1
E. Self-Esteem
CALIFORNIA TEST OF PERSONALITY
Family Relations (CTB, 4 0 2 2 1 1 0 1 1 1 1 1 1 0 1 2
CALIFORNIA TEST OF PERSONALITY .
Senge of Personal Worth (Cr8) 7 0 2 1 1 0 1 1 1 1 1 1 0 1 2
®  IT SCALE FOR CHILDREN
Jotal (PTS) 4 3 3 3 1 1 .0 1 1 0 1 1 1 0 0 1
2. DEVELOPMENT OF SOCIAL SKILLS
CALIFORNIA TEST OF PERSOWALITY
Soetal Adjustment (cTB) 6 0 2 2 1 1 0 ' 1 1 1 0 1 0 1 2
* DETROIT ADJUSTMENT INVENTGRY
Total (BMC) 4 0 0 1 1 0 0 0 0
° EARLY DETECTION INVZNTORY
Social-Emotional Behavioral Responses (FEC) 4 0 4 4 2 2 1 1 1 0 1 1 0 0 1 0
* PRESCHOOL, ATTAINMENT RECORD
Rapport (AGS) 3 0 0 1 1 0 0 1 1
° STAMP BEHAVIOR STUDY TECHNIQUE
Total . (ACER) 4 0 4 4 2 2 H 1 1 0 1 1 0 0 0 0
A. Hostility - Friendliness
* BRISTOL SOCIAL-ADJUSTMENT GUIDES
Hostility Tow ..l Adults (EITS} 5 1 0 1 1 0 0 1 2
* BRISTOL SOCIAL-ADJ!'STMENT GUIDES
Hostility Towe d Peers (EITS) 5 1 0 1 1 s} 0 1 2
CALIFORNIA TEST OF PERSONALITY :
Anti-Soeial Tendencice cra) 6 0 2 2 1 1 0 1 1 1 1 1 1 0 1 2
CALIFORNIA TEST OF PERSONALITY
Feeling of Belonging (cTB) 6 0 2 2 1 1 0 1 1 1 1 1 1 0 1 2
* CHILD BEHAVIOR RATING SCALE
Soeial-Adjustment (WVPS) 6 1 0 1 1 2 0 0 2
* PROCESS FOR IN-3CHOOL SCREENING OF
CHILDRENW WITH EMOTIONAL l{ANﬂ'ICAPS 3 3 0 1 1 0 0 0 2
Behavior Fating of tls (ETS) -
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MEASUREMENT

EXAMINEE

KINDERGAR

VALIDITY APPROPRIATENESS ADMINISTRATIVE USABIL:
oz e - SZ‘:K)‘; Format Administration 1nterps
EDUCATIONAL OBJECTIVE gig 3 z -
TEST NAME 5 3 g é’ g 1.?._? H r.?g %Jg ‘;:1; E:;; z o gz cgn g% %ér §§
a = 3 £ R EEA A B ENEE] ES 2 SE |z
: NN FH EA R R E AR R R N
"1 5|2 |s52|E°] *1EE) 5% & R EH
=4 5 = | g 2 §8 & 2 ES a
@ ] 513 =1z ES S
2 El H 3
= 2% 0 o X
PPROCESS FOR AN-SCHDOL y
CHILDREN WITH EMOTIONAL HANDICAPS
The Clase Pictures (ETS) 3 3 0 1 1 0 0 0 2
B. Socialization-Rebelliousncss
BRISTOL SOCIAL-ADJUSTMENT GUIDES -
Anxiety Toward Peers (E.5) 4 1 0 1 1 0 0 1 2
CAIN-LEVINE SOCIAL COMPETERCY SCALE
Soctal Skills (cPP) 3 1 Q 1 1 0 0 1 2
CALIFORNIA TEST OF PERSONALITY
Comunity Relatioms (2r8) 4 0 2 2 1 1 0 1 1 1 1 1 1 0 1 2
CALIFORNIA TEST OF PERSONALITY
Soeial Skills ©7TR) 6 0 2 2 1 1 0 1 1 1 1 1 1 0 1 2
CALIFORNIA TEST OF PERSONALITY
Soetial Standards (or8) 6 9 2 2 1 1 0 1 1 1 1 1 1 0 1 2
C. Moral Belief and Practice
B:;?I STOL SOCIAL-ADJUSTMENT GUIDES
Lack of Concern (EITS) 4 1 0 1 1 0 0 1 2
DETROIT TESTS OF LEARNING APTITUDE
Soeial Adjustment A (BMC) 4 0 4 0 1 0 1 1 2
3. DEVELOPMENT OF MOTIVATION FOR LEARNING
A. School Orientation
BRISTOL SOCTAL-ADJUSTMENT GUIDES
Total (EITS) 3 3 0 1 1 0 0 1 2
CALIFORNIA TEST OF PERSONALITY
Sehool Relations (cTB) 5 0 2 2 1 1 (] 1 1 1 1 1 1 0 1 2
CHILD BEHAVIOR RATING SCALE
School Adjustment (WPS) 6 1 0 1 1 2 0 0 2
8. Need Achievement
C. Interest Areas
PRIMARY ACADEMIC SENTIMENT SCAIR
Sentiment {PIT) 5 2 1 1 0 0 0 1 1 2 1 0 2 0 0 2

4. DEVELOPMENT OF AESTHETIC APPRECIATION

A.  Appreciation of Art

8. Music Appreciation

THE INTELLECTUAL DOMAIN

5. COGNITIVE FUNCTIONING
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AMERICAN SCHOOL INTTLLIGENCE TEST

Total (BMC) 4 i 2 0 0 0 1 1 N 1
° ARTHUR POINT SCALE OF PERFORMANCE TESTS
Full Secle (EC) 3 2 2 1 1 0 1 1 [d 0
CALIFORNIA SHORT-FORM TCST OF MENTAL MATURITY
Total (CTB) 3 2 2 2 1 1 0 1 1 1 1
CALIFORNIA TEST OF MENTAL MATURITY-LONG FORM
Nomlanguage cry) 5 4 1 1 1 1] 0 1 1 1
CALIFCRNIA TEST OF MENTAL MATURITY-LONG FORM
Total (cT8) 7 2 1 1 1 0 0 1 1 1
° IPAT TEST OF G: CULTURE FAIR (OR FREE)
Total (IPAT) 5 1 1 0 1 0 1 1 3
KURLIAN-ANDERSON TEST -
Total (PPT) 6 3 2 1 1 [ ) 1 2 1
LORGE-THORNDIKE INTELLIGEN(Z TESTS . -
Total (HMC) a 2 2 1 0 0o . r 1 1 1
PARENT READINESS EVALUATION OF PRESCHOOLERS .
Combined Total (PIT) 3 1 2 1 0 0 1 1 0 1
STANFORD EARLY SCHOOL ACHIEVERENT TEST . .
Aural Comprehengion (HBT) 4 2 2 1 By 0 1 1 1 1
° TESTS OF GENERAL ABILITY-INTEq-AMERICAN SERIES .-‘
Nonverbal (GTA) 6 2 3 1 1 0 1 1 0 1
° TESTS OF GENERAL ABILITY-INTEZR-AMERICAN SERIES
Total (GTA) 4 2 3 1 1 0 1 1 0 1
- e WECHSLER INTELLIGENCE SCALE FOR CHILDREN
Full Seale (PC) 2 2 3 1 1 0 1 1 0 0
e WECHSLER INTELLIGENCE SCALE FOR CHILDREN
Performance Scale (PC) 5 3 3 1 1 0 1 1 0 0
H ° WECHSLER PRESCHOOL AND PRIMARY SCALE OF INTELLIGENCE
: Full Seale Score P, 4 2 3 2 2 0 1 1 0 0
A. Spatial Reasoning
e ARTHUR POINT SCALE OF PERFORMANCE TESTS
Arthur Stencil Design Test 1 (ec) 5 2 2 1 0 1 1 0 0
e ARTHUR POINT SCALL OF ZERFORMANCE ESTS
Porteus Maze Tegt (Apthur Reviaion) (ec) 5 3 2 1 [ 0 1 1 0 0
AYRES SPACE TESY
Adjueted Score {WPS) 6 3 3 2 2 0 1 1 0 3
BOEHM TEST OF BASIC CONCEPTS
Total (pc) 8 3 3 2 2 0 1 1 2 1
KINDERGARTEN EVALUATION OF LEARNING POTENTIAL
Total (WAMH) 1 3 2 1 1 0 1 1 0 1
q ° MINNESOTA PRESCHOOL SCALE
Non-Verbal {46s) 4 3 3 1 1 0 1 1 0 1

PORTEUS MAZE TFST-VINELAND REVISION
Total
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9 PRESCHOOL ACADEMIC SKILLS TEST

Verbal Concepts (FPS) 4 3 3 3 1 1 0 1 1 0 1 1 2 0 (1]
ERIMARY MENTAL ABILITIES .
Spatial Relations (SR4) 5 1 3 3 1 1 0 1 1 1 1 0 2 0 1
SHORT TEST OF EDUCATIONAL ABTLITY
Total (SRA) 4 t 2 2 1 1 0 1 1 z 1 0 2 0 1
° WECHSLER INTELLIGENCE SCALE FOR CHILDREN
Block Design (pc) 7 1 3 3 1 2 0 1 1 0 0 1 1 0 1
° WE~HSTER INTELLIGENCE SCALE FOR CHILDREN
Mures eC) 6 1 3 3 1 1 0 1 1 0 0 1 1 0 1
- ° WECHSLER INTELLIGENCE SCALE FOR CHILDREN
Objnct Assembly (pc) 6 1 3 3 2 1 0 1 1 0 0 1 1 0 1

WECHSLER PRESCHOOL AND PRIMARY SCALE OF INTELLIGENCE :
Block Degign (pC) 7 2 3 3 2 2 0 1 1 0 0 1 1 1 1

WECHSLER PRESCHOOL AND PRIMARY SCALE OF INTELLIGENCE
Mazes (PC) 6 2 3 3 1 1 0 1 1 i i i 1 1 1

¢ o  WECHSLER PRESCHOOL AND PRIMARY SCALE OF INTELLIGENCE
: Performance Score (Pc) ) 2 3 2 1 1 0 1 1 0 0 0 1 1 1

B. Classificatory Reasoning

CALIFORNIA S:HORT-FORM TEST OF MENTAL MATURITY

Logical Reasoming (crs) 6 2 2 1 1 1 o o 1. fpr 1 1 oz 1 1
CALIFORNIA SHORT~FORM TEST OF MENTAL MATURITY
Non-Language (cr8) 5 2 3 3 1 1 0 1 1 1 1 1 2 1 1
CALIFORNIA TEST OF MENTAL MATURITY-LONG FORM
Logical Reasoming (crs) 6 0 2 1 1 1 o 0o 1 fpr 1o o1 2 1o
©  COLUMBIA MENTAL MATURITY SCALE
Total (HBJ) 6 2 3 3 2 2 0 1 1 0 1 1 2 1 1
¢ ILLINOIS TEST OF PSYCHOLINGUISTIC ABILITIES
Visual Association (urp) 6 0 2 2 1 1 0 1 1 0 1 1 1 1 0
@ PARENT READINESS EVALUATIJON OF PRESCHOOLERS
Concepts (PII) 3 0 2 2 1 0 0 i N 0 1 1 2 0 1
e PARENT READINESS EVALUATION OF PRESCHOOLERS
Performance otal (pII) 4 0 2 2 1 0 0 1 1 0 1 0 2 0 1
e PARENT READINESS EVALUATION OF PRRESCHOOLERS
Viguai Interpretation (PII) 3 0 1 2 1 0 0 1 1 0 1 1 2 0 1
° PARENT READINESS EVALUATION OF PRESCHOOLERS
Visual-Motor Association (pII) q 0 1 2 1 1 0 1 1 0 1 1 2 b} 1
e PICTORIAL TEST OF INTELLIGENCE
Similarities (HMC) 8 1 3 3 2 2 0 1 1 0 1 ! 2 1 1
° PRESCHOOL ACADEMIC SKILLS TEST
Clasaification (PPS) 4 3 3 3 1 1 0 1 1 0 1 1 2 0 o
TESTS OF GENERAL ABILITY
Reasoning (SRA) 6 2 2 2 1 1 0 1 1 2 1 1 2 0 1

° TIEN'S ORGANIC INTEGRITY TEST
Total . (PTC} 4

77
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WECHSLER INTELLIGENCE SCALE FOR CHILDIEN
similarities (FC) 7 1 2 3 2 2 0 1 1 0 0 1 1 0 1 2
WECHSLER PRESCHOOL AND PRIMARY . 7 JF (WNTELLIGENCE
similarities (Fe) 7 2 3 3 2 Z 0 1 1 0 0 1 1 1 1 2
C. Relational-Inplicational feasoning
LT INOIS TEST OF PSYCHOLINGUISTIC ABILITIES
Auditory Aegocialion (VIP) 5 0 3 3 2 2 0 1 1 o 1 ] 1 1 0 2
PARENT EEADIKESS EviLUATION OF PRESCHOOLERS
Opposites : (PII) 5 0 2 k] 2 2 0 1 1 0 1 1 2 0 1 0
PARENT READINESS EVALUATION OF PRISCFEOOLERS
Verbal Association (PIT) 5 0 2 2 2 2 0 i 1 0 1 1 2 0 1 0
PRESCHOOL ACADEMIC SKILLS TEST —
Funciional Relationehipg (PPS) 2 3 3 3 1 1 0 1 1 0 1 1 2 0 0 2
WECHSLER INTELLIGENCE SCALE FOR CHILDREN
Comprehension (PC) 5 1 2 [ 2 2 bl 1 1 0 0 1 2 0 1 2
WECHSLER PRESCHOOL AND PRIMARY SCALE OF INTELLIGENCE
Comprehengion (PC) 5 2 3 3 2 2 G 1 1 0 0 1 1 1 1 2
D. Systematic Reasoning
ARTHUR POINT SCALE OF PERFORMANCE
Healy Picture Completion Test II (eC) 5 0 2 1 0 0 0 1 1 0 0 ] 1 1 0 2
COLOURED PROGRESSIVE MATRICES
Total (PC) 5 2 3 1 2 1 0 1 1 0 0 1 2 1 1 2
PRESCHOOL ACADEMIC SKILLS TEST
Pleturs Arvangement (PPS) 5 Z 3 3 1 1 0 1 ] 0 1 1 2 bl 0 2
PRESCHOOL ACADEMIC SXILLS TEST
Sumbol Series (EPS) 7 3 3 3 1 1 0 1 1 0 1 1 2 0 0 2
WECHSLER IN.¢LLIGENCE SCALE FOR CHILDREN
Pioture Arprinement (PC) 7 1 3 3 1 1 V] 1 1 0 0 1 1 0 1 2
E. Attention Span
6. CREATIVITY
PARENT READINEFS EVALUATION OF PRESCHOOLERS
Verbal Totual (PII) 2 0 2 2 1 0 Q 1 1 0 1 0 2 0 1 0
A. Fluency
ABC INVENTORY
Total (ESD) 4 1 2 2 1 1 0 1 0 0 1 1 1 0 0 2
DETROIT JESTS OF LEARNING APIITUDE
Free Asgoctation (BMC) 6 0 3 3 2 2 0 1 1 0 0 1 2 1 1 2
ILLINOIS TEST OF PSYCHOLINGUISTIC ABILITIES
Manual Expression (vIp) 5 0 3 3 2 2 0 1 ] 0 1 1 0 1 0 2
ILLINOIS TLST OF PSYCHOLINGUISTIC ABILITIES
(UIP) 8 0 1 1 0 1 1 0 1 0 2
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PARENT READINESS EVALUALION OF PRESCHOOLERS
Hotor Coordination (PII) 3 0 2 3 1 1 0 1 1 0 ] 1 2 0 )
PARENT READINESS EVALUATION OF FRESCHOOLERS
Verbal Descwiption (PIT) 4 0 3 3 2 2 0 1 [ 0 1 1 2 0 1
READING APTITUDE TESTS
Language (HMC) 5 1 2 2 1 0 0 1 0 4] 1 1 2 0 1
SCREENING TEST OF ACADEMIC READINESS
Human Figure Drawing (PII) 5 0 3 2 2 2 0 1 1 2 1 1 0 Q 1
TORRANCE TESTS OF CREATIVE THINKING
Figural Elaboration (PPI) 9 0 3 2 1 2 0 1 1 2 1 a 0 Q 0
TORRANCE TESTS OF CREATIVE THINKING
FPigural Fluency (PPI) 9 0 3 2 1 2 o} 1 1 2 1 0 Q Q 0
TORRANCE TESTS OF CREATIVE THINKING
Verbal Fluency (PPI) 9 0 2 2 2 2 4} 1 1 Q 1 0 Q 0 0
B. Flexibility
CONCEPT ASSESTMENT KIT-CONSERVATION
Form A or B (EXTS) 8 2 3 3 2 2 0 1 1 0 1 1 0 1 1
CONCEPT ASSESSMENT KIT-CONSERVATION
Form C (EITS) 8 2 3 3 2 2 0 1 ] 0 1 1 0 1 1
PRESCHOOL ATTAINMENT RECORD
Creativity (AGS) 4 0 o} 1 1 0 4} 1
TORRANCE TESTS OF CREATIVE THINKING
Figural Flexibility (PPI) 9 0 3 2 1 2 0 1 1 2 1 0 Q Q 0
TORRANCE TESTS OF CREATIVE THINKING
Figural Originaliiy (PPI) 9 0 3 2 1 2 0 1 1 2 1 o 0 0 0
TORRANCE TESTS OF CREATIVE THINKING
Verbal Flezibility (PFI) 9 Q 2 2 2 2 0 1 1 0 1 o 0 0 0
TORRANCE TESTS OF CREATIVE THINKING
Verbal Originality (PPI) 9 ] 2 2 2 2 0 1 1 0 1 Q 0 0 0
7. MEMORY
SCREENING TESD FOR THE ASSIGNMENT OF REMEDIAL TREATMENTS
Total (PII) 4 1 2 2 1 1 0 1 1 2 1 1 1 0 1
A. Span and Serial Memory
ARTHUR POINT SCALE OF PERFORMANCE TESTS
Knox Cube Test (Arthur Revision) (Pr) 5 0 2 2 1 1 0 1 1 Q 0 1 2 1 4]
CALIFORNIA TEST OF MENTAL MATURITY-LONG FOR'i
Memory (crs) s 0 2 1 1 1 0 0 1 1 1 1 2 1 1
DETROIT TESTS OF LEARNING APTITUDE
Visual Attention Span for Objects (BMC) 6 0 2 3 Q 0 0 1 1 0 0 1 2 1 1
STEINBACH TEST OF READING READIVESS
Word Memory (sTS) 6 0 2 2 1 0 0 1 1 2 1 1 2 0 1
WECHSLER PRESCHOOL AND PRIMARY SCALE OF INTELLIGENCE
Animal House (pc) 6 2 3 2 2 2 0 1 1 0 0 1 1 1 1
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B. Meaningful Memory
CALIFORNIA SHORT-FORM TEST OF MENTAL MATURITY R
Memory (CTB) 8 2 T By a 0 1 1 1 1 1 2 1
i DETROIT TESTS OF LEARNING APTITUDE
Oral Commigsions (BMC) 5 ¢} z 2 z 0 1 1 0 0 1 2 1
ILLINOIS TEST OF PSYCHOLINGUISTIC ABILITIES
) Visual Reception (uIp) 3 0 B 3 1 0 1 1 0 1 1 1 1
ILLINOIS TEST OF PSYCHOLINGUISTIC ABILITIES
¢ Vieual Sequential Memory (UIP) 7 0 U 2 1 1 0 1 1 0 1 1 1 1
MURPHY-DURRELL READING READINESS ANALYSIS
' Learning Rate Teat (HBT) c 0 2 3 2 2 0 1 1 2 1 1 3 0
H PRESCHOOL INVENIORY
¢ [ pt Activation~Mumerical (ETS) 4 0 2 2 1 1 0 1 1 0 1 1 1 1
C. Visual Memory
FOSTER MAZES
Total (CHS) 6 o 1 1 1 2 0 1 1 0 0 0 1 0
PARENT READINESS EVALUATION OF PRESCHOOLERS
Visual Memory (PII) 5 0 2 2 1 0 0 1 1 0 1 1 2 0
PICTORIAL TEST OF INTELLIGENCE
Immediate Recall (HMC) a 1 3 3 2 2 0 1 1 0 1 1 2 1
READING APIITUDE TESTS
Visual HMC) 2 1 2 2 1 1 0 1 1 2 1 1 2 0
SCREENING TEST FOR THE ASSIGNMENT OF REM:DIAL TREATMENTS
Visual Memory (PII) a 1 2 1 1 1 0 1 1 2 1 1 1 0
SCREENING TEST OF ACADEMIC READINESS
] Pieture Completion (PII) 5 0 2 2 1 1 0 1 1 2 1 1 1 0
; WECHSLER INTELLIGENCE SCALE FOR CHILDREN .
Coding (FC) 6 1 3 3 1 1 0 1 1 0 0 1 2 0
f 0. Auditory l“femory
DETROIT TESTS OF LEARNING APTITUDE )
Auditory Attention Span for felated Syllables (BMC) 7 0 2 3 2 2 0 1 1 0 0 1 1 1
DETROIT TESTS OF LEARNING APIITUDE
Auditory Attention Span for Unrelated Words (BMC) 5 0 3 3 2 2 0 1 1 0 0 1 2 1
GATES-MacGINITIE READING TESTS-READINESS SHILLS
Listentng Comprehension (rcp) 5 0 3 2 1 1 0 1 1 2 1 1 2 0
ILLINOIS TEST OF PSYCHOLINGUISTIC ABILITIES
Auditory Sequential Memory (UIP) a [+] 3 3 2 2 0 1 1 0 1 1 1 1
PARENT READINESS EVALUATION OF PRESCHOOLERS
Audttory Memory ) . (PII) 5 0 2 2 1 0 0 1 1 0 1 1 2 0
PARENT READINESS EVALUATION OF PRESCHOOLERS
Ligtening (PII) 6 0 ¥ 3 L 2 0 1 1 0 1 1 2 Q
‘N RILEY ARTICULATION AND LANGUAGE TEST 5
Articulation - (WPS) 6 2
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’:‘,’ RILEY ARTICULATION AND LANGUAGE TEST
Sentence Repetition (WPS) 6 2 2 3 2 2 0 1 1 0 0 1 1 0 0 1
SCREENING TEST FOR THE ASSIGNMENT OF REMEDIAL TREATMENTS
Auditory Memory (PII) 4 1 2 1 0 0 1] 1 1 2 1 1 1 0 1 2
VALETT DEVELOPMENTAL SURVEY OF BASIC LEARNING ARILITIES
Auditory Diserimination (cre) 3 ] 3 3 1 1 0 1 1 0 1 0 0 1 0 0
WECHSLER INTELLIGENCE SCALE FOR CHILDREN
Digit Span (PC) 7 1 3 4 2 2 0 1 1 0 0 1 2 0 1 2
WECHSLER PRESCHOOL AND PRIMARY SCALE OF INTELLIGENCE
Sentences (Pc) 8 2 3 3 2 2 0 1 1 0 0 1 1 1 1 2
THE PSYCHOMOTOR DOMAIN
8. PHYSICAL COORDINATION
EARLY DETECTION INVENTORY
Mctor Performance (FEC) 4 0 2 3 1 1 0 1 1 0 1 1 0 0 1 0
GESELL DEVELOPMENTAL SCHEDULE
Motor (Pc) 4 0 0 0 1 0 0 1 2
MATURITY LEVEL FOR SCHOOL ENTRANCE & READING READINESS i
Readineas for Sehool Entrance (AGS) 2 0 0 1 0 1 0 1 1
MATURITY LEVEL FOR SCHOOL ENTRANCE & READING READINESS
Reading Readinesa (AGS) 2 0 0 1 ] 1 0 1 1
MERRILL-PALMER SCALE OF MENTAL TESTS
Total (crs) 6 2 3 3 1 1 0 1 1 0 0 0 0 1 1 2
OSERETSKY TESTS OF MOTOR PROFICIENCY
Total (AGS) 5 0 3 3 2 2 0 1 1 1 1 1 1 1 1 1
PRESCHOOL ATTAINMENT RECORD
Total (AGS) 2 0 0 1 H 0 0 1 1
QUICK SCREENING SCALE OF MENTAL DEVELOPMENT
Total (PA) 4 0 0 0 1 2 1 1 1
RING AND PEG TESTS OF FEHAVIOR DEVELOPMENT
Total (Pa) 4 2 3 2 2 2 0 1 1 0 1] 1 0 1 1 1
VALETT DEVELOPMENTAL SURVEY OF BASIC LEARNING ABILITIES
Motor Integration and Physical Development (cpPp) 6 0 3 3 2 2 0 1 1 0 1 0 0 1 0 0
A. Eye-Hand Coordination
ANTON BRENNER DEVELOPMENTAL GESTALT TEST OF
SCHOOL READINES. .
H Totaé NESS (wPs) 4 2 2 2 1 1 1} 1 1 0 1 1 0 0 1 2
ARTHUR POINT SCALE OF PERFORMANCE TESTS
Seguin Fo'm Board (Arthur Revieion) (ePC) 5 0 3 3 2 2 0 1 1 0 0 1 2 1 0 2
BENDER VISUAL MOTOR GESTALT TEST
Total rA04) 7 2 2 2 1 1 0 1 1 0 0 1 0 0 0 0
CANADIAN INTELLIGENCE TEST
Total (RP) 4 0 2 2 1 I 0 ] 1 0 1 0 0 1 1 1
CLYMER-BARRETT PREREADING BATTERY
Viaual Motor Coordination (PPI) 5 0 2 3 1 1 0 1 1 2 1 0 0 0 1 2
DETROIT TESTS OF LEARNING APTTTUDE
Memory for Designs (BMC) 2 2 0 1 1 0 0 1 o 1 1 2
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DEVELOPMENTAL TEST OF VISUAL-MOTOR INTEGRATION .
Total (F&C) 6 3 3 3 1 1 0 1 1 1 1 0 0 1 1
DIAGNOSTIC READING TESTS
Eye~Hand and Motor Coordination (CDRT) [ 9 1 1 Q [4] 0 1 1 2 1 1 2 0 1
GATES-aeGINITIE READING TESTS-READINESS SKILLS o
: Vigual-Motor Coordination (TcP) 6 0 3 3 1 1 0 1 1 2 1 1 1 0 1
GESELL DEVELOFMENTAL SCHEDULES .
H Adaptive (pc) 3 0 0 0 i 0 0 1
‘ HISKEY~NEBRASKA TEST OF LEARNING APTITUDE
; Total (MSH) 4 0 3 z 1 1 0 1 1 0 [¢] 0 0 1 1
MARIANNE FROSTIG DEVELOPMENTAL TEST OF VISUAL PERCEPTION
i Eye-Motor Coordination (cPs) 7 0 3 2 2 1 V] 1 1 1 0 1 1 1 v
i
E MARIANNE FROSTIC DEVELOPMENTAL TEST OF VISUAL PERCEPTION
i Spatial Relatiomships (CPS) 6 4] 2 2 2 2 0 1 1 1 0 1 1 1 [«
METROPOLITAN READINESS TESTS
Copying (HBT) 8 4 3 3 1 2 0 1 1 2 1 1 0 0 1
MINNESOTA PERCEPTO-DIAGNOSTIC TEST
Total (WES) 6 2 3 3 1 2 0 1 1 o 1 1 0 C
MOORE EYE-HAND COORDINATION TEST
Total (M) 4 1 3 3 1 2 0 1 1 4] 1 1 2 1 1
PERCEPTUAL TESTING AND TRAINING GUIDE FOR
KINDEGGARTEN TEACHERS oacee) |8 1 i 3 2 2 o 1 I 11 0o 0o %
PSYCROLOGICAL EVALUATION OF CHILDREN'S
HUMAN FIGURE DRAWINGS 1 0 0
Brotional Indicators (Gs) 4 4 3 3 2 2 0 ! ! 1 ! .
READING APTITUDZE TESTS
' Motor (aMc) 7 1 2 2 0 0 0 1 1 0 1 1 1 0 1
RUTGERS DRAWING TEST
Total (ASS) 6 3 3 3 1 2 0 1 1 4] 1 1 0 1 1
SCREENJNG TEST FOR THE ASSIGNMENT OF REMEDIAL TREATMENTS
i Viaual Copying (PII) 7 1 2 3 1 1 0 0 1 ? 1 1 1 0
SCREENING TEST OF ACADEMIC READINESS
Copying (PII) 6 0 3 3 1 1 0 1 1 2 1 ] 0 0
SLOSSON DRAWING COORDINATION TEST
Total (SEP) 8 1 2 2 1 0 0 1 1 H 1 1 0 1 [
SOUTHERN CALIFORNIA MOTOR ACCURACY TEST -
Total (WES) 7 2 3 3 2 2 0 1 0 0 ] 1 1 1
STANDARD READING TESTS
Copying Abetraet Figuree (cw) 5 0 2 2 1 1 0 1 1 0 1 1 0 a I
STANDARD READING IESTS
Copying a Sentence (cw) [ ] 2 2 1 1 0 1 1 1] 1 1 0 [1] L
VALETT DEVELOPMENTAL SURVEY OF BASIC LEARNING ABILITIES
Viaual-Motor Coordimation {CPP) 8 0 3 3 1 1 0 1 1 0 1 Q 0 1 -
VISION, REARING AND MOTOR COORDINATION
Motor Coordination (CTB) 5 0 2 2 1 1 0 1 1 2 1 1 2 0
WECHSLER PRESCHOOL AND PRIMARY SCALE OF INTELLIGENCE
Geometric Design tpc) 6 2 3 3 2 2 0 1 1 0 0 1 0 1
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WIDE RANGE ACHIEVEMENT TEST
Spalling (Ga) 4 3 1 1 0 0 0 1 1 1 1 1 0 v 1 2 0
B. Small Muscle Coordination
DETROIT TESTS OF LEARNING APTITUDE
Motor Speed and Prem;ﬂian (BMC) 6 0 3 2 1 0 0 1 1 1] 0 1 1 1 1 2 1] 1]
PRESCHOOL ATTAINMENT RECORD
Manipulation (AGS) 4 0 0 1 1 0 0 1 1 0
C, Large Muscle and Motor Coordination
PRESCHOOL ATPTAINMENT RECORD
Ambulation {AGS) 5 0 1] 1 1 0 0 1 1 1] 1
SOUTHERN CALIFORNIA PERCEPTUAL-MOTOR TESTS
Bilaterial Motor Coordination (WPS) 4 0 3 3 2 2 0 1 0 0 1 0 1 1 2 0 0
SOUTHERN CALIFORNIA PERCEPTUAL-MOTOR TESTS
Crogsing Mid-Line of Body (WPS) 4 0 3 3 2 2 1] 1 0 0 1 1 1 1 2 0 0
SOUTHERN CALIFORNIA PERCEPTUAL-MOTOR TESTS
Imitation of Pogtures (WPZ) 4 0 3 3 2 2 0 1 0 0 1 1 1 1 2 0 0
SOUTHERN CALIFORNIA PERCEPTUAL-MOTOR TESTS
Standing Balance-Eyes Closed (WPS) 4 0 3 3 2 2 0 1 1 0 0 1 1 1 1 2 0 Q
SOUTHERN CALIFORNIA PERCEPTUAL-MOTOR TESTS
Standing Balance-Eyes Open (WPS) 4 0 3 3 2 2 0 1 0 0 1 1 1 1 2 0 0
THE SUBJECT-ACHIEVEMENT DOMAIN
9. ARTS AND CRAFTS
A. Arts and Crafts Comprehension
B. Expressive and Representational
Ski11 in Arts and Crafts
EVANSTON EnRLY IDENTIFICATION SCALE
Total (FEC) 4 0 3 4 2 2 0 1 1 2 1 0 0 0 1 2 0 1
LOODENOUGH-HARRIS DRAWING TESTS
Point Scale; Man (HBJ) 4 0 3 3 2 2 0 1 1 1 0 1 1] 1 1 2 1] Q
GOCOENOUGH=-HARRIS DRAWING TES:S
Point Scale: Self (HBJ) 4 0 3 3 2 2 0 1 1 1 0 1 0 1 1 2 0 0
GCOODENOUGH-HARRIS DRAWING TESTS ‘
Point Scale: Woman (HBJ) 4 0 3 3 2 2 0 1 1 1 0 1 0 1 1 2 0 Q
COODENOUGH-HARRIS DRAWING TESTS
Quality Seale: Man (HBJ) 4 0 3 3 2 2 0 1 1 1 0 1 0 1 1 2 0 0
COODENOQUGH-HARRIS DRWING TESTS
Quality Seale: Woman (HBS) 4 0 3 3 2 2 0 1 1 1 0 1 0 1 1 2 0 0
PSYCHOLOGICAL EVALUATION OF CHILDREN'S
HUMAN FIGURE DRAWINGS
Developmental Items (G5) 4 4 3 3 22 0 ! ! o o 1 ¢ 0o o 0o o o
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MEASUREMENT EXAMINEE

ASUREME APPROPRIATENESS ADMINISTRATIVE USABILITY
E:::]‘:}: Format Administration Interpretation
Qe 0 Q -
EDUCATIONAI 1BJECTIVE 555 5 - v |22 cplozlse
. S g o s |e<c)zP 3 = >3 Z g A 5
TEST N.ME RS 5 5 Z |gF1FE|7E §% fé‘ g2 SQZ : |23 23|23 R
2 S 15|z |2EVES)EE R I R R R AR
4 g g 23 3= 212 2] = > 2
= Z |8 =3 83 %3 Z |z z B z
3 £ g Ed ER ERE ES 3 -
z E e 5 51z E
= El

A. Oral Comprehension of a Foreign Language

B. Speaking Fluency in a Foreign Language

C. Interest in and Applicatic-: of a
Foreign Language

D. Cultural Insight Through a
Foreign Language

11, FUNCTION AND STRUCTURE OF THE HUMAN BODY

PRESCHOOL INVENTORY
Pergonal-Social Respomsiveriess (ETS) K 0 2 2 ] 1 0 ] 1 0 1 1 1 1 0 0 0 1

A. Identification of Body Parts and Positions

CALIFORNIA TEST OF MENTAL MATURITY-LONG FORM
Spatial Relationships (crs) 3 0 2 1 1 1 0 0 ] 1 1 1 2 1 1 2 0 ]

SQUTHERN CALIFORNIA PERCEPTUAL-~MOTOR TESTS
Right-Left Digorimination (WPS) 8 0 2 2 2 2 0 1 1 0 0 1 1 1 1 2 0 0

B. Growth and Development

C. Knowledge of Emotional Health

D. Identification of Self and Surroundings

12, HEALTH

CHILD BEHAVIOR RATING SCALE
Physical Adjustment (WBS) 2 1 6o v v 2 0 0 2 0 1

A. Knowledge of Personal Hygiene
and Grooming

B. Practicing Personal Hygiene
and Grooming

CAIN-LEVINE SOCIAL COMPETENCY SCALE

Self Help (7PP) 4 1 0 1 1 0 0 1 2 0 1
B PRESCHCOL ATTATNMENT RECORD
Responeibility (4GS) 3 0 0 1 1 0 [{ 1 1 0 1

C. Knowledge of Food and Nutrition

D. Practicing Food and Nutrition

E. Knowledge of Prevention and Contrgl
of Disease

F. Practicing Prevention and Control
of Disease

MATHEMATICS

LRIC 91
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MEASUREMENT EXAMINE
VALIDITY APPROPRIATENESS

ADMINISTRATIVE USABILITY

az o . }(;S:r:f::: Format Administration Interpreta
= =
EDUCATIONAL OBJECTIVE 5§23 23 >
Z £7g A — el=Pl2slzes > = ” sn|laow|s
TEST NAME N S RN EE EH S R L EH EH R R B B E
[ i s ES zZ |2éextiz |28 )% }° 23] = EN EEE
- ® 2 3 2 seElsI |23 237 g3 5|5 =y 3 2313 |7l
= I 2s1s2 ER I 1z Bl 2 2.
" - ol - = - - =
g | F ETR # FRE F] B E
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METROPOLITAN READINESS TESTS

Numbers (HBJ) 4 2 2 1 2 0 1 1 2 1 1 2 0 1 2 .
TESTS OF BASIC EXPERIENCES-Level L

Mathematics (CTB) 4 0 2 2 1 1 0 1 N 2 1 ¢] 2 0 1 2

A. Counting and Gperations With Intecers

CALIFORNIA SHORT-FORM TEST OF MENTAL MATURITY

Numerical Reasoning (cT3) 4 2 1 1 1 1 [¢] 0 1 1 1 1 2 1 1 2
CALIFORNIA TEST OF MENTAL MATURITY-LONG FORM

Numerical Reasoning (CTB) 5 0 1 1 1 1 0 0 1 1 1 1 2 1 1 2
DETROIT TESTS OF LEARNING APTITUDE

Nuwmber Ability (BMC) 6 0 2 3 1 2 0 1 1 0 0 1 2 1 1 2
DIAGNOSTIC READING TESTS

Relationships (CDRT) 5 0 1 1 0 4] 0 1 1 2 1 1 2 0 1 2
PEABODY INDIVIDUAL ACHIEVEMENT TEST

Mathematics AGS) 5 1 3 3 1 2 0 1 1 0 1 1 2 1 1 2
PICTORIAL TEST OF INTELLIGENCE

Size and Number (HMC) 4 1 3 3 2 2 0 1 1 0 1 1 2 1 1 2
PRESCHOOL ACADEMIC SKILLS TEST

Counting (PPS) 5 3 3 3 2 2 0 1 1 0 1 1 2 0 0 2
PRESCHOOL ATTAINMENT RECORD

Ideation (AGS) 3 0 0 1 H 0 0 1 1

ERIMARY MENTAL ABILITIES
Number Facility (SRA) 4 1 3 3 1 1 0 1 1 1 1 0 1 0 1 2

i ° SCHONL READINESS SURVEY )
Marber Concepts (CPP) 4 ] 2 2 0 1 0 1 1 0 1 1 2 0 1 2

SCREENING TEST OF ACADEMIC READINESS
Numbers (PII) 4 0 3 2 1 1 0 1 1 2 1 1 1 0 1 2

STANFORD EARLY SCHOOL ACHTEVEMENT TEST
MHathematics (HBJ) 4 0 2 2 1 1 0 1 1 1 1 1 2 0 1 2

VALETT DEVELOPMENTAL SURVEY OF BASIG LEARNING ABILITIES
Conceptual Development (CFP) 3 0 3 3 1 1 0 1 1 0 1 0 0 1 0 ¥

WATSON NUMBER-READINESS TEST
Total (BsC) 2 1 2 2 2 1 0 1 1 2 1 1 0 0 1 1

WECHSLER INYELLIGENCE SCALE FOR CHILDREN
Arithmeiic (eC) 6 1 3 3 2 2 0 1 1 0 0 1 2 0 1 2

WECHSLER PRESCHOOL AND FRIMARY SCALE OF INTELLIGENCE
Arithmetic (eC) 6 2 2 3 2 2 0 1 1 0 0 1 2 1 1 2

WIDE RANGE ACHIEVEMENT TEST
Arithmetic (GA) 7 3 1 2 0 1 0 1 1 0 1 1 2 0 1 2

B. Comprehension of Sets in Mathematics

C. Comprehension of Numbers in Mathematics

D. Comprehension of Equality and Inequality
in Mathematics

ERI
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MEASUREMENT

EXAMINEE

MINIST /1
VALIDITY APPROPRIATENFSS ADMINISTRATIVE
Compre- - .

B = hension Format Administration
QB Q SEQ
cag T4z —
g2 a3 o -
5 8 F 2 o 5 oq |28 |lz=1z3]lezl=2]2 Epe w o7
g = = 3 g 7 TF|1fe|lselgs|5% 17 2|5 F2 & 27|
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Rating-
Rangs:

E. Arithmetic Problem Solving

F. Measurement Reading and Making

G. Geometric Vocabulary and Recognition

14, MusiC

A. Aural Identificatich and Music Knowledge

8. Singing

€. Instrument Playing

D. Rhythmic Response (Dance)

15. ORAL LANGUAGE SKILLS

GESELL DEVELOPMENTAL SCHEDULES

Language (pC) 6 0 0 0 1 0 0
0 MINNESOTA PRESCHOOL SCALE :
Total (AGS) 4 0 3 3 1 1 0 1 1 0 1 0 0 1
e MINNESOTA PRESCHOOL SCALE . :
Verbal (AGS) 4 0 3 3 1 1 0 1 1 0 1 0 0 1
A. Oral Semantic Skills
CAIN~LEVINE SOCIAL COMPETENCY SCALE
Commumi cation (CPP) 5 1 0 1 1 0 0
DETROIT TESTS OF LEARNING APTITUDE i
Orientation {BMC) 2 0 2 3 2 2 0 1 1 0 0 1 1 1
DETROIT TESTS OF LEARNING APTITUDE
Pictorial Absurdities e {BMC) 2 0 3 3 2 0 0 1 1 .0 0 1 1 1
e EARLY DETECTION INVENTORY
CQuerall Readiness {FEC) 2 ] 2 3 1 1 0 1 1 0 1 1 0 0
° EARLY DETECTION INVENTORY
' School Readinese Tacks (FEC) 2 9 2 3 1 1 0 1 1 0 1 1 0 0
° HOLBORN VOCABULARY TEST FOR YOUNG CHILDREN
Total (GCHC) 5 0 1 1 2 2 0 1 1 0 1 0 2 1
° HOUSTON TEST FOR LANCUAGE DEVELOPMENT
Total (HIC) 4 0 2 2 1 o 1 o o o o0
e PARENT READINESS EVALUATION OF PRESCHOOLERS
Cengral Information (PII) 5 Iy] 2 2 2 2 1 1 1 0 1 1 2 0
°  PRESCHOOL ACADEMIC SKILLS TEST
Vocab- ury (PPS) 6 3 3 3 2 2 0 1 1 0 1 1 2 0
PRESCHOOL ATTAINMENT RECORD
Comrunication (4GS) 5 0 0 1 1 0 0
R R S T S X
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KINDERGARTEN

f

MEASURENIENT | EXANINEE ¢
VALIDI™Y AE’PRO}"?:‘J/\TENESS ADMINISTRATIVE USABILITY
s a . E:;gﬁ::' Fornat 4 Administration —l Interpretation
EDUCATIONAL OBJECTIVE g2¢ 32§ 3 ] I
o z2 5 E o F {23 Feiyd|zzilazies|gr) @ 227802 @zlg
TEST NAME AR N E RN A P EE e A A R R I EEE L EHE
- SR E g (BRI EE Es ey SR e F i ER
= 2|5 R - zlg s gled g g s 2
:lE (E5)E BTyl :
El g .:! E. g =2 g i
O
—
PRESCHOOL ATTAINMENT RECORD ]
Information L) 4 0 0 1 - 0 0 1 0 L
Bl ©  prEscroor IwVENTORY
¥ Associative Vocabulary [ 6 ol 2 2 z 2 (1] 1 1 0 1 N 1 1 N 0 0 1
®  PRESCE: iI INVENTORY
Teta L) 4 1 2 2 1 1 [4] 1 1 0 1 0 1 ) 1 [o} T
°®  SCHOOL EEADINESS SURVEY ) 3 A
General Information CEP) 4 0 3 3 1 1 0 1 1 0 1 ' 2 0 ' 2 0 L
°®  SCHOOL READINESS SURVEY
Speaking Voeabulary (CFP) 5 0 303 1 0 i o ! 2 0 1 2 0
°  VALETT DEVELOPMENTAL SURVEY OF BASIC LEARNING ABILITIES :
Language Development and Verbal Fluenecy (CPP) 7 0 3 3 2 2 (1] 1 1 0 1 0 0 1 0 0 0 -
° VERBAL LANGUAGE DEVELOFPMENT SCALE
R Total (4GS) 3 0 3 4 2 2 0 1 1 0 1 1 0 1 0 2 0 1
{ ©  WECHSLER INTELLIGENCE SCALE FOR CHILDREN
N Information (PC) [ 1 3 4 2 2 o] 1 1 0 0 1 2 0 1 2 0 C
il °  WECHSLER INTELLIGENCE SCALE FOR CHILDREN .
i Verbal Scale (ec) 4 1 2 3 2 2 1] 1 1 0 0 0 1 0 1 2 0 C
H
B °  WECHSLER INTELLIGENCE SCALE FOR CHILDREN
Vocabulary (pC) - 7 1 2 3 2 2 4] 1 1 0 0 1 1 0 1 Z 0 C
WECHSLER PRESCHOOL AND PRIMARY SCALE OF INTELLIGENCE
Information (PC) 8 2 3 3 2 2 0 1 1 0 0 1 1 1 1 2 0 1
! WECHSLER ERESCHOOL AND PRIMARY SCALE OF INTELLIGENCE
. Verbal Score rc) 4 2 2 3 2 2 1] 1 1 0 0 1] 1 1 1 2 0 C
i i WECHSLER PRESCHOOL AND PRIMARY SCALE OF INTELLIGENCE
M i Voeabulary (ec) 7 2 2 3 4 2 4] 1 1 0 0 1 1 1 1 2 0 1
: | B. Oral Phonology Skills
13 £
i e
R i ARIZONA ARTICULATION PROFICIENCY SCALE
b Total (WPS) 8 0 3 3 1 1 o 1 1jfoeo o 1 o 0 O 1 0
: v ARITZONA ARTICULATION PROFICIENCY SCALE-REVISED
P Total {WPS5) 8 0 3 3 2 1 0 1 1 0 0 1 0 0 1 1 0 C
| GOLDMAN-FRISTOE TEST OF ARTICULATION : .
i : Total (AGS) 7 1 3 3 2 2 0 1 1 ] 0 4] 0 0 0 0 0 C
B LARADON ARTICULATION SCALE
; Total (WBS) 7 0 3 3 1 1 0 1 1 0 0 1 0 1 1 1 0 [
MURPHY-DURRELL READING READINESS ANALYSIS
Ey Phonemee Test (HBJ) 8§ 0 3 3 2 2 0 1 1 2 1 1 2 0 1 2 0 b
READING APTITUDE TESTS )
. Arttieulation (HMC) [ 1 0 1 2 2 0 1 1 0 1 1 1 4] 1 2 0
EMPLIN-DARLEY TESTS OF ARTICULATION 0
4 Congonant Clusters (BERS) § 0 4 3 1 1 0 1 1 0 1 0 1 1 2 0
TEWPLIN-DARLEY TESTS OF ARTICULATION 0
Diagnostic Test (BERS) 8 2 4 3 1 1 0 1 ] 0 0 0 1 1 2 0
/o uI%-DARLEY TESTS OF ARTICULATION ~
roupings of Conscnant Singles (BERS)

BRI A ruiText Provided by ERIC
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16 —— T INDERGAZTEN TEST EVALUATIONS

B et e et N TS B

MEASUREMEN EXAMINEE

j LTy ABPROBRIATENESS ADMINISTRATIVE USABILITY i
™|
czo Compre. Format Administration Interprewation
EDUCATIONAZ. OBJECTIVE E%: I, = Aezlazl>ala e I malezlonlon
. - g £ s |94z 2|7 = 2 b g z 2
TEST [IAME SR HHB AR B B B I E I
- R A EEA LR R RN DA T A N I R T R
- = 8 =g |22 2l1%5 o z N < a2
§ 18 |5z1¢ e 2l8=) 2 ES
g : £13 5 g
g o4 f oo oy j02 4 01| 0] o2 o
° " TESTS OF ARTICULATION
of Vouals and Dipthongs (BERS) 5 0 4 3 1 1 0 1 1 0 0 1 0 1 1 2 0
° TEMPLIN-DAZLEY TESTS OF ARTICULATION ' -
Towz Prescure Avticulation Test (BERS) E 0 4 3 1 1 0 1 1 0 0 1 0 1 1 2 <
° TEMPLIN-DARIEY TESTS OF ARTICULATION ’ .
Sereering Test (BERS) e 2 4 3 1 1 0 1 1 0 0 1 0 1 1 2 ¢
C. Qral Syntactic Skills
D. 0Oral Morphology Skills
g
e ILLINOIS TEST OF PSYCHOLINGUISTIC ABILITIES
Grammatic Closure (vre) 8 0 3 3 1 1 0 1 1 0 1 1 1 0 0 2 o}
e PARENT READINESS EVALUATION OF PRESCHOOLERS
Language (PII) 5 0 3 3 1 1 0 1 1 0 1 1 2 0 1 0 0
16. READINESS SKILLS
CLYMER-BARRETT PREREADING BATTERY
) Total (PPI) 6 0 3 3 1 1 0 1 1 2 1 0 0 0 1 2 0
GATES-MacGINITIE READING TESTS-READINESS SKILLS
. Total (27p) 6 0 2 2 10 1 1 2 1 0o 1 o 1 2z 1
° ILLII;’OIS TEST OF PSYCHOLINGUISTIC ABILITIES
: Composite (vIp) 3 0 2 2 1 1 0 1 1 0 1 0 0 1 0 2 0
\ B ©  KAHN INTELLIGENCE TESTS
: ! Total (PTS) 4 3 3 3 1 1 0 1 0 0 1 0 1 0 1 1 0
] LEE-CIARK READING READINESS TEST
! Total (cTB) 5 1 2 1 1 2 0 0 1 1 1 1 2 0 1 2 0
9 MENTAL ABILITY : ‘
B Total (s7s) 5 0 3 3 10 1 2 T2 0 1 2z 0
METROPOLITAN READINESS TESTS
Total (HBJ) 6 4 2 2 1 2 0 1 1 2 1 1 0 0 1 2 0
A
3 PRE-READING SCREENING PROCEDURES
' Total (EPS) 6 0 3 2 1 1 0 1 1 2 1 0 0 0 1 2 0
PRIMARY MENTAL ABILITIES
i Total (SRA) 6 1 3 3 1 1 0 1 1 1 1 0 2 6 1 2 0
SCREENING TEST OF ACADEMIC READINESS
Total (BI1) 4 1 H 3 1 0 0 1 1 2 1 0 0 0 1 2 0
R STANDARD READING TESTS
- Letter Recognition Test cw) 3 0 2 2 1 1 0 1 1 0 1 1 2 0 0 ] 0
5 STANFORD EARLY SCHOOL ACHIEVEMENT TEST
B Letters and Souwnda (H3J) 7 0 2 2 1 1 0 1 1 1 1 1 2 0 1 2 1
: STANFORD EARLY SCHOOL ACHIEVEMENT TEST
Total (HBJT) ) 0 2 2 1 1 0 1 1 1 1 0 2 0 1 2 1
’ STEINBACH TEST OF READING READINESS
Total (s75) 5 0 2 H 1 0 0 1 1 2 1 0 2 0 1 2 0
A. General Readiness Skills
= T s
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MEASUREMENT EXAMINEE

VALIDITY APPROPRIATENESS ADMINI®
050 s o Efntgﬂ::l Format Administration
EDUCATIONAL OBJECTIVE 528 | 22§ )
o a2 5 5 e o] 5 ozl= ol >
TEST NAME N N N e EH A PE ) FE B B
* =i pg |z |zEls2|55)2c g2 2287 2
2 |E |5=|8S | 2 |EE) E|Ez) ¢
2 g 29 | & 218 2 s
a 5 &z |3 =13 2
a ) 8 )
= 3 5
¢ Ratingog o4 od o toa’foa 02 | ox | oaifoe-
_
ASSESSMENT OF CHBILDEEN'S LANGUAGE COMPREHENSION
' Total (CPP) 5 0 3 2 1 1 ] 1 1 0 1 1 ?
BINION-BECK READING READINESS TEST
Total (PA) 6 [3 ? 2 [\ 0 0 1 1 2 1 0 0
CALIFORNIA SHORT-FORM TEST OF MENTAL MATURITY
Language (cT8) 5 2 3 3 1 1 ] 1 1 1 1 1 2
CALIFORNIA SHORT-FORM TEST OF MENTAL MATURITY
Verbal Concepts (€T8) 6 2 2 1 1 1 0 0 1 1 1 1 2
CALIFORNIA TEST OF MENTAL YATURITI-LONG FORM
Language {CTB) 5 0 Z 1 1 1 0 0 1 1 1 0 2
CALIFORNIA TEST OF MENTAL MATURITY-LONG FORM
Verbal Coneepts (cTB) 6 0 2 1 1 1 0 0 1 1 1 1 2
COGNITIVE ABILITiES TES™
Regu.r Form (RC) 5 0 3 2 1 0o o 1 1 11 0 2
COGNITIVE AB:"ITIES TEST
Short Fon-~ (HMC) 4 0 3 2 1 ] 0 1 1 1 1 0 2
DETROIT BEGINNING FIRST-GRADE INTELLIGENCE TEST (Revised)
Total (BEM) 4 1 3 3 1 0 ] 1 1 1 1 0 1
DETROIT TESTS OF LEARRING APTITUDE
Pietorial Opposites {BMC) 4 0 3 2 1 0 [ 1 i 0 0 1 2
DIAGNOSTIC READING TESTS
Vocabulary {CDRT) 5 0 1 1 0 0 0 1 1 2 1 1 2
ENGLISH PICTURE VOCABULARY. TEST
Total (EEE) 6 1 3 2 1 1 ] 1 1 0 1 1 1
FIRST GRADE SCREENING TEST
Total (ACS) 4 3 2 3 1 1 0 1 1 2 1 0 0
FULL-RANGE PICTURE VOCABULARY TEST
Total (PTS) 7 0 3 3 1 ] 0 1 1 ] 1 H 2
GATES-MacGINITIE READING TESTS-READINESS SKILLS
Following Directions (TCP) 7 [] 2 3 1 1 0 1 1 2 1 1 2
H;U?RI SON-STROUD READING READINESS PROFILES
Uaing Symbols (gMc) 4 0 2 2 1 1 0 1 1 2 1 1 2
HARRISON-STROUD READING READINESS PROFILES
Uning the Context (HMC) 5 0 2 2 1 1 0 1 1 2 1 1 2
TLLINOIS TEST OF PSYCHOLINGUISTIC ABILITIES
Auditory Receptiom (UIP) 6 0 3 2 2 2 0 1 1 ] 1 1 1
LEE-CLARK READING READINESS TEST
Concepto (cTB) 4 [] 2 2 0 [] 0 0 1 1 1 1 2
METROPOLITAN READINESS TESTS
Liotering (4BJ) 6 4 3 3 1 2 0 1 1 2 1 1 F4
METROPOLITAN READINESS TESTS
Word Meaning (48J) 7 4 3 3 1 2 ] 1 1 2 1 1 F4
OTIS-LENNOV MENTAL ABILIYY TEST
Total {HBJ) 4 1 3 3 1 1 0 1 1 2 1 0 2
PARENT READINESS EVALUATION OF PRESCHOOLERS
Comprehension (PII) 2 0 1 2 2 2 0 1 1 0 1 1 ?
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MEASUREMENT EXAMINEE -
VALIDITY APPROPRIATENESS ADMINISTRA
Compre- .
T e o hcnsil:m Format Administration
EDUCATIONAL OBJLOTIVE S&3 | 223 > —
TEST NAME 212518178 (|85]5¢ gg FFIEF FE £f FE| % |5%
2 ] 2 1% o RN ER-N A £ 2
- N R ER I I EH IR
- =z |: e |83 2 (EE 2 1Ex S
15 |55 Sl Y I
3 51° g1le 5
fag a =
w 02 [oa'fod o1 Tor [ai [oa o
: b B -
PARENT READINESS EVALUATION OF PRESCHOOLERS
Identification (PIT} 4 Y] 2 2 2 2 0 1 1 0 1 1 2 N
PEABODY PICTURE VOCARYLARY TEST
Total (4Gs) 7 4 2 3 1 1 0 1 1 0 1 1 2 1
PICTORIAL TEST OF INTELLIGENCE
Information and Comprehension (HMC) 5 1 3 3 2 2 0 1 1 o] 1 1 2 1
PICTORIAL TEST (OF INTELLICENCE
Pleture Vocabulary (Hpe, 7 1 3 3 2 2 0 1 1 0 1 1 2 1
PICTORIAL TEST OF INTELLIGENCE
i Total (aMe) 6 1 3 3 2 2 0 1 1 0 1 0 2 1
‘ PRIMARY MENTAL ABILITIES
; Verbal Mearing (5RA) 6 1 3 3 1 1 0 1 1 1 1 0 2 0
QUICK TEST
; Form 1 (P13) 4 1 2 2 1 0 0 1 1 0 1 1 2 1
QUICK TEST
Form & (PTS) 4 1 2 2 1 0 0 1 1 0 1 1 2 1
QUICK TEST
. Fom 3 (P's) 4 1 2 2 v o 0o v 4o 1 1 2
i
) QUICK TEST
Form 1 + 2 (PTS) 5 1 2 2 1 0 0 1 1 0 1 0 2 1
RQUICK TEST
Form 1 + 3 (PTS) 5 1 2 2 1 [} 0 1 1 0 1 0 2 1
QUICK TEST
Form 2 + 3 (P2S) 5 1 2 2 1 0 0 1 1 0 1 0 2 1
QUICK TEST
Form 1+ 2+ 3 (PTS) 5 1 2 2 1 [} 0 1 1 0 1 0 2 1
SCHOOL READINESS SURVEY
Ligtening Voeabulary (CPP) 5 0 2 2 1 1 0 1 1 0 1 1 2 0
SCHEENING TEST OF ACADEMIC READINESS
Picture Description (PII) 3 0 2 2 1 i 0 1 1 2 1 1 1 0
SCREENING -CEST OF ACADEMIC READINESS
Picture Vocabulary (PII) 6 0 3 3 1 0 0 1 1 2 1 1 1 0
SCREENING TEST OF ACADEMIC SEADINESS
Relationships (PII) 4 [ 3 2 0 0 ¢ 1 1 2 1 1 1 0
SERIES OF EMERGENCY SCALES
£ Total tec) 2 0 22 2 2 0 1 1 0 1 1 1 0
; -
f SLOSSON INTELLIGENCE TEST FOR CHILDRG. AND ADULTS
{ Total (SEP) 6 3 2 3 2 2 0 1 1 0 1 1 1 1
‘ SPRIGLE SCHOOL READINESS SCREENING TEST
{ Total (PCRC) 3 1 3 3 1 1 0 1 1 0 1 b 1 1
: STANFORD EARLY SCHOOL ACHIEYEMENT TEST
Environment . (HBJ) [ 0 2 3 1 1 0 1 1 1 1 1 2 0
STEINBACH TEST OF READING READINESS
Language Comprehengion (srs) 6 0 2 2 0 0 0 1 1 2 1 1 2 0
TEST'S OF BASIC EXPERTENUES-LEVEL K
General Concepts

X e
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EST EVALUATIONS

MEASUREMENT EXAMINEE NORMED TECHNICAL
VALIDIT APPROPRIATENESS ADMINISTRATIVE USABILITY EXCELLENCE
aro N }C]‘:;:g;f Format Administration Interpretation o agl=lorxlom|eo
gag | fis = & |E5|55 1853 28 {gEf Tora
g 3z 52 - = . S = 2 Z. SEI B
N E A e R B R B R EH B EE L R R 2225|2558 crapes
& N A e A RS A LR A N L R R R R R E R b Y 3 S EEI s
& £l 8§ |ET|25 182 |~} EN N 214 |*7 1% ; @ 5 23 < g
& |8 [E=]E2|"E ez 22| ¢ - H E|RE &2
El 1 2% fe 81828 2 = s = ° -
@ 3 2]= Z|g = 5 H
= al= E] 3
=
T [ml : o1 | oa
(PIT) 4 0 2 2 2 z 0 1 1 0 1 1 2 0 1 0 0 1 1 0 0 0 0 1 0
(46S) 7 4 2 3 1 1 0 1 1 0 1 i 2 1 1 2 0 1 1 0 0 1 0 3 2
rac) 5 1 3 3 2 2 0 1 1 0 1 1 2 1 1 2 0 1 1 0 0 0 0 2 1
(aMC) 7 1 3 3 2 2 0 1 1 0 1 1 2 1 1 2 9 1 1 0 0 0 0 2 1
() 6 1 3 3 2 2 0 1 1 0 1 0 2 1 1 2 0 1 1 3 3 0 0 2 2
(584) 6 1 3 3 1 1 0 1 1 ] 1 0 2 0 1 2 0 1 2 0 0 0 0 2 2
(Prs) 4 1 2 2 1 0 0 1 i (i} 1 1 2 1 1 2 0 1 ] 0 ¢ 0 0 2 1
(PTS) 4 1 2 2 1 0 0 1 1 0 1 1 2 1 1 2 0 1 1 0 0 g 0 2 1
(PTS) 4 1 2 2 1 0 0 1 1 0 1 1 2 1 i 2 0 1 1 0 0 0 0 2 1
(PT5) 5 1 2 2 1 0 0 1 1 0 i 0 2 1 1 2 0 1 1 0 0 0 0 2 1
(P15) 5 1 2 2 1 0 0 1 1 0 1 )] 2 1 1 2 0 1 1 0 0 0 0 2 1
(P7S) 5 1 2 2 1 0 0 1 1 0 1 0 2 1 1 2 0 1 1 0 0 0 0 2 1
(PT3) 5 1 2 2 1 0 0 1 ] )] 1 0 2 ] 1 2 0 1 1 0 0 2 0 2 1
(cPP) 5 0 2 2 1 1 0 1 1 0 1 1 2 0 1 2 0 1 3 0 0 0 0 1 1
(PI1) 4 0 2 2 1 1 0 1 1 2 1 1 1 0 1 2 0 1 1 0 0 o 0 0 1
(PIT) 6 0 3 3 1 0 0 1 1 2 1 1 1 0 1 2 0 1 1 0 0 0 0 0 1
(Bi5) 4 0 3 2 0 0 ] 1 1 2 1 i 1 0 1 2 0 1 1 ] 0 0 0 0 1
P, 2 0 2 2 2 2 0 1 1 0 1 1 1 0 0 : 0 1 0 0 0 0 0 i 1
/SEP) 6 3 2 3 2 2 0 1 ! 0 1 1 1 1 1 1 0 1 1 3 0 0 0 0 2
(PCRC) 3 1 3 3 1 1 0 1 1 0 1 0 1 1 0 2 0 1 2 0 0 0 0 0 0
HBT ) 6 0 2 3 1 1 b 1 1 1 1 1 2 0 1 2 1 1 1 0 2 0 0 2 2
S75) 6 0 2 2 0 0 0 1 1 2 1 1 2 0 1 2 0 1 0
cT8)
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KINDERGARTE

MEASUREM

ADMINISTRATIVE USABILITY

NT EXAMINE
VALIDITY APPROPRIATENESS
Compre- L . .
oz =5n Hension Format Administration Interpretati
EDUCATIONAL OBJECTIVE g=f | £33 )
TEST NAME sl 2 : ey |sslesizeleg i |edliz| 2 |pE|EE g€ £
g & T 3 3 z |22 |g2|gEYo2 |23 )% 3 Eldgl s |s2|ls5|2§8 18
b S O R R R R R A - I R - A
= <o =] =2|g2 N EES z = z =4 £
E =8 SS9 1% » o= 2 2, 2 EN g
. 2 g 5 g
Iag = =l =
 Ratmp ] . sprm — RO
*“Rpnge. o 2 201 o1
TESTS OF BASIC WXPERIENCES~LEVEL ¥
Language (crg! 5 0 3 3 1 1 0 1 1 2 1 0 2 1 1 2 1
TESTS OF BASIC EYPERIENCES-LEVEL K
Mathematice (cTB) 5 G 3 3 1 1 0 1 1 2 1 0 2 1 1 2 1
TESTS OF BASIC EXPERTENCES-LEVEL X
R Social Studies (crs) 5 0 3 2 1 1 0 1 1 2 M 0 2 1 1 2 1
' TESTS OF BASIC EXPERIENCES-LEVEL &
General Conceptu (CT8) 5 0 3 3 1 1 0 1 1 2 1 0 2 0 1 2 1
TESTS OF BASIC EXPERIENCES-LEVEL L
Language (cTB) 5 0 3 2 1 1 0 1 1 2 1 0 2 0 1 2 L
TESTS OF RASIC EXPERIENCES-LEVEL L
Soeial Studies c7T8) 5 0 2 2 1 1 0 1 1 2 1 0 2 0 1 2 1
TESTS GF GENERAL ABILITY
Information (SR4) 6 2 2 2 1 1 0 1 1 2 1 1 2 0 1 2 C
TESTS OF GENERAL ABILITY
Total (SRA) 5 2 2 2 1 1 0 1 1 2 1 0 2 0 1 2 C
W ©  7557S OF GENERAL ABILITY-INTEH-AMERICAN SERIES
Verbal-Numerical (Gra) 6 1 3 3 1 1 0 1 1 0 1 0 2 0 1 1 -
VAN ALSTYNE PICTURE VOCABULARY TEST
Total (HRJT ) 9 4 3 4 1 1 0 1 1 0 1 1 2 1 1 2 [
VISION, HEARING AND MOTOR COORDINATION
Auditory Awuity (¢(T8) 5 0 2 2 1 1 (] 1 1 2 1 1 2 0 1 2 L
: B. Visual Discrimination and Recognition
v AMERICAR SCHOOL READING EEADINESS TEST (REVISED)
Total (BMC) 5 3 2 1 1 1 0 1 1 1 1 1 1 0 1 2
CLYMER-BARRETT PREREADING BATTERY
Vieual Diserimination (PpPI) L 0 3 3 1 1 0 1 1 2 1 0 2 0 1 2
DISGNOSTIC READING TESTS
Visual Diserimination (CBRT) 6 0 1 1 0 0 0 1 1 2 H 1 2 0 1 2
: DOMINION TESTS~GROUP TEST OF LEARNING CAPACITY
£ Total (DER) 5 g 2 2 1 1 0 0 1 2 1 0 1 0 1 2
LOMINION TESTS-GROUP TEST OF READING READINESS
S Form 4 (DER) 5 1 3 2 1 0 0 1 1 1 1 0 4] 0 1 2
GATES-MacGINITIE READING TESTS-READINESS SKILLS
1 Letter Recognition . (7rP) 6 0 3 1 0 1 0 1 1 2 1 1 2 0 1 2
: GATES-MacGINITIE READING TESTS-READINESS SKILLS
Visual Discrimination (TCP) 6 4] 2 2 1 1 0 1 1 2 1 1 2 0 1 2
. HARRISON-STROUD READING READINESS PROFILES 1
Giving the Names of the Letters (HMC) 6 0 3 3 2 2 0 1 1 0 1 1 2 0 2
TARRISON-SCROUD READING READINESS PROFILES
Making Visual Diseriminations: Attention
__Span {mtrolicd (KHC) 6 0 3 2 1 1 0 1 1 z 1 1 2z 0 1 2
TRARRIS0-51R0UD READING READINESS PROFILES
Making Visual Diseriminations: Attention 2 1 1 2 0 1 2
Span Uncontrolled (HNC) 6 1} 3 3 1 1 0 1 1
ILLINOIS TEST OF PSYCHOLINGUISTIC ABILITIES
Visual Closure (UIF) & 0
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20 ——— KINDERGARTEN TEST EVALUATIONS

MEASUREMENT EXAMINEE ADMINISTRATIV

VALIDITY APPROPRIATENESS
oza =t A E:':l’:;: Format Administration
EDUCATIONAL OBJECTIVE 25 E2% = :
TEST NAME g2{eas4{¢§1¢%¢ FeE|Fe|E2 177 |F |24 2| ¢ |87
5 E 2|z |8z |Z8 s z|zs 32| 5 123
= g5 ]4 sS|58 28z |52 2|22 6| & |*
I galgx | 2|55 (e8| £
£z |8 R BN Y
S g8 g
Rame | 010 ] 05 fros | os” -2 g2 ] 61 | 01 [0 | 01
_
LEE-CLAKK READING READINESS TEST
Letter Symbole (cT8) 5 \} 2 2 0 1 0 0 1 1 1 1 2 0
LEE-CLARK READING READINESS TEST
Word Symbols fcT3) € 0 2 1 1 1 0 0 1 1 1 1 2 0
LEITER INTERNATIONAL PERFORMANCE SCALE (ARTHUR ADAPTATION)
Total rsc) 6 0 3 3 2 2 0 1 1 0 0 0 2 0
MARTANNE FROSTIG DEVELOPMENTAL TEST OF VISUAL PERCEPTION
ringtancy of Shape (ces) 4 0 2 2 1 1 [ 1 1 0 1 1 1
MARIANNE FROSTIG DEVELOPMENTAL TEST OF VISUAL PERCEPTION
Figure-Groumd (cPs) 5 0 3 3 2 2 s} 1 1 0 1 1 1
MiRTANNE FROSTIG DEVELOFMENTAL TEST OF VISUAL PERCEPTION
Position in Space (CPS) 4 0 3 2 2 2 0 1 1 1 0 1 2 1
MARIANNE FROSTIG DEVELOPMENTAL TEST OF VISUAL PERCEPTION
Tetal (CPS) 4 0 2 2 1 0 0 1 1 1 0 n 1 1
METROPOLITAN READINESS TESTS
Alphabet (HBJ) 6 4 3 3 2 1 0 1 ] 2 1 1 H 0
METROPOLITaN READINESS TESTS
Hatehing (HBJ) 6 4 3 3 2 2 0 1 1 2 1 1 2 0
MURPHY~DURRELL READING READINESS ANALYSIS -
: Letter Namee Test (HBJ) 6 0 3 3 2 2 0 1 N 2 1 1 2 0
MURPHY~DURRELL READING READINESS ANALYSIS
: Total (B) 4 1 3 3 2 2 0 ] 1 2 1 0 2 0
| PEABODY INDIVIDUAL ACHIEVEMENT TEST
Reading Recognition (46S) 6 1 3 3 2 1 0 1 1 0 1 1 2 1
PEABODY IKDIVIDUAL ACHIEVEMENT TESI : )
Spelling (46S) 6 1 2 3 2 1 0 1 ] 0 1 1 2 1
PEABODY INDIVIDUAL ACHITVEMENT TEST ;
Total (AGs) 5 1 2 3 2 2 0 1 1 0 1 0 2 1
PICTORIAL TEST OF INTELLIGENCE )
Form Diserimination (HMU) 7 1 3 3 2 2 0 1 1 0 1 1 2 1
PINTNER-CUNNINGHAM PRIMARY TEST )
Form A (HBJ) 6 0 2 3 i 1 0 1 1 2 1 0 2 0
PRESCHOOL ACADEMIC SKILLS TEST
Color Naming (PPS) ~ 4 3 3 3 2 1 0 1 1 0 1 1 2 0 [
PRESCHOOL ACADEMIC SKILLS TEST
Visual Matching (EPS) 6 3 2 2 2 1 0 1 1 0 1 1 2 0 [
;
! PRESCHOOL INVENTORY
Concept Activation-Senaory (ETS) 4 0 2 2 1 1 0 1 1 0 1 1 0 1 [
PRIMARY MENTAL ABILITIES -
Perceptual Speed (SRA) 6 H 3 3 2 1 0 1 1 1 1 0 2 0
READING READINESS TEST
Total rsve) 6 B 3 3 1 1 0 1 1 2 1 0 2 0 1
SCHOOL READINESS SURVEY
Color Naming fCPP) 5 0 3 3 1 1 0 1 1 0 1 1 2 0 1
SCHOOL READINESS SURVEY
Digerimination of Form fcep) 5 0 3 2 0 1 0 1 0 1 1 2 0 1
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KINDERGART

MEASUREMENT EXAMINEE 5 »
VALIDITY APPROPRIATENESS ADMINISTRATIVE USABILE
o - Eggﬁ;: Format Administration Interp:
EDUZATIONAL OBJECTIVE 3 ]
2 g z 5 |s& sz |lza ™ & 231§ 123|187 |57
ES 5 £ £ = EA-I A I - 2. EO " = 2
= F e 212z = i 2 g
5|5 g w R g ] z 18
] B 3 = = g
g E 3
. g‘;;‘:s 04 . o4 02 01 - . B1--.0.2:
U
2 SCHOOL READINESS SURVEY
Symbol Matching (CPP) 4 ] 2 2 0 1 0 1 1 0 1 2 0 1 2
88 ©  SCHOOL READINESS SURVEY
Total Survey (cep) A 1 3 2 1 1 0 1 1 0 0 2 0 1 2
i SCREENING TEST FOR THE ASSIIRMEFT OF REMEDIAL TREATHMENTS . 0 ]
Visual Diseriminztion (BII) 6 1 2 2 1 1 0 1 1 2 . | 2
SCREENING TEST OF ACADEMIC READINESS a 1 2
Letters (211 4 0 2 2 1 0o 0 1 1 2 L
8 o SOUTHERN CALIFORNIA FIGURE-CROUND VISUAL PERCEFTION TEST
Total (WPS) 5 2 3 3 2 1 ] 1 1 0 1 1 1 1 2
STANDARD READING TESTS
Visual Diserimination and Orienmtation Test cw) 6 ] 2 2 1 1 ] 1 1 0 1 2 b} b} 0
STANFORD-BINET INTELLIGENCE SCALE
Total (5MC) I Y] 3 3 1 1 Q 1 1 0 0 0 1 1 2
STEINBACH TEST OF READING READINESS
Letter Identification (575) 5 ] 3 2 1 1 ] 1 1 2 1 2 0 1 2
VALETT DEVELOPMENTAL SURVEY OF BASIC LEARNING ABIGITIES
Visual Diserimination {CBPj 6 1] 3 3 1 1 1] 1 1 0 0 Q 1 Q 0
VISION, HEARING AND MOTOR COORDINATION
viaual dculty (CTB) 4 0 2 2 0 1 0 1 1 2 1 4 0 1 2
WATSON READING-READINESS TEST
Total (35C) 6 1 1 Y] 1 1 0 1 1 2 1] [4 0 1 1
° WECHSLER INTELLIGENCE SCALE FOR CHILDREN
Picture Completion (PC) 4 1 3 3 1 1 0 1 1 0 1 1 0 1 2
WECHSLER PRESCHOCL AND PRIMARY SCALE OF INTELLIGENCE
Picture Conpletion (PC) 4 2 3 3 1 2 0 1 1 ] 1 1 1 1 2
WIDE RANGE ACHIEVEMENT TEST .
Reading (GA) 5 3 1 2 0 1 0 1 i 0 1 2 0 1 2
C. Auditory Discrimination and Recognition
AUDITORY DISCRIMINATION TEST
Total X (ZRA) 7 2 3 3 2 2 ] 1 1 0 1 2 0 ] 1
CLYMER-BARRETT PREREADING BATTERY
Auditory Diserimination (PPI) 4 0 3 2 1 2 [] 1 1 2 [] 2 0 1 2
DIAGNOSTIC READING TESTS
Auditory Digserimination (CDRT) 5 ] 1 1 0 ] ] 1 1 2 1 2 ] 1 2
GATES-MacGINITIE READING TESTS-READINESS SKILLS
Auditory Blending (TCP) 5 [ 2 2 1 1 [ 1 1 H 1 2 0 1 2z
CATES-MacGINITIE READING TESTS-READINESS SKILLS
Auditory Lilseriminction (rcr) 6 0 3 3 1 1 (1] 1 1 2 1 2 0 1 ps
GOLDMAN-FRISTOE-WOODCOCK TEST OF AUTITORY DISCRIMINATION
Noige Subtest (1GS) 6 2 3 3 2 2 1 1 1 0 1 2 1 1 z
GOLDMAR-ERISTOE-KOODCOCK TFEST OF AUDI! TORY VDISCIMINATION .
Quiet Subtest (AG3) 6 2 3 3 2 2 1 1 1 0 1 z i 1 =
HARRTSON-STROUD READING READINESS PROFILES
Making Auditory U-scriminations (HMC)
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22 ——— KINDERGAKTEN TEST EVALUATIONS

MEASUREMENT EXAMINEE a ] .
VALIDITY APPROPRIATENESS ADMINISTRATIVE USABILITY
. - - ESX‘:S:;- Format Administration Interpretati
EDUCATIONAL OBJECTIVE g § >
TEST NAME z g g |57 El3 77 fg Y § £% 3:%" g
. El g |aa|s2|55|82 ]3¢ N EENERNE
z |z =1z N B # 3 Z
g |z 21z =l&x = 2
z E R E g
2 3
HARRISUN-STROUD READING READINESS IROFILES
Using Context and Auditory Clues (EMC) 6 4] 3 3 1 1 0 1 1 2 1 1 2 0 1 2 0
ILLINQGIS TEST OF PSYCHOLINGUISTIC ABILITIES
Auditory Closure (vIp) 4 1] 2 2 2 2 0 1 1 0 1 1 2 0 0 2 0
ILLINOIS TEST OF PSYCHOLINGUI:TIC ABILITIES
Sound Blending (UIP) 5 0 2 2 1 1 0 1 1 0 1 1 1 0 2 0
PRESCEOOL ACADEMIC SKILLS TEST
Auditory Matehing {FPS) 4 3 3 3 1 1 0 1 1 0 1 1 2 0 0 2 0
READING APTITUDE TESTS
Auditory (i) 6 1 1 0 1 1 0 1 ] 0 1 1 2 0 1 2 0
STANDARD READING TESTS
Aural Diserimination Test (cv} 4 0 2 2 1 1 0 1 1 0 1 1 2 0 0 0 0
STEINBACH TEST OF READING READINESS
Auditory Discrimination (SI8) 5 ¢ 2 2 1 0 0 1 1 2 1 1 2 0 1 2 []
TEST OF LISTENING ACCURACY IN CHILDREN
Total (BYUP) 4 ] 1 1 1 1 0 1 1 ] 1 0 2 0 0 ] ]
D. Kinesthetic and Tactile Perception
SOUTHERNW CALTFORNIA KINESTHESIA & TACTILE PERCEPTION TES?S
Double Tactile Stimuli Perception (WPS! ¢ 1 3 3 2 2 0 1 1 G 0 1 1 1 1 2 []
SOUTHERN CALIFORNIA KTNESTHESIA & TACTILE PERCEPTION TESTS !
Finger Identification (WPS} 1 3 3 2 2 0 1 1 0 0 1 1 1 1 2 0
SCUTHERN CALIFORNIA KINESTHESIA & TACTILE PERCEPTION TESTS
Graphesthesia (WPS) 6 1 3 3 2 2 0 1 1 0 0 1 0 1 1 2 0
SOUTHERN CALIFORNIA KINESTHESIA & TACTILE PERCEPTION TESTS
Kinestheoia (WPS) 7 1 3 3 2 2 0 1 1 0 0 1 1 1 1 2 0
SOUTHERN CALIFORNIA KINESTHESIA & TACTILE PERCEPTION TESTS
Localization of Yactile Stimuli (WPS) 6 1 3 3 2 2 0 1 1 0 0 1 1 1 1 2 0
SOUTHERN CALIFORNIA KINESTHESIA & TACTILE PERCEETION TESTS
Manual Form Perception . (WPS) ' 1 3 3 2 2 0 1 1 0 0 1 1 1 1 2 0
VALETT DEVELOPMENTAL SURVEY OF BASIC LEARNING ABILITIES
Tactile Digerimination (CFP) 7 0 3 3 1 1 0 1 1 0 1 0 0 1 0 0 (i
17. REAOING AND WRITING
A. Recognition of Word Meanings
GATES-MacGINITIE READING TESTS-READINESS SKILLS
Word Kecognition (7CP) 5 0 1 1 1 1 0 1 1 2 1 1 2 0 1 2 i
STANDARD READING TESTS
Diagnostio Word-Recognition Test (CW) 6 0 2 2 1 1 0 1 1 0 1 1 2 Q 0 Q 0
STANDARD READING TESTS
Standard Tent of Reading Skill (cw) 6 0 22 1 1 0 1 1 0 1 1 2 0 0 2 o
B. Understanding Ideational Complexes
PEABODY INDIVIDUAL ACHIEVEMENT TEST
Reading Comprehension (4GS) 8 0 0 1 2 2 0 1 1 (i 1 1 2 0 0 0 1
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C. Oral Reading

D, Writing

E. Familiarity With Standard Children's
Literature

—

8. RELIGION

A. Religiaus Belief and Practice

°

SAFETY

A. Understanding Safety Principles

B, Practicing Safety Principles

2C. SCIENCE

" A. OCbservation and Exploration

TESTS OF BASIC EXPERIENCES-LEVEL L
Seiance (cra) 7 0 2 2 1 1 0 1 1

™
—
o
n
=]
~

3. Knowledge uf Scientific Facts

i C. Appreciation of the Scientific Approach

D. Development and Application of
Scientific Attitude

21, SOCIAL STUDIES

>

A. Community Health and Safety

A DETROIT TESTS OF LEARNING APLITUDE
Soctal Adjustment B (BMC) 4 0 0 0 1 1 1 1 2

N

-

B. Cultural-Economin Geograply

“ C. DPemocratic Practices

D. Physical Geography

] ° VEABODY ITMDIVIDUAL ACHIEVEMENT TEST
Genaral Information (AGS) 6 1 2 3 2

TESTS OF BASIC EXPERIENCES-LEVEL K

Science cre) 6 ¢ 3 3 1 1 0 1 1 2 1 g 2 1 1 2
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INDEX A
INDEX OFf GOALS

Appreciation of Art (4A) P2, K3

Avpreciation of the Scientific Approach {20C) P14, K23
Arithmetic Problem Sclving (13E) P9, K14

Arts and Crafts (9) P7, K11

Arts and Crafts Comprehensionn (9A) P7, K11

Attention Span (5E) P3, K6

Auditory Discrimination and Recognition (16C) P13, K21
Auditory Memory (7D) P5, K8

Aural Identification and Music Knowledge (14A) P9, K14

Classificatory Reasoning (5B) P3, K5

Cognitive Functioning (5) P2, K3

Community Health and Safety (21A) P14, K23

Comprehension of Equality and Inequality in Mathematics (13D)
P9, K13

Comprehension of Numbers in Mathematics (13C) P9, K13

Comprehension of Sets in Mathematics (13B) P9, K13

Counting and Operations With Integers (13A) P8, K13

Creativity (6) P3, K6

Cultural-Economic Geography (21B) P14, K23

Cultural Insight Through a Foreign Language (10D) P7, K12

Democratic Practices (21C) P14, K23

Dependence-Independence (1D) P1, K1

Development and Application of Scientific Attitude (20D) P14,K23
Development of Aesthetic Appreciation (4) P2, K3

Development of Motivation for Learning (3) P1, K3
Development of Personality (1) P1, K1

Developraent of Sceial Skills (2) P1, K2

Expressive and Representational Skill in Arts and Crafts (9B)
P7, K11
Eye-Hand Coordination (84) P§, K9

Familiarity With Standard Children’s Literature (17E) P14, K23
Flexibility (6B) P4, K7

Fluency (6A) P3, K6

Foreign Language (10) P7, K11

Function and Structure of the Human Body (11) P7, K12
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DEX A
OF GOALS

<3
Approach (20C) P14, K23
13E) P9, K14

n (9A) P7, K11

Recognition (16C) P13, K21
(8
c Knowledge (14A) P9, K14

P3, K5
K3
; (21A) P14, K23
d Inequality in Mathematics (13D)

n Mathematics (13C) P9, K13
hkems-ics (13B) P9, K13
h Integers (13A) P8, K13

r (21B) P14, K23
reign Language (10D) P7, K12

14, K23

D) P1,K1

»f Scientific Attitude (20D) P14, K23
yreciation (4) P2, K3

r Learning (3) P1, K3

1) P1, K1

2) P1, K2

nal Skill in Arts and Crafts (9B)

P5, K9
hildren’s Literature (17E) P14, K23

11
e Human Body (11) P7, K12

O

Ccneral Activity-Lethargy (1C) P1, K1

General Readiness Skills (16A) P11, K16

Geometric Vocabulary and Recognition (13G) P9, K14
Growth and Development (11B) P8, K12

Health (12) P8, K12
History (21E) P14, K23
Hostility-Friendliness (2A) P1, K2

Identification of Body Parts and Positions (11A) P7, K12
Identification of Self and Surroundings (11D) P8, K12
Instrument Playing (14C) P9, K14

Int - Areas (3C) P2, K3

Ini.. ..cin and Application of a Foreign Language (10C) P7, K12

Kinesthetic and Tactile Perception (16D) P13, K22
Knowledge of Emotional Health (11C) P8, {12

Knowledge of Food and Nutrition (12C) P8, K12

Knowledge of Personal Hygiene and Grooming (12A) P8, Ki2
Knowledge of Prevention and Control of Disease (12E) P8, K12
Knowledge of Scientific Facts (20B) P14, K23

Large Muscle and Motor Coordination (8C) P6, K11

Mathematics (13) P8, K12

Meaningful Memcry (7B) P4, K8

Measurement Reading and Making (13F) P9, K14
Memory (7) P4, K7

Moral Belief and Practice {2C) P1, K3

Music (14) P9, K14

Music Appreciation (4B) P2, K3

Need Achievement (3B) P2, K3
Neuroticism-Adjustment (1B) P1, K1

Observation and Exploration (20A) P14, K23

Oral Comprehension of a Foreign Language (10A) P7, K12
Oral Language Skills (15) P9, K14

Oral Morphoiogy Skills (15D) P10, K16

Oral Phonology Skills (15B) P10, K15

Oral Reading (17C) P14, K23

Oral Semantic Skills (15A} P9, K14

Oral Syntactic Skills (15C) P10, K16
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Physical Coordination (8) P5, K9

Physical Geography (21D) P14, K23

Practicing Food and Nutrition (12D) P8, K12

Practicing Personal Hygiene and Grooming (12B) P8, K12
Practicing Prevention and Control of Disease (12F) P8, K12
Practicing Safety Principles (19B) P14, K23

Readiness Skills (16) P11, K16

Reading and Writing (17) P13, K22

Recognition of Word Meanings (17A) P13, K22
Relational-Implicational Reasoning (5C) P3, K6
Religion (18) P14, K23

Religious Belief and Practice (18A) P14, K23
Rhythmic Response (Dance) (14D) P9, K14

Safety (19) P14, K23

School Orientation (3A) P2, K3
Science (20) P14, K23

2117

Self-Esteem (1E) P1, K2
Shyness-Boldness (1A) P1, K
Singing (14B) P9, K14

Small Muscle Coordination (&
Social Studies (21) P14, K23
Socialization-Rebelliousness (
Span and Serial Memory (7A°
Spatial Reasoning (5A) P2, K
Speaking Fluency in a Foreig
Systematic Reasoning (5D) P

Understaading Ideational Cor
Understandir.g Safety Princir

Visual Discrimination and Rec
Visual Memory (7C) P4, K8

Writing (17D) P14, K23
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g (12B) P8, K12
ase (12F) P8, K12
23

Self-Esteem (1E) P1, K2

Shyness-Boldness (1A) P1,K1

Singing {14B) P9, K14

Sms!l Muscle Coordination {8B) P6, K11

Sociai Studies (21) P14, K23
Socialization-Rebelliousness (2B) P1, K3

Span and Serial Memory (7A; P4, K7

Spatial Reasoning (5A) P2, K4

Speaking Fluency in a Foreign Languagz (10B) P7, K12
Systematic Reasoning (56D) P3, K6

Understanding Ideational Complexes (:7B) P14, K22
Understanding Safety Principles (19A) P14, K23

Visual Discrimination and Recognition (16B) P12, K19
VisuallMemory (7C) P4, K8

Writing (17D) P14, K3

118



INDEX B

TEST INDEX
ABC Inventory
Total P3, K6
American School Intelligence Test
Total K4
American School Reading Readiness Test (Revised)
Total K19
Anton Brenner Developmental Gestalt Test of School Readiness
Total K9

Arizona Articulation Proficiency Scale
Total P10, K15
Arizona Articulation Proficiency Scale — Revised
Totlal P10, K15
Arthur Point Scale of Performance Tests
Arthur Stencil Design Test I P2, K4
Full Scale P2, K4
Healy Picture Completion Test " I P3, K6
Knox Cube Test (Arthur Revision) P4, K7
Porteus Maze Test (Arthur Revision) P2, K4
Seguin Form Board (Arthur Revision) P6, K9
Assessment of Chiluren Language Comprehension
Total P11, K17
Auditory Discrimination Test
Total X K21
Ayres Space Test
Adjusted Score P2, K4

Bender Visual Motor Gestalt Test
Total P6, K9
Binion-Beck Reading Readiness Test
Total K17
Boehm Test of Basic Concepts
Total K4
Brenner Developmental Gestalt Test of School Readiness—see
Anton Brenner Develcpmental Gestalt Test of School
Readiness
Bristol Social-Adjustment Guices
Anxiety Toward Adults K1
Anxiety Toward P~ers K3
Depressicn K1

115

Hostility Toward Adults ]
Hostility Toward Peers K
Lack of Concern K3
Restlessness K1
T 772
Usi: . -comingness K1
Witharawal K1
Cain-Levine Social Competency
Communication K14
Initiative K1
Self Help K12
Social Skills K3
Caldwell Preschool Inventory —

California Preschool Social Com
Total P1, K1

California Short-Form Test of M
Language K17
Logical Reasoning K5
Memory K8
Non-Language K5
Numerical Reasoning K1:
Total K4 .
Verbal Concepts K17
California Test of Mental Matur
Language K17
Lorical Reasoning K5
Memory K7
Mon-Language K4
Numerical Reasoning K1¢
Spatial Relationships K12
Total K4 .
Verbal Concepts K17

California Test of Personality
Anti-Social Tendencies K
Conmmunit: Relations K2
family Re'~«tions K2
Feeling of Beionging K2
Neyvzi-5 Symptoms K1
Pe: -0 Adjustment K1
“cho ikelations K3

self-Reliance K2
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)1 Readiness

-

(4
K9

1 Readiness —see
est of School

Hostility Toward Adults K2
Hostility Toward Peers K2
Tack of Concern K3
Restlessress K1

" tal K3
Unforthcomingness K1
Withdrawal K1 '

Cain-Levine Social Competency Scale
Communication K14
Initiative K1
S~1f Help K12
Social Skills K3
Caldwell Preschool Inventory —se€ Preschool Inventory

California Preschool Social Competency Scale
otal P1, K1 .
California Short-Form Test of Mental Maturity
Language K17
Logical Reasoning K5
Memory K8
Non-Language K5
Numerical Reasoning K13
Total K4
Verbal Concepts K17
California Test of Mental Maturity — Long Form
Language X17
Logical Reasoning K5
Mermory K7
Non-Language K4
Numerical Reasoning K13
Spatial Relationships K12
Total K4
Verbal Concepts K17
California Test of Personality
Anti-Social Tendencies X2
Community Relations K3
Family Relations K2
Feeling of Belonxing K2
Nervous Symptoms K1
Personal Adjustment K1
School Relatiuns K3
Self-Reliance K2 45
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Sense of Personal Freedom K2
Sense of Personal Worth K2
Social Adjustment X2
Social Skills K3
Social Standards K3
Total K1
Withdrawing Tendencies K1
Canadian Intelligence Test
Total P6, K9
Cassel Developmental Record
Total Development P1, K1
Child Behavior Rating Scale
Home-Adjustment K2
Physical-Adjustment K12
School-Adjustment K3
Self-Adjastment K1
Social-Adjustment K2
Total-Adjustment K1
Clymer-Barrett Prereading Battery
Auditory Discrimination K21
Total K16
Visual Discrimination K19
Visual Motor Coordination K9
Cognitive Abilities Test
Regular Form K17
Short Form K17
Coloured Pregressive Matrices
Total K6
Columbia Mental Maturity Scale
Total P3, K5

Concept Assessment Kit-Conservation

Form A or B P4, K7
Form C P4, K7

Detroit Adjustment Inventory
Total K2

Detroit Beginning Firc*-Grade Inteliigence Test (Revised)

Total K17
Detroit Tests of Learning Aptitude

Auditory Attention Span for Related Syllables P5, K8
Auditory At’ .tion Span for Unrelated Words P5, K8

Free Assoc ..cion P3, K6

121

Memorv for Designs P6
Motor Speed and Precis
Number Ability P8, K1:
Ors?! Commissions P4, I
Orientation P9, K14
Pictorial Absurdities PS
Pictorial Opposites P11,
Social Adjustment A P3
Social Adjustment B P1
Visual Attention Span £
Development Test of Visual-M
Total P6, K10
Diagnostic Reading Tests
Auditory Discriminatio
E ye-Hand and Motor C
Relationships K13
Visual Discrimination F
Vocabulary K17
Dominion Tests-Group Test ol
Total K19
Dominion Tests-Group Test of
Form A K19

Burly Detection Inventory
Motor Performance K9
Overall Readiness K14
Schcol Readiness Tasks
Social-Emotional Beha-

English Picture Vocabulary Te
Total K17

Evanston Early Identification
Total K11

First Grade Screening Test
Total K17

Foster Mazes
Total K&

French Fictorial Test of Intel
Intelligence

Frostig- Developmental Test ¢
Frostig Developmental

Full-Range Picture Vocabular
Total P11, K17



Memoxy for Designs P6. K9
Motor Speeé and Precision P6, K11
Nurnber Ability P8, K13
Oral Commiissions P4, K3
Orjen’ tior. P9, K14
Picterial Absurdities P9, K14
Pictorial Oppnsites P11, K17
Social Adjus.inent A P1 K3
Social Adjustment B P14, K23
Visual Attention Span for Objects P4, K7
Development Test of Visual-Motor Integraticn
Total P8, K16
Diagnostic Reading Tests
Auditory Discrimination K21
Eye-Hand and Motor Coordination <10
Relationships K13
. Visual Discrimination K19
Vocabulary K17
" Dominion Tests-Group 'Ibst of Learning Capamty
: Total K19 .
Dominion Tests-Group Test of Readmcr Readiness
Form A K19

Early. Detection Inventory
Motor Performance K9
Overall Readiness K14
Schoo! Readiness Tasks K14

_Social-Emotional Behavioral Responses K2
English Picture Vocabulary Test ’
- Total K17
~ Evanston Ealy Identlﬁcatlr\n Scale”

. Total K11 :

First Grade Screemng Test
. Total K17
. "Foster Mazes A
ST To{ 1 X8
nce Test (Reised) ' French Pictorial Test of Intelligence ~see Pictorial Test of
' Intelligence
, Frostig Developmental Test of Visual Perception —see Marianne

ited Syllables P5, K8 Frostig DeveIOpmental Test of Visual Percepti-in

elated Words P5, K8 Full—Range Picture Vocabulary Test

Total P11, K17

O
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Gates-MacGinitie Reading Tests-Readiness Skills
Auditory Blending K21
Auditory Discrimination K21
Fol'owing Directions K17
Letter Recognition 1519
Listening Comprehension K8
Total K16
Visual Discrimination K19
Visual Motor Coordination K10
Word Recognition K2

Gesell Developmental Schedules
Adaptive P6, K10
Language F9, K14
Motor P5, K9
Personal-Social P1, K2

Goldman-Fristoe Test of Articulation
Total K15 . . '
Goldman-Fristoe-Woodcock: Test of Auditory Discrimination
MNoise Subtest P13, K21
Quiet Subtest P13, K21

Goodenough-Harris Dawmr Tests
Point Scale: Man 7'/, K11
Point Scale: Self P7, K11
Point Scale: Women P7, K11
Quality Scale: Man P7, K11
Quality Scale: Woman P7, K11

Harrison-Stoud Reading Readiness Profiles
Giving the Names of the Letters K19
Making Auditory Discriminations K21
‘Making Visual Discriminations: Attention Span Controlled
K19
Making Visual Discriminations: Attentlon Span
Uncontrolled K16
Using Context and Auditory Clues K2%
Using Symbols K17
Using the Context K17
Hiskey-Nebraska Test of Learning Aptitude
Total P5, K10

H:born Vocabulary Test for Young Chlldren
Total P9, {14
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Houston Test for Language Deve:
Total P9, K14

Tllinois Test of Psycholinguistic A
Auditory Asscuiation P3, 1
Auditory Closure P13, K2:
Auditory Reception P11, I
Auditory Sequential Mem
Composite P11, K16
Grammatic Closure Pig, b
Manual Expression P4, K¢
Sound Blending P13, K22
Verbal Expression P4, K6
Visual Association P3, K5
Visual Closw e P12, K16
Visual Receztion P4, K8
Visual Sequential Memor:

IPAT Test of 3: Culture Fai: (o
Total P2, K4

TTPA — see Illinois Test of " - ¢k

1t Scale for Chiidren
Total K2 -

Kahn Intelligence Tests
‘ Total P11, K16
Kent Series of Emergency Scales
Kindergarten Evaluation of Lear
~ Total K4
Kuhlrman-Anderson Test
Total K4

" Laradon Articulation Scale

Total P10, K15

Lee-Clark Reading N2a liness Te
Concepts K17
Letter Symbols K20
T(-tal K16 )
Word Symbols K20

Leiter International Performanc
Total P12, K20

Lorge-Thorndike Intelligence Te
Total K4 -



ss Skilis

bory Discrimination.

les

19

K21

ttention Span Controlled
ttention Spazi

s K22

1de

lren

Flouston Tast for Language Development
Total P9, K14

Illinois Test o1 Psycholinguistic Abilities
Auditory Assceiation P23, K6
Auditory Closure P13, K¢2
Auditory Reception PJ 1, K17
Auditory Sequential Memory P5, K8
Composite P11, K16
Grammatic Closure P10. K16
Manual Expression P4, Ké
Sound Blending P13, K22
Verbal Expression P4, K6
Visual Associaiion P3, K5
Visuai Closw e P12, K19
Visual Recertion P4, K8
Visual Seq uential Memnory P4, K€

IPAT Test of G: Culture Fair (or Frec)
Total P2, K4

ITPA - see Illinois Test of Psycholinguistic Abilities

It Scaie for Children
Total K2

Kahn Intelligence Tests
Total Pi1, K156
Kent Series of Emergency Scali:s — see Series of Fmergency Scales
Kindergarten Evaluation of Learning Potentiat
Total K4
Kuhlman-Andersc n Test
Total K4

Laradon Articulation Scale
Totai P10, K15

Lee-Clark Readii.g Readiness Test
Concepts K17
Letter Symbaols K20
Total K16
Word Symbols K20

Ledter International Performance Scale (Arthur Adaptahon)
Total P12, K20

Lorge- Thoendike Intelligence Tests
Total K4

"
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Mariarine Frostig Developmental Test of Visual Perception
Constancy of Shape P12, K20
Eye-Motor Coordination P8, K1C
Figure-Ground P12, K20
Position in Space P12, K20
Spatial Relationships P6, K10
Total P12, K20

Maturity Level for School Entrance & Reading Readiness
Readiness for Schnol Entrance K9
Reading Readincss K9

Mental Ability
Total K16

Merrill-Palmer Scale of Mental Tects
Total P5, K9

M- .ropolitan Rendiness Tests
Alphabet K20
Copying K10
Listening K17
Matching K20
Numbers K13
T() vl K16
Word-Meaning K17

Minnesota Percepto-Diagriostic Test
Total K10

Minnesuta Preschocl Scale
Non-Verbal P2, K4
Total P12, K14
Verbal P9, K14

Monroe’s Reading Aptitude Tests ~ see Reading Aptitude Tests

Moore Eye-Hand Coordination Test
Total P6, K10
Murphy-Durrell Reading Readiness Analysis
Learning Rate Test K8
Letter Nemes Test K20
Phonemes Test K15
Total K20

Oseretsk;y Tests of Motor Proficiency
Total P5, K9

Otis-Lennon Mental Akility Test
Total K17
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Parent Readiness Evalua
Auditory Memcry
Combined Total P+
Compreher.sinn P1
Concepts 13, Kb
Ceneral Informatic
Identification P11,
TLanguage F9, K16
Listening P5, K8
Motor Coordinatic
Opposites P3, K6
Performance Total
Verhal Associaticn
Verbal Description
Verbal Total P3. Kb
Visual Interpreiati
Visual Mernory P4
Visual-Motor Asso

Peabody Individual A :hi
General Informatis
Mathematics K13
Reading Compreh
Reading Recognit?
Spelling K20
Total K20

Peahody Picture Vocabul
Total P11, K18

Perceptual Testing anj T
Total K10

Pictorial Test of Intellige:
Form Discriminati
Immed ate Recall
Information arnd C
Picture Vocabulars
Similarities I'3, KF
Size and : Tumber 1
Total P11, K18

Pintner-Cunningham Pri:
Form A K20

Porteus Maze Test — Vine
Total P2, K4



Visual Perception Parent Readiness Evaluation of Preschoolers
Auditory Memory 75, K8
Combined Total P2, {4
Comprehension P11, K17
Concepts P3, K5
General Information ¥9, K14
Identification P11, K18

cading Readiness Language P9, K16
Listening P5, K8
Motor Coordination P6, K7
Opposites P3, K6
Performance Total P3, K3
Verbal Association P3, K6
Verbal Description P4, K7
Verbal Total P3, K6
Visual Tnterpretation P3. K5

- Visuai Memory P4, K8
Visual-Motor Associction P3, K5
Peabody Individual Achievement Test
General Information K23
Mathematics K13
Reading Comprehension K22
Reading Recognition K20
Spelling K20
Total K20
Peabody Picture Vocabulary Test
Tetal P11, K18

reading Aptitude Tests Perceprié%ileIe{slt(l)ng and Training Guide for Kindergarten "Teachers

Pictorial Test of Intelligence
Form Discriminstion P12, K20
Immediate Recall P4, K8
Information and Comprehension P11, K18
Picture Vocabulary P11, 18
Similarities P3. 7"
Size and Numi 4, K13
Total P11, K18

I ntver-Cunni~ gham Primary Test
Form A K20

Poitens Ivinwe Test — Vineland Revision
Totx: I'? K4

lysis




Preprimary Prafile
Classroom Managemeunt P1
Language Development P9
Previous Experience P4
Self Care P8
Skill Development P6

Fre-Reading Screening Procedures
Total K16

Preschool Academic Skills Test,
Auditory Matching K22
Classification K5
Color Naming K20
Counting K13
Functional Relationships K6
Picture Arrangement K6
Symbol Series K6
Verbal Concepts K5
Vistal Matching K20
Vocabulary K14

Preschool Attainment Record
Ambulation P7, K11
Communication P9, K14
Creativity P4, K7
Ideation P8, K13
Information P10, K15
Manipulation P6, K11
Rapport P1, K2
Responsibility P8, K12
Total P5, K9

Preschool Inventory
Associative Yocabulary P10, K15
Concept 2.ctivation — Numerical P8, K8
Concept Activation ~ Sensory P12, K20
Personal-Social Respensiveness P7, K12
Total P10, K15

Primary Academic Sentiment Scale
Dependency P1, K2
Sentiment P2, K3

Primary Mental Abilities
Number Facility K13
Perceptual Speed K20
Spatial Relations K5
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Toial K15

Verbal Meaning K18
Process for In-School Screer:

Handicaps

A Picture Game K1

Behavior Rating of Ps

The Class Pictures Kz
Psychological Evaluation of

Developmental Items

Emotional Indicators

Quick Screening Scale of Me
Total P5, K9

Quick Test
Form 1 P11, K18
Form 2 P11, K18
Form 3, 211, K18
Form1 + 2 P11, K18
Form1 + 3 P11, K18
Form 2 + 3 P11,K18
Form1 + 2 + 3 P11,

Raven Matrices — see Colou

Reading Aptitude Tests
Articulation K15
Auditory K22
Langtauge K7
Motor K1C
Visual K8

Reading Readiness Test
Total K20

Riley Articulation and Lang
Articulation K8
Sentence Repetition

Rilev Preschool Developme:
Designs P6
Make a Boy (Girl) I

Ring and Peg Test of Behav:
Total P5, K9

Rutgers Drawing Test
Total P6, K10

School Readiness Checklist:
Total P5



Totai K16
Verbal Meaning K18

Process for In-School Screening of Children With Emoticnal

Handicaps
A Picture Game K1
Behavior Rating of Pupils K2
. The ")ass Pictures K3

Psychological Evaluation of Children’s Human Figure Drawings
Developmental Ttems K11
Emotional Indicators K10

Quick Screening Scale of Mental Development
Total P5, K9
Quick Test
Form 1 P11, K18
Form 2 P11, K18
Form 3, P11, K18
Forim 1 + 2 P11, K18
Form1 + 3 P11, K18
Form 2 + 3 P11, K18
Form1 + 2 + 3 P11, K18

Raven Matrices — see Coloured Progressive Matrices
Reading Aptitude Tests
Articulation K15
Auditory K22
Languauge K7
Motor K10
Visual K8
Reading Readiness Test
Total K20
Riley Articulation and Language Test
8. K8 Articulation K8
K90 . Sentence Repetition K9
K12 Riley Preschool Developmental Screening Inventory
’ Designs P6
Make a Boy (Girl) P4
Ring and Peg Test of Behavior Development
Total P5, K9
Rutgers Drawing Test
Total P6, K10

School Readiness Checklist
Total P5

2R



School Readiness Survey

Color Naming P12, K20 Manual Form Percept.
Discrimination of Form P13, K20 Southern California Motor A
General Information F10, K15 Total P6, K10
Listening Vocabulary P11, K18 Southern California Perceptt
Number Concepts P8, K13 Bi-Lateral Motor Coox
Speaking Vocabulary P10, K15 Crossing Mid-Line of B
Symbol Matching P13, K21 Imitation of Postures :
Total Survey P13, K21 Right-Left Discrimina
Screening Test for the Assignment of Remedial Treatments Standing Balance — E:
Auditory Memory P5, K9 __ Standing Balance - E:
Total P4, K7 Sprigle School Readiness Scr
Visual Copying P6, K10 Total P12, K18
Visual Discrimination P13, K21 StamprBehavmr Study Techr
Visual Memory P5, K8 Total P1, K2
Screening Test of Academic Readiness Standard Read‘mg Tests -
Copying P6, K10 éural Discrimination :
: Human Figure Drawing P4, K7 COI’ yng f‘bs?aff Figt
Letters P13, K21 opying a Sentence K.
Numbers P8 K13 Diagnostic Word-Reco
Picture Completion P5, K8 éf;cbe}' R; (':I?g?tiolg TiI
i Picture Description P12, K18 Vi n;xlalry esto tiea
; Picture Vocabulary P12, K18 Stan isual Liscrimimation
. . ord-Binet Intelligence S
Relationships P12, K18 Total P12, K21
Relationships P12, K18 ; .
Total P11, K16 Stanford Early School Ac!nev
f Series of Emergency Scales Aural Comprehension
: Total K18 Environment K18
. Short Test of Educational Ability Lettors and Sounds K-
Total K5 Total K16
. . 0
| Slossor'lr lgt;ivggg Kcl%ordmatlon Test Steinbach Test of Bea dm g R_e
Slosson Intelligence Test for Children and Adults %udltory Igscrmnﬁatl-
Total P12, K18 ' La;jtg“f’i%e t‘.’;inpr? efi‘
i Southern California Figure-Ground Visual Perception Test 'Tg tairKl g ntification X
if Total P13, K21 Vord Memory K7
; Southern California Kinesthesia and Tactile Perception Tests y
Double Tactile Stimuli Perception P13, K22 Templin-Darley Tests of Artie
Finger Identiication P13, K22 Consonant Clusters P1
i Graphesthesia P13, K22 Diagnostic Test P10, K
b Kinesthesia P13, K22 Grouping of Consonarn
b 50 Localization of Tactile Stimuli P13, K22 Groupings of Vowels a3
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°13, K20
, K15

1, K18
13

), K15
21

ient of Remedial Treatments
9

3, K21

1diness
P4, K7
{8

K18
K18

y

[est

ildren and Adults

und Visual Perception Test

1 and Tactile Perception Tests

erception P13, K22
, K22

imuli P13, K22

O

Manual Form Perception P13, K22
Southern California Motor Accuracy Test
Total P6, K10
Southern California Perceptual — Motor Tests
Bi-Lateral Motor Coordination P7, K11
Crossing Mid-Line of Body P7, K11.
Imitation of Postures P7, K11
Right-Left Discrimination P8, K12
Standing Balance — Eyes Closed P7, K11
Standing Balance — Eyes Open P7, K11
Sprigle School Readiness Screening Test
Total P12, K18
Stamp Behavior Study Technique
Total P1, K2
Standard Reading Tests
Aural Discrimination Test K22
Copying Abstract Figures K10
Copying a Sentence K10
Diagnostic Word-Recognition Test K22
Letter Recognition Test K16
Standard Test of Reading Skill K22
Visual Discrimination and Orientation Test K21
Stanford-Binet Intelligence Scale
Total P12, K21
Stanford Early School Achievement Test
Aural Comprehension K4
Environment K18
Letters and Sounds K16
Mathematics K13
Total K16
Steinbach Test of Reading Readiness
Auditory Discrimination K22
Language Comprehension K18
Letter Identification K21
Total K16
Word Memory K7

Templin-Darley Tests of Articulation
Consonant Clusters P10, K15
Diagnostic Test P10, K15
Grouping of Consonant 8ingles P10, K15
Groupings of Vowels 2nd Diphthongs P10, K16



Towa Pressure Articulation 'Test F10, K16
Screening Test P10, K16
Test of Listening Accuracy in Children
Total K22
Tests of Basic Experiences — Level K
General Concepts P12, K18
Language P12, K19
Mathematics P12, K19
Science P14, K23
Social Studies Pi2, K19
Tests of Basic Experiences — Level L
General Concepts K19
Language K19
Mathematics K13
Science K23
Social Studies K19
Tesis of General Ability
Information K19
Reasoning K5
Total K19
Tests of General Ability — Inter-American Series
Nonverbal P2, K4
Total P2, K4
Verbal-Numerical P12, K19
Tein’s Organic Integrity Test
Total K5
Torrance Tests of Creative Thinking
Figural Elaboration K7
Figural Flexibility K7
Figural Fluency K7
Figural Originality K7
Verbal Flexibility K7
Verbal Fluency K7
Verbal Originality K7

Valett Developmental Survey of Basic Learning Abilities

Auditory Discrimination P5, K9
Conceptual Development P8, K13

Language Development and Verbal Fluency P10, K15
Motor Integration and Physical Development P5, K9

Tactile Discrimination P13, K22
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Visual Discrimination
~ Visual-Motor Cordina
Van Alstyne Vocabulary Test
Total P12, K19
Verbal Language Developme:
Total P10, K15
Vineland Social Maturity Sc
Total P1, K2
Vision, Hearing, and Motor ¢
Auditory Acuity K19
Mector Coordination F
« Visual Jcuity K21

Watson Number-Readiness "
Total K13

Watson Reading-Readiness "
Total K21

Wechsler Intelligence Scale £
Arithmetic K13
Block Design K5
Coding K8
Comprehension K6
Digit Span K9
Full Scale K4
Information K15
Mazes K5
Object Assembly K5
Performance Scale K-
Picture Arrangement
Picture Completion F
Similarities K6
Verbal Scale K15
Vocabulary K15

Wechsler Preschool and Prir-
Animal House P4, K7
Arithmetic P8, K13
Block Design P2, K5
Comprehension P3, K
Full Scale Score P2, I
Geometric Design P6
Information P10, K1¢



P10, K16

!

can Series

¢ Learning Abilities

)

13

rbal Fluency P10, K15
| Development P5, K9
2

O

Visual Discrimination P13, K21
Visual-Motor Cordination P6, K10
Van Alstyne Vocabulary Test
Total P12, K19
Verl 11 Language Development Scale
Total P10, K15
Vineland Social Maturity Scale
Total P1, K2

~ Vision, Hearing, and Motor Coordiration

Auditory Acuity K19
Motor Coordination K10
Visual Acuity K21

Watson Number-Readiness Test
Total K13
Watson Reading-Readiness Test
Total K21
Wechsler Intelligence Scale for Children
Arithmetic K13
Block Design K5
Coding K8
Comprehension K6
Digit Span K9
Full Scale K4
Information K15
Mazes K5
Object Assembly K5
Performance Scale K4
Picture Arrangement K6
Picture Cormpletion K21
Simularities K6
Verbal Scale K15 :
Vocabulary K15 y
Wechsler Preschool and Primary Scale of Intelligence '
Animal House P4, K7
Arithmetic P8, K13
Block Design P2, K5
Comprehension P3, K6
Full Scale Score P2, K4
Geometric Design P6, K10
Information P10, K15 51
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Mazes P2, K5

Performance Score P3, K5
Picture Completion P13, K21
Sentences P5, K9
Similarities P3, K6

Verbal Score P10, K15
“cabulary P10, K15

2

Wepmen Auditory Discrimins
Discrimination Test
Wide Range Achievement Te:
Arithmetic K13
Reading K21
Spelling K11
WISC — see Wechsler Intellig
WPPSI — see Wechsler Prezcl
Intelligence



Weprtnan Auditory Discrimination. Test ~ see Aucitory
Discrimination Test
Wide Range Achievement Test
Axithmetic K13
Reading K21
Spelling K11
WISC — see Wechsler Intelligence Scale for Children
WPPSI ~ see Wechsler Preschool and Primary Scale of
Intelligence
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BMC
BSC
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CDRT
CHS
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CPS
CTB
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AUSTRALIAN COUNCIL FOR EDUCATIONAL RE-
SEARCH, Frederick Street; Hawthorn, Victoria 3122,
Australia

AMERICAN GUIDANCE SERVICE, INC., Publisher’s
Building; Circle Fines, Minnesota 55014

AMERICAN ORTHOPSYCHIATRIC ASSOCIA-
TION, 1790 Broadway; New York, New York 10019

ANNA S. STARR, 126 Montgomery Street; Highland
Park, New Jerssy 08904

BUREAU OF EDUCATIONAL MEASUREMENTS,
Kansas State Teachers College; Emporia, Kansas 66801

BUREAU OF EDUCATIONAL RESEARCH AND
SERVICE, C-6 East Hall, The University of Iowa;
Iowa City, Iowa 52240

BOBBS-MERRILL COMPANY, INC., 4300 West 62nd
Street, Indianapolis, Indiana 46268

BOOK SOCIETY OF CANADA, LTD., 4386 Sheppard
Avenue; Agincourt, Ontario, Canada

BRIGHAM YOUNG UNIVERSITY PRESS; Provo,
Utah 84601 ,

COMMITTEE ON DIAGNOSTIC READING TESTS,
INC.; Mountain Home, North Carolina 28758

C. H. STOELTING COMPANY, 424 North Homan
Avenue; Chicago, Illinois 60624

CONSULTING PSYCHOLOGISTS PRESS, INC., 577
College Avenue, P. O. Box 11636; Falo Alto, California
94306 :

CENTER FOR PSYCHOLOGICAL SERVICE, 1835
Eye Street, N.-W.; Washington, D.C. 20006

CTB/MCGRAW.-HILL, D2l Monte Research Park;
Monterey, Califocmia 93940

CHATTO AND WINDUS (EDUCATIONAL) LTD.,
42 William IV Street; London WC 2, England
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ntario, Canada
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,GNOSTIC READING TESTS,
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TOLOGISTS PRESS, INC., 577
Beox 11636; Palo Alto, California
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EITS

EPS
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ETS

FEC

GA
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GS
GTA
HBJ
HMC
HTC

IPAT

JMA

LRA

DEPARTMENT OF EDUCATIONAL RESEARCH,
Ontario College of Education, 371 Bloor Street, West;
Toronto 5, Ontario, Canada

EDUCATIONAL EVALUATION ENTERPRISES, 5
Marsh Street; Bristcl, 1, England

EDUCATIONAL AND INDUSTRIAL TESTING
SERVICES, P. O. Box 7234; San Diego, California
92107

EDUCATOR’S PUBLISHING SERVICE, INC, 75
Moulton Street; Cambridge, Massachusetts 02138

EDUCATIONAL STUDIES AND DEVELOPMENT,
1357 Forest Park Road; Muskegon, Michigan 49441

EDUCATIONAL TESTING SERVICE, Rosedale
Road; Princeton, New Jersey 08540

FOLLETT EDUCATIONAL CORFORATION, 1010
West Washington Boulevard, P. O. Box 5705; Chicago,
Illinois 60607

GUIDANCE ASSOCIATES, 1526 Gilpin Avenue; Wil-
mington, Delaware 19806

GEORGE G. HARRAP & COMPANY, LTD., 182 High
Holbern; London W.C.1., England

GREEN AND STRATTON, INC., 757 Third Avenue;
New York, New York 10017

GUIDANCE TESTING ASSOCIATES, 6516 Shirley
Avernue; Austin, Texas 78752

HARCOURT, BRACE, JOVANOVICH, 757 Third Ave-
nue, New York, New York 10017

HOUGHTON-MIFFLIN COMPANY, 53 West 43rd
Street; New York, New York 10036

HOUSTON TEST COMPANY, P. O. Box 35152; Hous-
ton, Texas 77035 :

INSTITUTE FOR PERSONALITY & ABILITY
TESTING, 1602 Coronado Drive; Champaign, illinois
61820

JOSEPH E. MOORE & ASSOCIATES, 4406 Jett Road,
N.W.; Atlanta, Georgia 30327

LANGUAGE RESEARCH ASSOCIATES, 175 East
Delaware Place; Chicago, Illincis 60811
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PC
PCRC
PEP
PII
PPI
PPS

PTC
PTS

MARSHALL H. HISKEY, 5640 Baldwin; Lincoln, Neb-
raska 68507

PSYCHOMETRIC APFILIATES, Chicago Plaza;
Brookport, Illinnis 62210

PSYCHOLOGICAL CORPORATION, 304 East 45th
Street, New York, New York 10017

PSYCHOLOGICAL CLINIC AND RESEARCH CEN-
TER; "acksonville, Florida

PSYCHOLOGISTS AND EDUCATORS PRESS, 419
Pendik; Jacksonville, Illinois 62650

PRIORITY INNOVATIONS, INC., P. Q. Box 792;
Skokie, Illinois 60076

PERSONNEL PRESS, INC., 20 Nassau Street; Prince-
ton, New Jersey 08540

PITTSBURGH PUBLIC SCHOOLS, Office of Research,
Board of Public Education, 249 North Craig Street;

. Pittsburgh, Pennsylvania 15213

PSYCHODIAGNOSTIC TEST COMPANY, P. O. Box
528; East Lansing, Michigan 48823

PSYCHOLOGICAL TEST SPECIALISTS, P. O. Box
1441; Missoula, Montana 59801
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SvC
TCP
UIP

RESEARCH C
Airport Roac
SLOSSON EI
Pine Street; -
SCIENCE RE:
Erie Street; ¢
SCHOLASTIC
Bensenville, }
STECK-VAUCGC
Texas 78767
TEACHERS C
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WHLRF WINTER HA®

TION, INC,,
33880

WMH WEBSTER D
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COMPANY,

WESTERN P,
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100LS, Office of Research,
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T COMPANY, P. O. Box

48823

PECIALISTS, P. 0. Box

801

RC RESEARCH CONCEPTS, Test Makers, Inc., 1368 East
Airport Road; Muskegon, Michigan 49444

SEP SLOSSON EDIICATIONAL PUBLICATIONS, 140
Pine Street; East Aurora, New York 14052

SRA SCIENCE RESEARCH ASSOCIATES, INC., 259 East
Erie Street; Chicago, Illinnis C0611

STS SCHOLASTIC TESTING SERVICE, 480 Meyer Road;
Bensenville, Illinois 60106

SVC STECK-VAUGHN COMPANY, P. O. Box 2028; Austin,
Texas 78767

TCP TEACHERS COLLEGE PRESS, Teachers College, 525
West 120th Street; New York, New York 10027

UIP UNIVERSITY OF ILLINGiS PRESS, University of
Illinois; Urbana, Illinois 61801

WHLRF WINTER HAVEN LIONS RESEARCH FOUNDA-
TION, INC., P. O. Box 1045; Winter Haven, Florida

33880
WMH WEBST™T DTVISION, MCGRAW-HILL BOOK
cer w York, New York
WPS WE . SHOLOGICAL SERVICES, 12031
Vou alevard; Los Angeles, Californ. . 20025
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